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ABSTRACT
Charis Zul Hilmi. 2019.  The Effectiveness Of Using Crossword Puzzle To Increase
The English Vocabulary Mastery Of The Second Grade Students Of MTsN 3 Boyolali
In The Academic Year Of 2018/ 2019. Thesis. Surakarta: English Education Program,
Cultures And Languages Faculty.
Advisor : Dr. H. Giyoto, M.Hum
Key Words :  Effectiveness,  Crossword  Puzzle,  Vocabulary,  2nd  Grade
MTsN 3 Boyolali
Vocabulary represents one of the most important skills necessary for teaching
and learning a foreign language. It is the basis for the development of all the other
skills: reading comprehension, listening comprehension, speaking, writing, spelling
and pronunciation. Vocabulary is the main tool for the students in their attempt to use
English  effectively. However,  many students  still  have less  motivation  in  learning
English vocabulary due to the boring class and the old method or media used by
teachers  in  teaching  vocabulary.  Crossword Puzzle  can  help  teachers  to  motivate
students in learning English vocabulary.  This media is designed to create students’
interest to learn. In crossword puzzle game, the players use their mastered vocabulary
to recall the new words. The purpose of this research was to find out the effectiveness
of Crossword Puzzle to  teach the  English vocabulary mastery of the  second grade
students of MTsN 3 Boyolali in the academic year of 2018/ 2019. 
This research was an experimental design with a quantitative approach. In this
research, the research design used by the researcher is pre-experimental design in the
form of one-group pre-test and post-test. The population of this research was students
of  the eighth grade of VIII A and VIII D, and  the sample based on the teacher’s
suggestion. The classes choosen were VIII A and VIII D, which consist of 32 students
for each class. Grade VIII A was taken as the experimental group, taught by using
Crossword Puzzle media, where as, grade VIII D was taken as the control group or
without treatment of Crossword Puzzle. Sampling technique was done using simple
random sampling. The instrument used in this research was vocabulary test (pre-test
and post-test). 
The data analysis was using T-test. The result of analysis showed that that t-test
(to) > t-table (2.13> 1.999). It means that t-test was higher than t-table. Therefore, the null
hypothesis (Ho) is rejected. It means that alternative hypothesis (Ha) is accepted that
11
there is significant difference between students’ vocabulary mastery using crossword
puzzle  and without  crossword puzzle. The result  of this  research has  proven that
Crossword Puzzle is effective to teach the English vocabulary mastery.
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CHAPTER I
INTRODUCTION
A. Background of the Study
English  as  an  international  language  plays  an  important  role  in
international  community. The language is not only used in communication but
also used in transferring information. Considering that English is the language of
international  communication,  the students have to master  English well  both in
oral and written forms.  The objective of teaching English is to develop English
communicative  competence  in  the  four  language  skills  namely;  listening,
speaking, reading and writing. In addition to these, students should also be able to
master  the  language  components.  They  are  structure,  pronunciation,  and
vocabulary.  Thus,  to  support  the  four  skills  above,  it  is  necessary  to  master
vocabulary. 
Napa (1991:6) says that vocabulary is one of the language components
and that no language exists without words. Language learners need a great range
of vocabulary to be able to understand the text written in English, comprehend the
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message,  and speak and write in English.  Several authors have interpreted the
meaning  of  vocabulary  in  different  point  of  view.Ur  (1991:  60)  defines
vocabulary as the words that teacher teach in foreign language. However, a new
vocabulary may be more than one word which is made up from two or three
words that conveys a meaning. Besides, there are multi-word idioms where the
meaning of phrase cannot be concluded from an analysis  of component word.
Moreover, Richards and Renandya states that vocabulary is one of crucial part in
language learning that will become a basis of how learners can speak, listen, read
and write well (2002: 255).
Furthermore, vocabulary is important for student’s understanding in four
language skills. Students who have enough vocabulary will find little difficulties
in using the language in written and oral form. The roles of vocabulary above
show  that  vocabulary  is  important  for  students  because  it  will  help  them  to
understand the task. In addition, there is a relationship between vocabulary and
understanding. If students know the meaning of words, the students will be able
to comprehend it.  Wilkins as cited in Scott Thornbury state “without grammar
very little can be conveyed, without vocabulary nothing can be conveyed (2002:
13).
In  addition,  David  and  Vallete  state  in  their  book  that  vocabulary  is
important part in all languages teaching, students must learns words as they learn
grammar and practice pronounciation (1997: 149). This is in line with McCharty
who states that vocabulary is the biggest component of any language course. No
matter how well students learn grammar and the sounds of language aremastered,
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without words to express a wide range of meanings, communication just cannot
happen in any meaningful  way (1990: 3).  It means that  understanding a large
number  of  vocabulary  will  be  helpful  for  language  learner  better  than
understanding language structures  and sound of  language because  by learning
vocabulary learners will be able to understand the language.
Regardless  to  the  importance  of  vocabulary  in  learning  language,
however, in fact some of students, particularly in junior high school still have less
vocabulary. Sometimes they do not understand what the teacher says. Moreover,
the  students  are  still  difficult  to  communicate  using  English.  It  can  make  the
students lazy to learn English. The students do not give attention when the teacher
is explaining the material in the classroom. Furthermore, they only keep silent if
the teacher asked them in English. Due to this condition, most of students can
only acquire a few vocabularies.Thus, their lack of vocabulary mastery resulted in
their low level of English including speakking, writing, and reading.
Rahmadi (1990:1) states that students still  have problems with the four
language skills due to lack of vocabulary achievement. It is difficult for them to
develop  their  vocabulary  because  the  students  sometimes  forget  with  the
vocabulary  materials  that  the  teacher  has  explained.  Occasionally,  in  teaching
learning  process,  the  students  feel  afraid  of  following  the  teaching  learning
process of English because they do not understand about the meaning of English
words in English. 
Besides, many teachers still have not used any teaching media as the aid in
improving  the  students’  vocabulary  mastery  and  as  the  variety  of  teachers’
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techniques  of teaching in the classroom. Meanwhile,  the effort to increase the
students’ vocabulary by using playing media has not grown well.  Quite a few
teachers teach using games or other media during any of the lesson. Based on
some survey in teaching and learning of English in several junior high school, the
teacher mostly ask the students to do the exercise from the exercise book or give
order to translate the English text into Indonesian to know the meaning of the
text. Therefore, students have low motivation in learning English and they find
difficulties  in  understanding  the  English  text,  unable  to  speak  English,  and
difficult to write their own idea.
Preliminary  observation  conducted July  10,  2018 in  MTsN 3  Boyolali
showed that students have low vocabulary mastery and low motivation in learning
English. Most of students did not understand what the teacher said in English and
they are difficult  to remember new vocabularies that they have learned. In the
process of teaching and learnig English, the teacher still  uses the conventional
method in delivering the materials and this considered make them feel bored and
have no interest to learn English. Besides, the teacher only explains the materials
and  then  gives  the  students  exercises  in  the  written  form or  ask  them to  do
exercise  provided  in  their  text  book.  The  teacher  has  no  variation  or  other
teaching  media  used  to  teach  English  instead  of  text  book  or  LKS (students
worksheet book) and whiteboard. 
Thus, the above condition has brought to the student’s limited vocabulary
and their loss of motivation in learning English. They think that English is very
difficult to learn and consider a boring subject. The students are easy to memorize
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and accept the materials but then it is easy to forget them. Moreover, the students’
low interest  in  learning  English  has  resulted  in  their  lack  of  attention  to  the
teacher  explanation.  The  students,  during  the  English  session,  prefer  to  do
something  else  such  as  chatting  with  other  friends,  playing  by themselves  or
bothering others. Therefore, the English teaching and learning conducted by the
teacher  become  less  effective.  The  students  mastery  in  vocabulary  can  be‟
categorized into poor category. The students still have difficulties when they do
the test. The common difficulties of vocabulary learning faced by the students are
the meaning, pronunciation, and the use of words. 
To avoid that condition and to motivate the students in learning English,
the  teacher  can  use  teaching  aids  to  give  different  atmosphere  to  classroom
situation that make the students love the subject. One of the teaching aids that can
be used in teaching learning process is crossword puzzle. 
According to Adenan (1992:9), puzzle and games are obvious types of self
motivating activity which are interesting and challenging to teach language. One
of the puzzles that can be given by the teacher to make the students interested in
studying English especially vocabulary is Crossword Puzzle. This is in line with
Karim  and  Hasbullah’s  statement  that  an  interesting  material  and  media  in
teaching language is Crossword Puzzle (1986: 36).
In addition,  Case (1994:  5) said that  a crossword puzzle  is  helpful  for
language learning since it gives enjoyment, satisfaction, reflection, and play that
can focus learners’ attention on the language in concentrated but non-stressful
way. “The crossword puzzle is a game that makes the teaching-learning process
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attractive” (Njoroge, 2013: 2). It means that the crossword puzzle will motivate
the students to solve the puzzle by making learning fun and relaxed. In this case
students will gain more understanding in learning vocabulary since they have to
fulfill the hidden words that the teacher give by using crossword puzzle and make
them remember vocabulary easily in different way, that is rewriting them. The
reasons of using this game are because the learners can enjoy in learning of the
target language (Njoroge, 2013: 7). It is because the students are involved in the
learning process. Moreover, the crossword puzzle can also help the students to
gain their interest in learning vocabulary by practice and repetition the sentence
pattern. By this technique, it help the students see or think that English is not a
difficult subject as they think.
Moreover, Bressan points out that cross word puzzle is a attractive game.
Student not only do the crossword puzzle offer challenge to solve the puzzle but
also they can practice and repeat the sentences pattern and vocabulary (Njoroge,
2013: 3). It can be concluded that cross word puzzle is a game that student need to
fill the hidden word horizontally (across) and vertically (down). Students have to
supply an appropriate accurate answer that single space corresponds to each letter
of the correct response and other components of the puzzle depend on correct
response in the coinciding slots.
Cross word puzzle  is  one of many instructional  game that comprehend
word-level into grid and make the class fun with puzzle clues and the object of
cross word puzzle is to find the hidden list word based on clues (Nuessel, 1994:
2). Teaching vocabulary through cross word puzzle may draw on other problem-
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solving activities in order to reinforce previous lexical items or it may deal with
an entirely new lexical. In learning vocabulary through cross word puzzle is an
effective and interesting way that can be applied in EFL classroom.
Considering  to  the  above  explanation,  this  research  entitled  “The
Effectiveness of Using Crossword Puzzle to Increase the English Vocabulary
Mastery of The Second Grade Students of MTsN 3 Boyolali in The Academic
Year of 2018/ 2019.”
B. Identification of the Problem
Based on the background of the research, the researcher identifies some
problems as follow:
1. Based on preliminary observation  conducted on July 10,  2018 in MTsN 3
Boyolali Most of students of MTsN 3 Boyolali have low vocabulary mastery
and low motivation in learning English.
2. In the preliminary observation  on July 10,  2018,  it  was  seen that  the low
vocabulary acquire by students of MTsN 3 Boyolali happen since the teachers
still have not used any teaching media as the aid in improving the students’
vocabulary mastery and as the variety of teachers’ techniques of teaching in
the classroom.
3. Considering  the  preliminary  observation  on  July  10,  2018,  teachers  need
various techniques in teaching vocabulary to the students in order to improve
the students’ vocabulary acquisition, such as by using Crossword Puzzle.
C. Limitation of the Problem.
This research has broader scope and it is impossible for the researcher to
handle all problems. Therefore, in this research, the analysis is limited on the use
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of  Crossword Puzzle to increasethe  English vocabulary mastery of the  second
grade students of MTsN 3 Boyolali in The Academic Year of 2018/ 2019.
This  research  is  limited  to  find  out  the  effectiveness  of  the  use  of
Crossword Puzzle  in  the  teaching vocabulary of  the  second grade students  of
MTsN  3  Boyolali.The  subjects taken  for  this  research  are  the  second  grade
students of MTsN 3 Boyolali, particularly, the students of grade VIII A and grade
VIII D of the Academic Year of 2018/ 2019. The classroom taken for the sample
of  the  research is  divided  into  two  categories,  they  are  grade  VIII  A as  the
experimental group which will be given crossword puzzle method and grade VIII
D as the control group which will be taught without crossword puzzle.
D. Statement of the Problem
Based  on  the  research  problem,  the  researcher  proposes  the  following
research  problems:  Is  Crossword  Puzzle  effective  to  increase the  English
vocabulary  mastery  of  the  second grade  students  of  MTsN 3 Boyolali  in  the
academic year of 2018/ 2019?
E. Objective of the Research
Based on the problem statements, the research objectives are arranged as
follows: To find out whether Crossword Puzzle is effective to increase the English
vocabulary  mastery  of  the  second grade  students  of  MTsN 3 Boyolali  in  the
academic year of 2018/ 2019.
F. Benefits of the Research 
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By doing this  research,  the  researcher  may have  expectations  that  this
research will give some benefits. Those benefits include practical and theoretical
benefits, they are as follows:
1. Theoretical Benefits 
a. The results of this research can be used as a reference for further research.
b. The results  of  this  research  will  give more  contribution  to  support  the
study  of  teaching  media  to  improve  the  vocabulary  mastery  of  the
students. 
c. The  results  of  this  research  can  be  used  as  an  additional  reference  of
knowledge  and  insight  to  the  readers  on  the  method  in  teaching
vocabulary, particularly the Crossword Puzzle.
2. Practical benefits
a. Hopefully, this research can gives more information to the readers related
to some media applied in teaching vocabulary, particularly the Crossword
Puzzle. 
b. Hopefully, this research can be used as an input for the English teacher to
use the appropiate media to teach vocabulary, particularly  for the junior
school.
c. Hopefully,  this  research can  be a  useful  conceptual  contribution  in  the
effort to increase the students’motivation in learning English.
G. Definition of the Key Term
1. Effectiveness
Effectiveness  is  form of  noun from effective.  According  to  Oxford
Dictionary, the effectiveness is the degree to which something is successful in
producing a desired result or success. Effectiveness in this research means the
27
effectivenss  of  using  crossword  puzzle  to  increase  English  vocabulary
mastery.
2. Crossword Puzzle
Crossword  is  puzzle  in  which  words  have  to  be  written  (from
numbered  clues)  vertically  and horizontally  (up  and down)  in  scales  on  a
chequered squared or oblong (Hornby,  1963:  233). Puzzle is problem design
to  test  a  person’s  knowledge  (Hornby,  1963:  652).  Crossword  puzzle  is
problem design  to  test  a  person’s knowledge  in  which  words  have  to  be
written vertically and horizontally in spaces on squared.
3. Vocabulary Mastery
“Vocabulary can be defined in terms of their relationship with other
words”  (Thornbury,  2002:  12).  Vocabulary  is  the  words  we  teach  in  the
foreign language. The words also can be made up of two or three words or
more  but  express  a  single  idea  (Ur,  1996:60).  Mastery  is  great  skill  or
knowledge  (Handy  learner’s  dictionary  of  American  English,  2000:  252).
Vocabulary mastery is the knowledge in understanding the words.
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CHAPTER II
REVIEW ON RELATED LITERATURE
A. Review on Vocabulary
1. Definition of Vocabulary
As explained in the background of the research, vocabulary takes such
a fundamental role in mastering English as foreign language well. There are
some definitions of vocabulary  proposed by some experts. Hornby (1995: 3)
states  that  vocabulary  as  the  total  number  of  words  in  language  and
vocabulary as a list of words with their meanings. Hatch and Brown (1995: 1)
argue that the term vocabulary refers to a list or set of words for a particular
language or words  that  individual  speakers of language might use. 
In addition, Burns and Broman (1975: 295)  define  vocabulary  as  the
stock  of words  that  used  by  person,  class, or profession. The meaning is
clear enough that in almost cases of human life, they use set of words. The use
of  the  words  itself differentiated according to the field, class, person, or
profession. It means that beggar use set of words to ask for some money to
rich people, a teacher also use set of words to explain  material to the students,
12
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a  father  use  set  of  words  to  talk  to  his  child,  and  there  are  many  other
examples that show us in most of humans waking time they use set of words
to do the activity. However, the use of set of words are different between one
person and another person, therefore Burns and Broman emphasized on the
three area of using stock words namely person, class, and profession.
Based on the above definition,  it is concluded that vocabulary is one
aspect of language which is important in learning language since  vocabularies
carry meaning which is used in communication. All of the statements about
vocabulary show that vocabulary is important in learning English.
Moreover,  vocabulary  has  an  important  role  in  teaching  learning
process.According to Scrivener (1994: 75) in classroom there are five role of
vocabulary, they are:
a. Vocabulary is very important and needs to be dealt with systematically in
its own right.
b. We need to distinguish between vocabulary for  productive  use and for
receptive recognition.
c. The learner will be difficult to finish the work, if they have first met some
new vocabulary.
d. We need to deal not only with single word lexical  items but also with
longer, multi word items. 
e. Training in the use of English-English dictionaries  provides learners with
a vital tool for self –study.
2. Kinds of Vocabulary
According  to  Scrivener  (1994:  74)  an  important   consideration  for
teacher planning vocabulary work is the  distinction between productive and
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receptive  vocabulary.  The   clear   differences   between   productive   and
receptive vocabulary will be seen thefunction of the using vocabulary.
a. Productive Vocabulary
Usually productive vocabulary called active  vocabulary. It is the
words   which  are  used  in   speaking   and  writing  skill  Productive
vocabulary is more  difficult to be learned than receptive vocabulary. The
learner must be able to choose the word which is  appropriate with the
situation. Therefore, the learner  must be an extra effort to learn an active
or productive vocabulary.
b. Receptive Vocabulary
Sometimes  receptive  vocabulary called  passive  vocabulary.  It  is
the  word  which  is  used  in  reading   and   writing  skill.  Receptive
vocabulary is the set of words  that we recognize and understand, but tend
not  to  use   ourselves  (Scrivener:  1994:  75).  Learner’s  receptive
vocabulary is  useful  in  understanding what  thelearners  have heard and
what they have read. If the learner has much receptive vocabulary, they
will understand what  the  text talking about.
Productive and receptive vocabularies are words that the students
understand when they use in everyday situation.  They cannt produce it
correctly  in  reading  or  listening.  In  contrast,  productive  and  receptive
vocabularies are the set of word  that  they  understand,  can pronounce
correctly  and  use  constructively  in  speaking  and  writing.  Sometimes,
vocabulary is easier aspect of a foreign language to learn but it hardly
required formal  attention  in the classroom. The students are quickly to
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accept but they are quickly forgotten. Thonbury (2002: 24) said that the
relevant to the subject of word learning are:
a. Repetition
Thetime-honored way of memorizing new material is through
repeated rehearsal of the material whileit is still in working memory.
b. Pacing
Learners  have  different  learning  styles  and  process  data  at
different rates, so ideally they should be begin the opportunity to pace
their  own rehearsal  activities.  This  may mean  the  teacher  allowing
time during vocabulary learning for learners to do memory work.
c. Imaging 
Best of all were subject who were given the task of silently
visualizing a mental picture to go with anew word. Other tests have
shown that easily visualized words are more memorable that words
that don’t immediately evoke a picture.
d. Motivation
Simply wanting to learn new words is no guarantee that words
will be remembered. The only difference a strong motivation makes is
that the learner is likely to spend more time on rehearsal and practice,
which in the end will pay off in terms of memory.
e. Attention
Contrary to popular belief, you can’t improve your vocabulary
in your sleep, simply by listening to a tape. Some degree of conscious
attention is required. A very high degree of attention (called arousal)
seems to correlate with improved recall.
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In the writer’s opinion the best ways  to memorize vocabulary
is by repeating  gradually,  giving more  attention  of  new  word  and
practicing it in dailyactivities. In addition, memorizing new words can
be reinforced if they are used to express personally relevant meanings.
3. Source of Vocabulary
After  we  can  master  vocabulary  well,  we  must  improve  our
vocabulary.  To improve vocabulary,we have  to  know, where the  source  of
vocabulary  is  comes  from.  Therefore,  the  student  will  be  easier  to  learn
English.  Along  with  Harmer  (2001:  56),  there  are  some  sources  to  learn
vocabulary in teaching learning process, they are:
a. Word list
Word  list  is  on  economical  way  of  organizing  vocabulary  for
learning and it is does not matter a great  deal if they are put together in a
random  way.  The  students  can  learn  vocabulary  wherever  they  are,
because it is easy to bring.
b. Vocabulary book
It is also integrated into skills work, typically in the form of a pre-
task or post-task vocabulary focus. There is many vocabulary and task in
vocabulary book which can be an exercise  for the students.
c. The teacher
The teacher is a potential fruitful source of vocabulary input not
only in terms of in accidental learning, but also as  a means of introducing
vocabulary thought teacher talk.
d. Learner
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Each  learner  can  contribute  to  the  shared  class  lexicon  though
activities  as  brainstorming.  Learner  can  improve  their  vocabulary
fromother learner by discussion and sharing with their friends.
e. Short Text
Short  text  for  vocabulary  building  purposes  whether  spoken  or
written have enormous advantages over learning words from lists.
From the above statement, it is found that the teacher and learner have
the great influence in improving the students vocabulary. Teacher must help
the  students  to  improve  the  students  vocabulary,  especially  in  teaching
learning  process.  Teacher  must  make  students  feel  enjoy  in  learning
vocabulary.  Therefore, they will  be easier in remembering new vocabulary
that  they  have  gotten.  With  much  vocabulary  they  will  easier  in
communication with other and understanding what they have read. Therefore
the students with poor vocabulary need to build their vocabulary.
4. Type of Vocabulary
Harmer  (1991:  150)  distinguishes  between  these  two  kinds  of
vocabulary. The first kind of vocabulary refers to the stock of words which
have been taught  by the  teacher  or  learnt  by the students  and  which are
expected to be able to use. While the second term refers to the words of which
the  students  will  recognize  when they meet  them,  but  of  which  they  will
probably not be able to pronounce.
Haycraft (1978: 44) also devides vocabulary into two. Similar with the
previous  paragraph,  he  also  devides  it  into  active  and passive  vocabulary.
Active vocabulary is the words that the students understand, can pronounce
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correctly and use constructively in  speaking  and writing. On the other  hand,
passive vocabulary is the words that the students recognize and understand
when they occur in  a context,  but of which they cannot  produce correctly
themselves.
Based on the above explanation, it can be concluded that there are two
types of vocabulary: active and passive vocabulary. Active vocabulary could
be defined as the words of which  the  students understand, use and pronounce
constructively in speaking and writing.  While  passive vocabulary could be
defined as the words that the students recognize and understand when they
meet them, and they might be able to pronounce them in separated individual
word, but they are not able to use and pronounce constructively in speaking
and writing.
5. Aspect of Teaching Vocabulary
Vocabulary is really wide area in teaching-learning  English. Teachers
sometimes getting confused in choosing which  and how vocabulary has to be
taught to their students. There is a need to make limitation in introducing new
words to the  students  and to know the guideline in making sure the students
will be master it.
Therefore  Haycraft  (1978:  44-47)  provides  guidlines  for  choosing
appropriate vocabulary as follow:
a. Commonest Word
Teacher  has  to  choose  words  that  are  commonly  used.  The  lists  of
common  words  can  be  found  in  the  book  that  they  use  in  English
teaching-learning process.
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b. Students Needs
When students need to know a word, teaching them about it.
c. Students Language
There  are  some  words  that  are  similar  between  the  first  and  second
language. For example, the word “nama”  in  bahasa Indonesia is almost
similar with the word “name” in English. Another example: pensil-pencil,
radio-radio, etc.
d. World Building
It is often worth in choosing a word because a general rule can be formed,
for example: work-worker, teach-teacher,  build -builder, etc.
e. Topic Areas
To make it easier for the teacher to teach vocabulary, sequence is the key.
For example, a simple short dialogue with its sequence:
Patient: I’m hungry
Doctor: What?
Patient: I want to eat
f. Cross Reference
A lot of words are applicable to different situations or specialization. For
example we choose vocabulary connected with part of the body, such as:
ear, nose, arm, etc.
g. Related Structure
Many structures demand their own vocabulary, if you are teaching “may
be”, you are likely to introduce a vocabulary connected with possibility.
Ur (1996: 60-62) also provides six aspects that are needed to be taught
by the teacher. They are:
a. Form: Pronounciation and Spelling
The  learner  has  to  know  what  a  word  sounds  like  (its
pronounciation)  and  what  it  looks  like  (its  spelling).  These  are  fairly
oobvius characteristics, and on or other will be preceived by the learner
when encountering the item for the first  time.  In teaching,  we need to
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make  sure  that  these  two aspects  are  accurately  presented  and learned
well.
b. Grammar
The grammar of new items need to be taught if  it is not covered
by general grammatical rules. When teaching a new verb, for example, we
might also give its past form, if this is irregular (think, thought), when
teaching a noun, we may wish to present its plural form irregular (mouse,
mice)  or draw learners  attention  to  the fact  that  it  has  no plural  at  all
(advice, information).
c. Collocation
The collocations typical of particular items are  another factor that
makes a  particular  combination  sound  “right” or “wrong” in a  given
context. So this is another pieces of information about a new item which it
may be worth teaching.
Collocations  are  also  often  noted  in  dictionaries,  either  by
providing the whole collocation under one of the head-words, or by note
in parenthesis.
d. Aspects of Meaning
1) Denotation, Connotation, Appropriatenes 
Denotation can define as the meaning of a  word, denotes a
kind of animal: more specifically, a  common, domestic carnivorous
mammal and both  dank  and  moist slightly wet.
A  connotation  is  the  associations,  or  positive   or  negative
feelings it evokes, which may or may not  be indicated in a dictionary
definition.  For  example,   dog,  for  British  people  has  positive
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connotations of friendships and loyalty;  in contrast with Arabic, the
word “dog”, has negative associations with dirt and inferiority.
A more subtle aspect of meaning that often needs to be taught
is whether a particular word is appropriate to be taught or not. It is
very  important  for  learners  to  know  that  a  certain  word  is  very
common or relatively, rare, ortaboo. For example, the word “weep”,  is
virtually  synonymous with the word “cry”, but it tends to be used in
writing rather than in speech, and it  is much less common than the
word “cry”.
2) Meaning Relationships
It is useful to know that the meaning of one  item may have
any  relationship  with  another  meaning.  Here  are  some  main
relationships between those items:
a) Synonyms
Items that mean the same, or nearly the same: For  example
bright, clever, and smart are the synonyms of intelligence.
b) Antonyms
Items that mean the opposite: Rich is the opposite of poor.
c) Hyponyms
Items that serve as specific examples of a general concept;
dog, lion, mouse are hyponyms of animal.
d) Co-hyponyms or Co-ordinates
Other  items  that  are  the  same  kind  of  thing:  red,  blue,
green, and brown are co-ordinates. 
e) Super ordinates
General concepts that cover specific items: Animal is super
ordinate dog, lion, horse.
f) Translation 
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Words or expressions in the learners “mother tongue that is
(more or less) equivalent in meaning to item being taught.
There are also other ways of associating meaning that are
useful  in teaching.  For instance,  we can relate  parts  to  a whole
(relationship between  arm and  body): or associate items that are
part of the same real-world context (tractor, farmer, milking, and
irrigate are all associate with agriculture).
g) Word Formation
One  word  or  multi-word,  vocabulary  item  can  often  be
broken  down into  small  component  or  “bits”.  It  is  very  useful
information to know how  these small components or bits are put
together.  If  teachers  want  to  teach  the  common  prefixes  and
suffixes, if  the learners know the meaning of  sub-, un-, and –able,
this will help them guess the meanings of words like substandard,
ungrateful,  and  untranslatable. The students have to be  warned
that in many common words the affixes no  longer has any obvious
connection  with  their  root  meaning  (for  example,  subject,
comfortable). New  combinations using prefixes are not unusual,
and  the reader hearer would be expected to gather their meaning
from  an  understanding  of  their   components  (ultra,   modern,
superhero).
Another way vocabulary items are built  is by combining
two words (two nouns, or a gerund and noun a noun, or a noun and
a  verb)  to  make  one  item:  a  single  compound  word,  or   two
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separate,  sometimes  hyphenated  words  (bookcase,  follow-up,
swimming pool).
6. The Techniques in Teaching Vocabulary
As  everybody  knows  that,  the  teaching  of  vocabulary  is  as   the
teaching of structure. To gain the better result on language  learning process
there  will  be  a  need  of  a  good  an  appropriate   technique  in  teaching
vocabulary. Here are some vocabulary techniques that have been stated by
Harmer (1992: 90-91). They are as follows:
a. Using Realia
The teacher gives the referent of the word being taught in the class.
He or she brings the objects that become the referent of a word into the
class. For example pen, pencil, book, etc.
b. Using Pictures
This  kind of  technique  needs  a  well-drawer  teacher  in  order  to
explain the vocabulary clearly because the picture drawn by the teacher is
the visual representation of the object.
c. Mime, Expressions, and Gestures
Sometimes it is almost impossible to explain about the meaning of
a word using the previous techniques. If this so, there will be an action as
the techniques  to  explain  the word clearly. Most verbs can be easily
taught to students using this technique
d. Contrast
Some words are  easily to be explained to student  by contrast it
with its opposite. Like the word black contrasted with white.
e. Enumeration
We can use this technique to present meaning. We can say clothes
and explain this by enumerating or listing various items.
f. Explanation
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The simplest way is by explaining directly to the  object using a
sentence or more.
g. Translation
There  are  always  some  words  that  the  situation  needs  to  be
translated.
From the  techniques  used  for  presenting  new vocabulary,  Hammer
(1990:  90-91)  suggests  many  techniques  that  will  help  students  learn
vocabulary in easier way. It can be concluded that the better  way to teach
vocabulary is by integrating and mixing them into such an attracting learning.
Because there will be a need of a tool or even an assistant to help the teacher
hold the class in order to make the learning process run well.
7. Testing Vocabulary
Test  in  simple  term  is  a  number  measuring  a  person’s   ability,
knowledge,  or  performance  in  a  given  domain  (Brown,  2004:3).  The
definition captures the essential components of test. A test is first a method,
(Brown, 2004 : 84). One of the ways to knowing the students’ development or
students’ understsnding about the material is through test. In any consideration
of  educational  testing,  a  distinction  must  be  drawn  between  the   rather
informal,  teacher  made test  of  the classroom and those formal.  Classroom
tests are generally prepared,  administered, and scored by one teacher (Harris,
1969:1). Along with Harlod S. Madsen (1983: 12) the purpose of vocabulary
test  is measure the comprehension and productive of word used in speaking
and writing. There are four general kinds of vocabulary test as following:
a. Limited Response
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Limited response is for beginner. These test items  require either a
simple physical action like pointing at something or very simple verbal
answer such as “yes” or  “no”  (Madsen: 1983: 14-16).
For example:
1) Individual testing:  test the vocabulary mastery through saying
simple instruction like “please go to window” or “hand me the
chalk.” The students can show that she/he understands about
what has been told to her/him. 
2) Group testing: it can be done by giving the students a sketch to
each student,  then give  them simple  command  like  “draw a
circle around the boy” or “put X on every tool.”
b. Multiple Choice Completion
Multiple choice completions is a test in which a  sentence with a
missing word is presented, students choose  one of four vocabulary items
given to complete the sentence  (Madsen; 1983: 16-23).
For example:
He wants to get a better ______ and earn more money. a) employ 
b) job c) work d) employment
c. Multiple Choice Paraphrase
Multiple choice paraphrases is a test in which a  sentence with one
word underlined  is  given.  Students  choose which of  four  words in  the
closest in meaning to the underlined items (Madsen: 1983: 24-27). 
For example:
My sister is a pilot. She can ________.  (fly an airplaned) a. help
sick people b. make clothes c. fly an airplaned. teach students at
school
d. Simple Completion (Words)
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Simple completion has students write in the missing part of words
that appear in the sentence (Madsen: 1983: 27-30). 
For example:
Word-formation items: filling in missing parts of words that appear
in sentences (e.g., the un- in unite or the –ful in thankful’)
He is a very nerv___ person. (nervous)
Many such tasks seem to be designed for students working  on their
own, but can easily be used in class. For the better, teachershould give some
test to students appropriate with their situation and their skill in order to can
get the good result in the learning of English language. In this research, the
vocabulary  test  used  to  measure  the  students’  mastery  of  vocabulary  is
conducted in the form of multiple choice and simple completion adjusted with
the curriculum and material at school.
Madsen  (1983)  indicates  that  multiple  choice  completions  are  an
adequate  type  of  vocabulary test  for students  who have already developed
reading abilities. It makes the student depend on context clues and sentence
meaning. Such item may be constructed by deleting a word from a sentence,
for instance: ([*] indicates the correct answer).
B. Review on Crossword Puzzle
1. Definition of Crossword Puzzle
As we know that crossword puzzle has become a popular wordplay
until nowadays that run together horizontally and vertically. The goal is to fill
the  white  squares  with  letters,  forming  words  or  phrasesby  solving  clues
which lead to the answers (Binta A, 2010:6).
According to Hornby (1985: 959) Crossword is puzzle or wordplay in
which  words  have  to  be  written  from  numbered  clues  vertically  and
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horizontally  in  spaces  on  a  squared.  Paul  (2003: 99)  says  that  crossword
puzzle  can  be  used  at  any  level,  and  is  wonderful  way to  bring  together
vocabulary from many different lessons. Paul adds that the combination of
puzzle solving and fun can create a powerful learningtool.
Crossword puzzle is an arrangement of numbered squares to be filled
in with words, a letter  to each square, so that a letter  appearing in a word
placed horizontally is usually also part of a word placed vertically; numbered
synonyms and definitions are given as clues for the words (Webster, 2004).
In Longman Handy Learners’ Dictionary of American  English (2000:
99),  crossword  puzzle  is  printed  game  in  which  words  are  fitted  into
numbered square. Crossword puzzle is a game which is consists of words in
the grid that has to think carefully to guess from the clue and can be exercise
the mind.
Based on the above definitions,  it  can be concluded that  crossword
puzzle is  an arrangement of numbered squares to be filled in with words, a
letter to each square, so that a letter appearing in a word placed horizontally is
usually also part of a word placed vertically. It  consists of words in the grid
that has to think carefully to guess from the clue and can be exercise the mind.
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Figure 1 Crossword puzzles sample
2. Crossword Puzzle as a Media
The definition above shows that crossword puzzle is a media. In our
daily live, It can be an exercise our mind which is done in our free time as a
filler. In teaching learning process, it can be a medis which helps the students
in increasing English vocabulary.
Furthermore, the statement below will show that crossword puzzle is
one kind of media. There is the type of games  which  usually called fillers.
These are not mainly games, but they are activities, which can be turned into
games  by  incorporating  the  competitive  element  to  them
(http://www.wikipedia.org), they consist of: 
a. Quizzes  are  not  games  as  their  name  indicates;  however,   games  can
become  quizzes.  One  of  the  purposes  of  games   is  for  the  teacher  to
evaluate students' knowledge. Theyare generally used in  the endoflesson
activity to check student’s retention.
b. Riddles,  whose  main  goal  is  to  develop  students’ listening  or  reading
comprehension. It can improve students’  vocabulary too (Lee; 1963:124).
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For Example, the teacher said, “What do we use to cut our meet? “Write
down your answer on your paper” (the answer is knife).
c. Crossword puzzles, which are mainly focused on  vocabulary and spelling
practice. Crossword puzzlecan increase the students’ vocabulary by filling
the  words  in  the  clues  and  reading  the  clues  of  crossword  puzzle.
Sometimes, the teacher gives the clues of crossword puzzle orally,  then,
the students  listen  and write  down the clues.  It  can train  the students’
spelling and listening. 
This  media  can  be  used in  teaching  vocabulary,  since through
crossword puzzle, students can think and play the letters to make some words
and to increase their vocabulary mastery.
Using media is an activity with rules, a goal and an element of fun. In
teaching  vocabulary,  the  using  of  media  in  the  methodology  of  language
teaching is very important and interesting,  this is caused by many teachers
will use the traditional words and expect the students to memorize the words
as soon as possible and as much as possible (Hadfield, 1999: 4).
In the other hand, besides the using media as a method, the using of
crossword  in  teaching  and  learning  medium is  to  give  the   crucial  rules,
because  it  is  as  the  server  of  stimuli  of  information,  attitude,  and others.
Medium is also giving the role to arrange the steps of development to give the
stimulus and response (Asmawir and Usman, 2002: 13).
3. The Kind of Crossword Puzzle
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In  teaching  vocabulary  by  using  crossword puzzle,  there  are  some
kinds of crossword puzzle which can be done by the students, they are: (Lee,
1963: 126)
a. Freeform or criss-cross crosswordpuzzles
This type  is  easiest  to create  than other crossword. Freeform or
criss- cross crosswords are word puzzles with loosely interlocking grids
with a set of words going across and another going down, sharing letters
where  the  two  intersect.  These  puzzles  are  often  used  in  educational
settings to build vocabulary or to reinforce concepts taught in class.
For example:
Figure 2 Freeform or criss-cross crossword puzzle
b. Standard Crosswordpuzzled
In  this  crossword  Feature  solid  areas  of  white  square  and  are
generally  square,  though  there  have  been  exceptions.  Grids  should  be
symmetrical, such that the pattern will appear the same when it is turned
47
upside  down.  When  constructing  this  type  of  puzzle,  some  basic
guidelines to adhere to are: No more than 1/6 of the grid should consist
ofblack  squares,  entries  must  have at  least  three letters,  No unchecked
squares.
For example:
Figure 3 Standard Crossword Puzzle
c. Cryptic crossword puzzles
These crossword grids in Britain and Australia  generally have a
lattice-like structure and up to half of the squares may be unchecked. The
cryptic clues can be read as a sensible sentence, more or less, but actually
consist  of  two parts.  One  part  gives  the  definition,  as  in  the  standard
crossword puzzle, the other uses some form of wordplay that hints at the
answer.  This  wordplay  may  come  in  the  form of  anagrams,  charades,
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container words, reversals, deletions, double definitions, hidden words or
list.
For example:
Figure 4 Cryptic Crossword Puzzle
In this research, the kinds of Crossword Puzzle used are freeform or
criss-cross  crossword  puzzle  and  standard  crossword  puzzle.  A freeform
crossword  puzzle is a simple crossword puzzle which can be made from a
very limited number of words (as few as 20 or 30 words is sufficient). School
teachers will find this option useful for teaching vocabulary, and for revising
specialized  school  subjects. Therefore,  it  is  suitable  for  the  second  grade
students as the subjet of the research.
4. The Procedure of Presenting Crossword Puzzle
In presenting crossword puzzle, the teacher can do the  various ways.
The procedure of presenting crossword puzzle must  make the students are
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interested to do the crossword puzzle.  The various procedures are possible
(Lee; 1963: 135):
a. The  teacher  gives  the  same  crossword  for  each  student.  They   solve
individually with the help of written clues.
b. The  teacher  divides  the  class  into  groups.  Then  the  teacher   gives  a
different crossword for each group. Everyone in the  group helps to solve
it. However, if there is a more active member in one group, they tend to do
all the work. In otherwise, if there is a more passive member in one group,
they will difficult to do all the work.
c. Teacher  gives  crossword  puzzle  for  all  of   students.  They  do   the
crossword individually. Then the teacher divides the class into groups and
then they work in groups. The students can share their answer to finish
their crossword in their group.
d. The teacher  writes crossword on the board,  but  no written  clues.   The
teacher gives clues orally and solves the crossword step by  step with the
class. The class is divided into groups and each group come to the board
and writes the words in one by one.
5. The Use of Crossword Puzzle in Teaching Vocabulary
The crossword puzzle is still the most popular word media. It lies in
the  ease  with  which  it  can  be  constructed.  The  words  are  run   together
horizontally and vertically.
Wharton  (1995:  48)  stated  that  crossword  puzzle  for  use  in  the
language classroom is really quite easy to create. First, make a list of words
with which your students should be familiar. Then, search for  a letter comm
on to two words and you are off. 
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The puzzle forms may be used in several ways:
a. The students find animals, colors, or plants in the puzzle.
b. The students find certain parts of speech: verb, noun, preposition, etc.
c. Other categories may include the names of the days, the  week, months,
school subjects.
d. The student finds proper nouns: cities, states, countries,  famous people,
etc.
e. The student finds certain kinds of activities:  trades,  professions, sport,
hobbies, etc.
This media can be done in individual, in pair, or in groups. The teacher
gives  a  copy  of  the  “crossword  puzzle”  and  explains  the   rules,  such  as
students have to complete it as quickly as possible. For the individual game,
the student who can complete it first is the winner and gets the good point
from the teacher. In pair work or group, the winner is the pair or group who
can complete it first. All of the winners will have prizes from the teacher. It
makes this game to be more attractive.
The use of crossword puzzle game in teaching vocabulary is one of the
alternative techniques to help the students to construct and  increasea their
vocabulary mastery. Moreover, crossword puzzle can be one of activities in
practicing vocabulary which can help the students to be more  familiar  with
the  words.  recognize  the  words,  manipulate  and  remembering   the  words
(Scrivener; 1994: 83). 
6. The Advantages of Crossword Puzzle
Cross word puzzle is one of many instructional game that comprehend
word-level into grid and make the class fun with puzzle clues and the object
of cross word puzzle is to find the hidden list word based on clues (Nuessel,
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1994: 2). Teaching vocabulary through cross word puzzle may draw on other
problem-solving activities  in order to reinforce previous lexical  items or it
may deal with an entirely new lexical. In learning vocabulary through cross
word puzzle is an effective and interesting way that can be applied in EFL
classroom. Wahyuningsih (in Marin C. Njoroge et.al. 2013: 7) mentions some
advantages using cross word puzzle asfollow:
a. Help students to gain interest and reduceboredom.
b. Cross word puzzle  give students opportunity to practice and repeat  the
sentence pattern andvocabulary.
c. Students feel relax and enjoy in participating in the learning activity and
they memorize the vocabulary in differentway.
d. Crossword  puzzle  can  be  given  at  point  of  time  during  the  lesson
(Njoroge, 2013: 7).
Thomas P.Carter stated that in the learning vocabulary using
crossword puzzle students are excited to work on them, cross word can be use
as EFL activity whether the methodology approach is cognitive, behavior and
they can be adapted in large or smallclass (1974: 4).
C. Review on Previous Related Study
To prove the originality of this research, researcher presents some others
research that have relation with the research. The first research isRising English
Vocabulary Mastery: Crosswords Puzzle Games for Computer Science Students”
by Indah Muzdalifah (2018).  The purpose of the research is to find out whether
the use of Crossword Puzzle strategy can improve the value of English courses,
whether by using the Crossword Puzzle Learning Strategy can improve students'
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Vocabulary and find out whether using the learning strategy of Crosswords Puzzle
can increase students' interest in Computer science faculty in learning English.
The method used in this research is descriptive qualitative, which the result of this
research is the elucidation of data obtained from quantitative and qualitative. The
results of this study obtained through the collecting and analyzing of quantitative
and  qualitative  data.  Quantitative  data  obtained  through  the  oral  test  at  Mid
Semester Test and qualitative data acquisition of questionnaires, observation, and
interviews with several students. The result obtained from the research is the use
of strategy Crossword Puzzle can increase the value of English courses in the
first-semester students’ faculty of Computer Science, by using Crossword Puzzle
learning strategy can improve Vocabulary firstsemester students’ faculty of the
Computer Science, and by using Crosswords Puzzle learning strategy can increase
student  interest  of  the  first-semester  students’ faculty  of  Computer  Science  in
learning English.
Second by Nurlaily  Sabiqoh (2017),  the  research  entitled  “Teaching
Vocabulary By Using Crossword Puzzle at The First  Semester of The Seventh
Grade Students of Mts Ma’arif Nahdlatul Ulama (NU) 08 Mataram Baru in East
Lampung in The Academic Year of 2016/ 2017”.  This research is about teaching
vocabulary by using crossword puzzle at the first semester of the seventh grade
students  of  MTs  Ma’arif  Nahdlatul  Ulama  (NU)  08  Mataram  Baru  in  East
Lampung in the academic year of 2016/2017. The objective of this research are to
describe process of teaching vocabulary by using crossword puzzle, to describe
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the teacher’s problems and students’ problem in teaching and learning proces. In
this research, the researcher used descriptive qualitative research. The researcher
used purposive sampling technique to determine the sample. The researcher chose
class VII C as sample which consisted of 30 students. In collecting the data, the
researcher used three kinds of instruments, they are: observation, interview, and
questionnaire. The researcher used three major of data analysis: they were data
reduction,  data  display and conclusion  drawing or  verification.  From the  data
analysis, the researcher found in teaching vocabulary by using crossword puzzle
at MTs Ma’arif Nahdlatul Ulama (NU) 08 Mataram Baru in East Lampung were
as follows: The first, the teaching and learning process by using crossword puzzle
was running well,  the classroom atmosphere was the students looked active in
classroom but some of them looked less response. The second, the teacher got
some problems.  They were:  The teacher  had difficulties  to  handling  the class
because  the  students  made  over-crowded  by  themselves,  faulty  method  of
teaching,  and demand  to  share  some words  of  vocabulary in  meeting  but  the
students  only  could  master  some  of  them.  The  third,  the  students  got  some
problems in learning vocabulary, they were: the students consider the teacher’s
explanation boring, and they think of vocabulary learning as knowing the primary
meaning of new words that are gotten only from textbooks or from the teacher, so
it is difficult for them to use the words based on the appropriate context.
The  third  research  is  “Vocabulary  Learning  through Media”  by B.  S.
Gomathi (2016). The aim of this paper is to explore learners “response towards
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media technology in general and its impact in improving the patterns of individual
English words in particular. It also helps the learners and teachers to improve the
impact  of  internet,  movies  and  help  the  teachers  in  improving  learners”
vocabulary skills.
The  fourth research  is  entitled  “The  Use  of  Crossword  to  Improve
Vocabulary  Mastery  of  the  First  Year  Students  of  MA  Al  Bidayah  Candi
Bandungan in the Academic Year of 2009/ 2010” conducted by Zunita Widyasari
(2010). The Aim of this research is to find out whether interactive method by
applying  crossword  puzzle  can  improve  vocabulary  mastery  of  the  first  year
students in MA Al Bidayah Candi Bandungan. To find out whether interactive
method  by  applying  crossword  puzzle  can  improve  students’  vocabulary,  the
writer gives the students pre test before treatment and post test after treatment.
The finding shows that the t-test calculation from the result of pre-test and post-
test in cycle I is 5, 97 and in cycle II is 6, 33. Both of them is greater than ttable
with n =26 is 2, 06. It means that the use of crossword puzzle can improve the
students’ vocabulary mastery.
Compared to  several researches above, this research has similar topic or
discussion, which  is about the use of media Crossword Puzzle to  improve the
students’vocabulary mastery. Meanwhile, the present research has different object
and setting  of  the  study. The objective  of  this  present  research is  to  find  out
whether the  media  of Crossword  Puzzle  is  effective  to  increase  the  English
vocabulary  mastery  of  the  second grade  students  of  MTsN 3  Boyolali  in  the
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academic year of 2017/ 2018.  This present research is conducted through quasi
experimental research by using pretest-posttest design.
D. Rationale
Based on students need in learning vocabulary there are four points such
as meaning, word use, word formation and word grammar. The use crossword
puzzle  is  important  because  crossword  puzzle  can  be  applied  in  word  use,
meaning, word formation and also word grammar. In the case of meaning, the use
of crossword puzzle will ease for students know the meaning of word based on
text because when students know the correct word they will automatically know
the meaning correctly. Students know how to use a word based on how it is used
because when they fulfill the hidden word they read the clues so they know the
use  of  word.  In  students’ writing,  students  will  be  able  to  correct  sentences
because  students  regularly  read  the  clues  and write  vocabulary  to  answer  the
puzzle  so they know how to twist  words  to  fit  different  grammatical  context.
Furthermore, students can change word based on grammatical meaning because
crossword puzzle as media can help students to learn to know the changing of
word on grammatical by read short story as the clues.
In addition, by crossword puzzle, the students can get new vocabularies
and improve their vocabulary. According to Edward (2006: 74), there are some of
activities that will help build vocabulary that are using words in conversation and
doing crossword puzzle. Therefore, the researcher suggests crossword puzzle in
teaching vocabulary. Crossword puzzle can train the student’s brain to recall the
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new words. Moreover the students will learn English by sharing with their friends
to finish the crossword puzzle.
E. Hypothesis
A hypothesis a statement of the research assumption about the relationship
between two variables that the researcher plans to test within the framework of
the  researcher  study  (Kumar,  1993:  9).  Based  on  the  statement  above,  the
hypotheses of this research is proposed as follow: 
Ha :  Crossword  puzzle  is  significantly  effective  to  increase the  English
vocabulary mastery of  the  second grade students  of MTsN 3 Boyolali in The
Academic Year of 2018/ 2019.
Ho :  Crossword  puzzle  is  not  significantly  effective  to  increase the  English
vocabulary mastery of  the  second grade students  of MTsN 3 Boyolali in The
Academic Year of 2018/ 2019.
CHAPTER III
RESEARCH METHODOLOGY
A. Research Design
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In this research, the researcher applied experimental research, the type of
experimental design that compare between experimental group and control group
by using pre-test, treatment, and post-test. According to Gay et. Al., (2012: 250)
experimental  research  is  the  only  type  of  research  that  can  test  hypothesis  to
establish cuse-effect relations. It represents the strongest chain of reasoning about
the  links  between  variables.  In  the  experimental  research  the  researcher
manipulates at least one independent variable, controls other relevant variables,
and observes the effect on one or more dependent variables.
According to Prasetyo (2008: 160) there are many kinds of experimental
research design that is Classical experimental design, Pre experimental design and
Quasi experimental and special design. Experimental research is unique in two
very important respects. It is the only type of research that directly attempts to
influence  a  particular  variable,  and  when properly  applied,  it  is  one  or  more
dependent variables. An experimental usually involves two groups of subject, an
experimental group and a comparison group, although it is possible to conduct an
experiment with one group. 
Based on the research questions and the objectives of the research,  the
researcher  used experimental  study.  The types  of experimental  research which
conducted by the researcher was quasi-experimental design. Quasi experimental
design are constructed from the situtions which already exist in the real world and
we  probably  more  representative  of  the  conditions  found  educationl  context
(Campbell  and Stanley,  1963). According to  Nawawi (2003:85)  there are  two
4
5
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kinds of group in experimental research, they are experimental group and control
group. The first group which was given a treatment called as experimental group,
meanwhile,  the  second  group  which  was  not  given  treatment  or  called  as
controlled group. The treatment used in this research is Crossword Puzzle media.
There  were  two  variables  in  this  research,  the  independent  variable  was
Crossword Puzzle (X), whereas, the dependent variable was students’ vocabulary
mastery  (Y).  The  result  of  both  experimental  and  control  group was  then  be
compared. 
According to Fraenkel J. R. et al (2012), the design of quasi experimental
that applied in this research can be described as follows:
This model used two groups, experimental group and control group. the
experimental group was taught by using Crossword Puzzle media and the control
group by using discussion that generally used by the teacher in the teaching of
vocabulary or no treatment of Crossword Puzzle media. Both of them was given
pre-test  and  post-test.  In  the  teaching  and  learning  process,  both  groups  was
taught by using the same material and topic. This model was used based on the
assumption that groups is equivalent. 
Treatment Group M O1 X1 O2
Control Group M O2 X2 O2
Notes: 
M : Matched subject
O1 : Students’ vocabulary score in 
pre-test
O2 : Students’ vocabulary score in 
post-test
X1 : Treatment using crossword 
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B. Setting of the Research
1. Place of the Research
The researcher was caried out the research in MTsN 3 Boyolali. It is
located in Jl.  Kemuning,  No.32 Boyolali  and it  is  very big and large.  The
school has three grades, they are first grade, second grade and third grade.
Each grade is named with grade VII for the first grade, grade VIII for the
second grade, and grade IX for the third grade. Each grade is divided into ten
classes,  which named with alphabet  A-J.  The number of students  in every
class is various between 32 until 34 students.
The researcher  selected  the  school  since  the  English  teachers  there
never use variety of media in teaching vocabulary instead of the reguler text
book or students worksheet. This experimental project was expected to run
successfully and created an innovative learning activity at that school.
2. Time of the Research
The experimental research was conducted to the eight grade students
of  MTsN  3  Boyolali  in  the  academic  year  of  2018/  2019  in  the  second
semester. The following is the planning schedule of the research activity:
Table 3.1 Research Schedule
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C. Population, Sample, and Sampling
This  sub chapter  explains  about  population,  sample  and  sampling  that
conduct in this research.
1. Population
According to Mc Millan (2001:169) population is a group of elements
or cases, wether individuals, objects, or events that conform to specific criteria
and to which we intend to generalize the result of the research. The population
of the research was the eight grade students of MTsN 3 Boyolali. The students
No. Activity
August-
Sept
Oct-
Nov
Dec-
Jan
Feb-
March April
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4
1. Pre-research
2. Writing  a
proposal  chapter
I,  II,  III  and
Revising
proposal.
4. Seminar  proposal
and  revising
instruments.
6. Try  out  of  the
instruments
7. Test  of  the
instruments
8. Analyzing  the
data
9. Reporting  the
research  or
munaqosyah
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of the eight grade of VIII A and VIII D of MTsN 3 Boyolali was the subject of
the research.
  
2. Sample
Sample  according  to  Sugiyono  (2011:120)  is  part  of  amount  and
characteristics which has by that population.  The researcher only  took two
classes as the sample based on the teacher’s suggestion. The classes choosen
was VIII A and VIII D, which consists of 32 students for each class. Grade
VIII  A  was taken  as  the  experimental  group,  taught  by  using  Crossword
Puzzle  media,  whereas, grade  VIII  D  was taken  as  the  control  group  or
without treatment of Crossword Puzzle.
3. Sampling
Sampling is the way or technique of taking samples out of population.
According  to  McMillan  (2011:  175)  there  are  several  probably  sampling
produces, the most common ones used in educational research: simple random
sampling,  systematic sampling,  stratified sampling,  purposive sampling and
cluster random sampling.
In this  research,  the researcher  applied cluster  random sampling.  It
means  that  the  researcher  choose  a  group that  exists  in  the  population  at
random.  The population of the eight grade students of MTsN 3 Boyolali are
120  students,  consists  of  4  classes  and  the  researcher  decides  1  class  as
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sample. The researcher gives number 1 until 4 in the papers suitable a total of
classes and cluster random sampling is done by lottery. The researcher applied
cluster  random  sampling  since  the  group  in  the  population  had  the
homogenous  characteristic. After  the  researcher  conducting  cluster  random
sampling, the random assignment was conducted to both classes chosen. The
result  was grade  VIII  A as  an experimental  group and grade  VIII  D as  a
control group.
D. Technique of Collecting Data
1. Instrument of the Research
In  this  research,  the  researcher  used  the  test  as  instrument.  The
instruments were in the form of pre test and post test that had been tried out
before to know the validity and reliability. Pre test and post test was given to
experimental (VIII A) and control (VIII D) groups, whereas, try out was given
to another class but in the same school, that was grade VIII B.
The test score comes from English vocabulary test that had been tried
out before. The researcher used  instrument  in the form of limited response,
multiple  choices completion,  multiple  choice  paraphrase,  and  simple
completion given  for  experimental  and  controlled  class.  Meanwhile,  the
instrument made based on syllabus and took from English text book.
The type of vocabulary test is presented in the following table:
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Table 3.2 Types of Vocabulary Test
Types of Vocabulary
Test
Aspects of Meaning Number of items
Limited response Word formation 15
Multiple choice
Completion
Translation 15
Multiple choice
paraphrase
Translation 10
Simple Completion Translation 10
Total item 50
2. Data Collecting Technique
In this research, there were some instruments that was used to collect
the data. The device (such as a pencil and paper test,  a questionnaire, or a
rating  scale)  the  researcher  uses  to  collect  data  is  called  an  instrument
(Fraenkel,  J.  R.  et  al.,  2012:  111).  Besides,  a  test  was  conducted  to  the
students to obtain the data of their vocabulary mastery. A test, in simple terms,
is a method of measuring a person’s ability, knowledge, or performance in a
given  domain  (Brown,  2004:  3).  The  researcher  gives  test  to  know  the
students’ vocabulary mastery in the form of written test. Creswell (2012: 297)
states that the test is divided into two: 
a. A pre test provides a measure on some attributes or characteristics that
assessed for participants in an experiment before the students receive a
treatment.
b. A post test is a measure on some attributes or characteristics that assessed
for participants in an experiment after a treatment. This would asses the
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students’ achievement toward vocabulary mastery at the end of the study
after the experimental treatment. 
A  pretest–posttest  comparison  of  achievement  toward  vocabulary
mastery would provide a clearer result on actual treatment behavior than using
the individual posttest measurement.
Therefore, the instruments uses as the data collecting technique in this
research was multiple choice test as the primary instrument. There were two
types of tests; pretest and posttest. The pre-test was given in  the experimental
group and  the  controlled  group to  know how far  the  students’  vocabulary
understanding before receiving treatment.  The post-test  was given to know
their  vocabulary  understanding  after  the  treatment.  Before  the  researcher
given the pre-test, the reseacher analyzed the instrument to know whether the
instrument  used in  this  research is  valid  and reliable  before being used to
collect the data.
3. Try Out
Before  the  pretest  was administered,  the pre-test  was tried  out  and
analyzed. Its aim was to know whether the test is in a good condition or not.
The researcher applied validity and reliability test. 
a. Validity
In this research, the  validity is one of important requirements of
evaluation to know whether the test is valid. A test is said to be valid if it
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measure accurately what it is intended to measure. Before administering
the pre-test, the researcher analyzed the validity and reliability of pre-test
in  order  to  find out whether  the test  is  valid  or  good to be used.  The
researcher used software ANATEST version 4.0.9 developed. 
b. Reliability
Realibity is whether an instrument can measure something to be
measured  constantly.  To know the reliability  of  the  instrument  used to
collect data, the writer used “ANATEST” software version version 4.0.9
developed by Drs. Karno To, M.Pd. and Yudi Wibisono, ST.
E. Technique of Analyzing Data
In analyzing the data, the researchers made description of the data such as
mean,  median,  mode and standard deviation  of the  writing score.  Beside that,
prerequisite test which used before giving the treatment. It consists normally and
homogeneity test. The last is hypothesis testing to manage the data which form of
number that can produce conclusion.
1. Descriptive Analysis
The descriptive analysis consits of mean, median, mode, and standard
deviation  of  the  writing  score,  the  researcher  examined  normality  and
homogeinity  of  the data  distribution.  The descriptive  analysis  was used to
analyzes the students writing score from the pre and post-test.
66
The formula of mean, median, mode and standard deviation is given as
follows:
a. Mean
Individual data : Xbar= 
Where :
∑f1 = The sum of the student’s
Xbar = Mid-point of student’s score
n = The sum of students
b. Mode
The  value  in  a  set  of  data  which  appears  most  frequently  data  in
frequency distribution: Mo= L+ i ( )
Where :
L = The lower limit of the interval within which the mode lies 
I = Interval (class width)
f1 = The frequency of the interval containing more reduced by
that of the previous interval
f2 = The frequency of the interval containing more reduced by that
of the following interval 
c. Median
Data in frequency distribution: Me= L+ i ( )
Where:
L = The lower limit of the interval within which the median lies
I =Interval (class width)
Cfb =The  cumulative  frequency  in  all  interval  below
theintervalcontaining the median
n = The sum of group
fw = The frequency of cases within the interval containing the
               median.
d. Standar Deviation
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Individual score s = 
Where : ∑x2= ∑x2-
x = Score of student
Xbar = Avarage score of all students
n = Sum of students
Data in frequency distribution s = 
Where:
∑f1 = Frequency of the student’s score
x1 = Students score
n = Sum of students
s =
Data distribution in frequency distribution z =
Where: 
x = Students score
X = The avarage of students score
n = Sum of students
2. Pre-Requisite Analysis
The  data  instrument  of  experimental  and  control  groups  have  to  be
tested by using normality and homogenity tests. By using t-test, the researcher
determined the normality and homogeneity of the test.
a. Normality
Normality test is used to dtermine whether the data of experimental and
control  group come from normal distribution or not.  The research uses
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Chi-  Square to  analyze  the  normality  test.  The  data  are  in  normal
distribution,  if  Xh2 smaller  thanXt2  (Xh2≤  Xt2)  at  the  level  of
significance(5%) 0.05 (Sugiyono, 2006: 104).The formula of Chi-Square
is as follow:
X2=∑
Description:
X2 =Chi Square
hᶴ =Observation frequency
oᶴ =Expectation frequency
b. Homogeneity
Homogeneity test is intended to show that two or more groups of
data  samples  come  from  populations  having  the  same  variance.  The
researcher  used  chi-square  to  test  the  homogeneity  of  the  population
variants. The formula of homogeneity is as follow: 
F= 
If F  value  smaller that Ftable (F  value  Ftable), it means that the data are
homogenous (Sugiyono, 2006: 137).
3. Hypothesis test
The hypothesis testing was used to prove whether there is a significant
difference in teaching vocabulary using the treatment. To examine hypothesis
used t-test,  there were two formulas to examine hypothesis. The researcher
used  t-test, the  tdistribution  table  to  find  significant  differences.  The
hypothesis is in the form of Null hypothesis (Ho) and alternative Hypothesis
(Ha). The conclusion is gained as follows:
If t-value> t-table , the Ha is accepted or H0 is rejected.
If t-value< t-table , the H0 is accepted or Ha is rejected.
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Ha : 
The use of Crossword Puzzle is effective in teaching vocabulary. The criteria
is Ha (alternative hypothesis) is accepted if alpha level is lower than (0.05)
H0 : 
The  use  of  Crossword Puzzle is  not  effective  in  teaching  vocabulary.  The
criteria is Ho (null hypothesis) is accepted if alpha level is higher than (0.05).
According to Arikunto (2010) the formula of T-test as follow:
t = 
Where:
M: average of gain between pre-test and post-test
N: total of subjects
X: deviation from X2 score and X1 score
Y: deviation of the Y2 score and Y1 score
CHAPTER IV
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RESEARCH FINDINGS AND DISCUSSIONS
A. Research Findings
1. The Description of Research Subjects
The research was conducted at MTsN 3 Boyolali. It is located in Jl.
Kemuning, No.32 Boyolali.  The experimental research was conducted to
the eight grade students of MTsN 3 Boyolali in the academic year of 2018/
2019 in the second semester.The population of the research was the eight
grade students of MTsN 3 Boyolali. The students of the eight grade ofVIII
A and VIII D of MTsN 3 Boyolali was the subject of the research The
researcher  only  took two classes  as  the  sample  based on the  teacher’s
suggestion. The classes choosen was VIII A and VIII D, which consists of
32 students for each class. Grade VIII A was taken as the experimental
group, taught by using Crossword Puzzle media, whereas, grade VIII D
was taken as the control group or without treatment of Crossword Puzzle.
Sampling technique was done using simple random sampling, then after
conducting  this  sampling  technique,  the result  was grade  VIII  A as  an
experimental group and grade VIII D as a control group.
The  instruments  used  as  the  data  collecting  technique  in  this
research was multiple choice test, simple completion in the form of filling
the  blank,  and  limited  response  in  the  form  of  similar  meaning  and
matching picture as the primary instrument. There were two types of tests;
pretest and posttest. The pre-test was given in  the experimental group and59
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the  controlled  group  to  know  how  far  the  students’  vocabulary
understanding before receiving treatment. The post-test was givento know
their vocabulary understanding after the treatment.
The test  score was taken from English vocabulary test  that  had
been  tried  out  before.  The  researcher  used  instrument  in  the  form  of
limited response, multiple choices completion, multiple choice paraphrase,
and  simple  completion given  for  experimental  and  controlled  class.
Meanwhile, the instrument made based on syllabus and took from English
text book.
The type of vocabulary test is presented in the following table:
Table 3.2 Types of Vocabulary Test
Types of Vocabulary
Test
Aspects of Meaning Number of items
Limited response Word formation 15
Multiple choice
Completion
translation 15
Multiple choice
paraphrase
translation 10
Simple Completion translation 10
Total item 50
A pretest–posttest comparison of achievement toward vocabulary
mastery would provide a clearer result on actual treatment behavior than
using the individual posttest measurement.
2. Data Analysis
a. The Implementation of Crossword Puzzle in Teaching Vocabulary
for the VIII Grade Students
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In the findings of the research, it was described that there were
different results between the experimental group which was taught by
using crossword puzzle and control group which was taught by using
conventional  technique  or  without  crossword puzzle  on vocabulary.
Here,  the  technique  of  the  teacher  in  teaching  vocabulary  is  using
traditional  technique  of  grammar  translation  method,  where  the
vocabulary words are chosen from the reading text used. The basic
unit  of  teaching  and  language  practice  is  the  sentence.  In  this
conventional technique used by the English teacher, the students were
asked to translate the word or vocabulary found in the text available on
their textbook. The research was conducted in the eighth grade in the
academic year of 2018/ 2019.
The  research  was  started  on  4th January 2019  by  asking
permission  to  the  school  principal  and  choosing  the  sample  used
simple  random  sampling.  From  10  classes  of  the  eighth  grade,
researcher obtained grade VIII A which consisted of 32 students as the
experimental group and grade VIII D which consisted of 32 students
as  the control  group.  The number  of students  was gained from the
documentation of the school.
Pre-test  was given in the experimental  group on 12th March
2019 and in control group on 15th March 2019. Before it, researcher
prepared  lesson plan  and material  of  learning  activity.  Pre-test  was
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conducted to know that both groups were normal and homogeny or
not.
After  giving  pre-test,  treatment  was  conducted  for
experimental  group on 18th,  22th March 2019 and 2nd and 5th April
2019by  using  crossword  puzzle  as  the  media  of  teaching  learning.
Conventional teaching of the teacher which is the grammar translation
method was conducted in the control group on 9th, 12th and  16thApril
2019.  In  the  control  group,  students  were  taught  material  without
variation or specialtreatment by following the original instruction of
the teacher.
Then,  posttest  was given in  the  form vocabulary test  which
consisted  50 items  of  multiple  choices  with  time  allotment  was 60
minutes in the form of limited response, multiple choices completion,
multiple  choice  paraphrase,  and simple  completion.  Post-test  in  the
experimental group and control group were conducted on 19 th April
2019.
After that,  the data was collected.  Worksheets that had been
given to students were scored. The score was obtained from each item
of  multiple  choices.  The  data  were  analyzed  to  prove  the  truth  of
hypothesis that had beenplanned.
From  the  result,  it  could  be  concluded  that  there  were  a
different  results  between  experiment  group  and  control  group  by
74
hypothesis test which showed the value of tobtain was higher than ttable. It
could be seen on the value of tobtain was  2.243, meanwhile, the critical
value  of  ttable on  t(0.05)(62) was  1.670,  the  hypothesis  was  accepted.  It
means that there was a different result between students’ achievements
in  vocabulary  had  been  taught  by  using  Crossword  Puzzle  and
conventionalteaching or without the media of Crossword Puzzle.
Next, the researcher explained the use of Crossword Puzzle to
the students. In this activity, the students write the blank boxwith the
letter.  After  the  letter  could  form  an  English  word,  the  researcher
spelled  it  followed  by  students.  There  was  a  distinction  between
English language and Indonesian language. In English language, the
written was different with the pronunciation. Therefore, the researcher
taught  how to  pronounce  the  word correctly.  The students  imitated
after  the  teacher  till  they  could  pronounce  the  word  correctly.  To
introduce an English word, the researcher mentioned the meaning of
this word into Indonesian language. The researcher asked the student
to memorize the word so that they could use this word in a sentence.
The  researcher  conducted  the  procedure  of  the  Crossword
Puzzle in the learning as on the theory proposed by Zaini, Munthe, and
Aryani (2008: 71) as follows:
1) Write  down  keywords,  terminology  or  names  related  to  the
material.
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2) Make a grid that can fill with words that have been selected (as in
crossword puzzles).
3) Create some questions whose answer is leading to the next answer.
4) Share this puzzle with the learner can be individual or group.
5) Limit time to work.
6) Give rewards to the group or individual who works the fastest and
the most accurately.
It was concluded that the resercher was started on 4th  January
2019  and  finished  on  19th April  2019.  At  MTsN 3 Boyolali  where
located in Jl. Kemuning No. 23 Boyolali. The reseacher researched 4
times by using Crossword Puzzle. The classes choosen was VIII A.
Meanwhile,  the  control  group  which  were  not  given  the
treatment  of  Crossword  Puzzle  were  taught  using  the  original
procedure of teaching vocabulary, which is  the grammar translation
method.  The procedure  of  this  method  in  the  control  group are  as
follow:
1) Ask the students to open their textbook and read a text available in
the textbook.
2) Ask the students to find a list of difficult vocabulary based on the
text available in the textbook.
3) After  the  students  making  list  of  the  difficult  vocabulary,  the
students  are  then  asked  to  translate  the  list  of  the  difficult
vocabulary into Indonesian by searching it in their dictionary.
4) Students are given grammar rule and based on the example they
apply the rule by using the new words.
5) The students then asked to state the grammar rule.
6) Finally, the students are asked to memorize the vocabulary then
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presented it in front of the class.
7) Errors are corrected by providing the right answer.
b. Steps to Teach Vocabulary using Crossword Puzzle
To success in teaching and learning process depends on both
the teacher and the students. They should have a good communication.
Teacher should be a good teacher to make the student interested in
learning the materials. Thus, the learner should give a good response
to the teacher, such as giving a good attention to the explanation of the
material  given  by  teacher,  asking  questions,  and  answering  the
teacher’s questions.  To teach vocabulary by using crossword puzzle
can use several steps from the expert. 
The researcher  did experiment  of  teaching  vocabulary using
crossword puzzle based on steps suggested by Pravita (2010) to teach
vocabulary by using crossword puzzle  games  which  consists  of six
steps. They are: 
1) Motivating Strategy 
a) Greeting 
The first step in teaching process is greeting. In this part the
teacher  always  began the lesson by greeting.  It  was used to
make the students usual in using English greeting expression.
b) Warming up 
In this step, the researcher apply strategies to gain the student’s
motivation to focus in the lesson. One of the strategies done by
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the researcher was by giving some clues related to the material
and the students must guess what place the teacher meant. 
2) Presentation Strategy 
In  this  step,  the  researcher  starts  to  give  explanation  about  the
material.  The  teacher  applied  games  method  in  presenting  the
material  to  the  students.  The  teacher  also  applied  four  skills
(listening,  speaking,  reading,  and  writing)  in  delivering  the
material  to  them.  Teaching  activities  aim  to  help  teacher  in
delivering  the  material  because  crossword  puzzle  game  could
attract the student’s attention and make them easier to imagine the
material.
3) Method of Teaching
In conducting experiment of crossword puzzle, the researcher used
whilst-teaching  method,  the  researcher  instructs  and  asks  the
students to do some activities. 
They are: 
a) The researcher  ask  the  students  about  the  crossword puzzle.
Example: 
Researcher :  Have  you  ever  playing  crossword  puzzle
before? 
Students : Yes, miss. Teacher : In English or in indonesia?
Students : In indonesia. 
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Researcher :  Ok,  today we will  play crossword puzzle  in
English  about  adjective.  Please  attention  to  example  in  the
white board and fill the blank crossword puzzle by using the
question!  1.  Today  the  weather  is  ...........  2.  She
is .......................... girl. 
b) After  the  researcher  gives  an  example  to  the  students.  The
researcher gives assignments to the students. Example: Fill the
blank crossword puzzle for 10 minutes based on the questions!
Figure 5 example crossword puzzle
4) Skill Practice 
In this part, the researcher applied some vocabulary games.
That  vocabulary  games  contained  four  English  skills  (listening,
speaking, reading, and writing). Those games are completing the
words and match them with the pictures,  crossword puzzle,  and
drawing a city map. Firstly the teacher explained the rules of those
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games and after thatshe asked the students to play the games based
on the teacher’s rule. It was done to make the students to be more
active and to make them enjoy in doing the task. 
5) Assessment 
This activity is done by the teacher to check the student’s
progress in learning the material. The teacher gave homework to
the students to measure their ability in understanding the material
for that day. 
6) Closing 
This  is  the last  part  of teaching process.  In this  part  the
teacher tried to review the students about the previous material. It
was used to check whether they were understood about what they
had learned or not. 
Based on that explanation, the writer has conclusion that using
crossword  puzzle  in  teaching  vocabulary  are  helpful  in  learning
vocabulary. 
They are: 
1) To  improve  students  knowledge  about  vocabulary  by  using
crossword puzzle game. 
2) To describe and to predict the meaning of the words. 
3) Can make students easy to inference the meaning of sentence and
word. 
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4) Can make students know about the spelling of words. 
5) Can make students have motivated to study.
c. The Analysis of the Data of Students’ Achievement in Mastering
Vocabulary
The data were collected from students pre-test and post-test of
both  classes.  The data  which  were obtained  were  divided into  two
tables. The table 4.2 showed the student’s score and achievement in
experimental class and the table 4.3 showed the student’s score and
achievement  in control  class.  each table  has four columns;  the first
column  showed  the  number  of  students,  the  second  and  the  third
column  showed  pre-test  and  post-test  score,  and  the  last  column
showed the gained score from pre-tests and post-test.
1) Data of the Experimental Class
Table 4.2
The Students’ Scores of Experimental Class (Using Crossword
Puzzle)
Students (N) Nilai
Pre-
test
Nilai
Post-test
Gained Score
1. 66 83 17
2. 68 94 26
3. 50 83 33
4. 70 87 17
5. 71 83 12
6. 70 80 10
7. 60 86 26
8. 50 84 34
9. 66 86 20
10. 60 90 30
11. 66 88 22
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12. 50 70 20
13. 76 94 18
14. 63 74 11
15. 66 76 10
16. 60 78 18
17. 63 80 17
18. 53 82 29
19. 60 88 28
20. 66 82 16
21. 57 80 23
22. 66 83 17
23. 51 88 37
24. 54 77 23
25. 66 88 22
26. 68 80 12
27. 74 94 20
28. 57 94 37
29. 70 83 13
30. 68 88 20
31. 63 80 17
32. 60 84 24
Total 2008 2687 679
Average 62.75 83.97 21.22
According  to  the  result  of  pre-test  and  post-test  from  the
experimental class, it shows that the lowest score of pre-test was 50
and the highest score was 76. Besides, the lowest score of post-test
was 70 and the  highest  score was 94.  The average  of  pre-test  was
62.75 and post-tets 83.97. After conducting pre-test and post-test, the
average of gained score that the researcher obtained was 21.22. The
average  of  post-test  after  the  students  obtained  treatment  using
crossword puzzle was higher than the average of pre-test before the
students obtainedthe treatment.
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The  results  of  post-test  showed  an  improvement  comparing
with the pre- test. They could do the task and answer the question. The
main score of the pre- test was 50, meanwhile, the post-test one score
was 70 from the level 0-100.
2) Data of the Control Class
Table 4.3
The Students’ Score of Controlled Class (Using the Teacher’s
conventional technique of Grammar Translation Method)
Students
(N)
Nilai
Pre-test
Nilai
Post-test
Gained
Score
1. 56 63 7
2. 62 83 29
3. 65 74 9
4. 62 86 24
5. 63 84 29
6. 51 77 26
7. 57 73 3
8. 66 60 6
9. 54 74 9
10. 65 60 6
11. 53 71 20
12. 57 68 14
13. 54 67 17
14. 68 71 9
15. 61 77 6
16. 51 66 8
17. 67 54 13
18. 57 80 12
19. 63 75 14
20. 62 77 18
21. 56 68 22
22. 54 60 7
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23. 77 94 17
24. 59 63 20
25. 56 60 4
26. 60 73 13
27. 66 77 19
28. 68 73 13
29. 71 83 12
30. 75 84 14
31. 51 60 0
32. 78 83 5
Total 1965 2300 428
Average 61.40 71.88 13.38
Based on the table 4.2 above, it shows that the lowest score in
pre-test was 51 and the highest score was 78 with the average of pre-
test score was61.40. Furthermore, the highest score of post-test was 94
and the lowest score was 54 with the average score was 71.88. After
pre-test and post- test, the teacher got the average of the gained score
was 13.38. It means that the gained score of control class is lower than
experimental class.
3. Test of Validity
The validity  of the test  was calculated  using “ANATEST” software
version 4.0.9. By using the software, the researcher found 36 of 50 items are
valid and 14 items are not valid. It can be proved by the significance of each
item. Besides, the validity or XY correlation of the instrument used in this
study was 0.72. It means the test was valid and categorized into high validity.
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4. Reliability Test
The researcher calculated the reliability of the test using ANATEST.
The reliability score that obtained based on the calculation is 0.84. It means
that the test is reliable. Besides, the criterion of the test was categorized into
high reliability.
5. Discriminating Power
Table 4.4
The Result of Discriminating Power (A-Multiple-Choice)
Number
of items
DP index (%) Classification of DP
1. 25.00 Satisfactory
2. 37.50 Satisfactory
3. -25.00 Discarded
4. 0.00 Poor
5. -12.50 Discarded
6. 62.50 Good
7. 12.50 Poor
8. 12.50 Poor
9. 87.50 Exellent
10. 12.50 Poor
11. 12.50 Poor
12. 12.50 Poor
13. 25.00 Satisfactory
14. 25.00 Satisfactory
15 12.50 Poor
16. 37.50 Satisfactory
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17. 12.50 Poor
18. 50.00 Good
19. 50.00 Good
20. 37.50 Satisfactory
21. 62.50 Good
22. 0.00 Poor
23. 62.50 Good
24. 75.00 Exellent
25. 37.50 Satisfactory
26. 50.00 Good
27. 62.50 Good
28. 12.50 Poor
29. 75.00 Exellent
30. 75.00 Exellent
31. 37.50 Satisfactory
32. 12.50 Poor
33. 25.00 Satisfactory
34. 37.50 Satisfactory
35. 50.00 Good
36. 37.50 Satisfactory
37. 12.00 Poor
38. 12.00 Poor
39. 50.00 Good
40. 25.00 Satisfactory
41. 12.50 Poor
42. 25.00 Satisfactory
43. 12.00 Poor
44. 50.00 Good
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45. 25.00 Satisfactory
46. 12.50 Poor
47. 50.00 Good
48. 25.00 Satisfactory
49. 0,00 Poor
50. 0.00 Poor
6. Item Difficulty
From the calculation using ANATEST, the researcher categorized the
items into five classification index. The researcher obtain 10 items that are
very easy, 10 items that are easy, 19 items that are moderate, 6 items that are
difficult and 5 item that is very difficult. The categorization of the items can
be seen on the table below:
Table 4.5
The Classification of Difficulty Item
Number of Items Classification of
Difficulty
Items
5,7, 10, 16,
17, 43, 44,
45, 46, 49, 50
Very Easy
1, 13, 14, 19, 22,
32, 34, 35, 39 Easy
2, 3, 6, 9, 23, 24, 25, 27,
28,
29, 30, 31, 34, 38,
41, 42, 47, 48
Moderate
8, 18, 40,20,21,37 Difficult
4,11,12,15,17 Very Difficult
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7. Normality Test
Sumanto (1992: 67) says that, the normality test is aimed to know
whether the distribution of the data variable in the research is normal.  To
determine  the  normality,  this  research  applied  with  normality  test  of
Kolmogrov-Smirnov  by  using  the  statistical  test  software  of  SPSS  23.
Normality test was used to know whether the data obtained was normally
distributed or not. Based on the table above, the normality test:
Hypothesis:
Ho : the distribution list was normal
Ha : the distribution list was not normal
Ho accepted if count < table with α = 5%, dk = k – 3
a) Normality of Pre-Test of Experimental Class
Table 4.6
Normality of Pre-test of Experimental Class Tests of Normality
Kela
s
Kolmogorov-Smirnova Shapiro-
Wilk
Statisti
c
Df Sig. Statisti
c
Df Sig.
pretest Experiment ,109 32 ,
200*
,962 32 ,311
*. This is a lower bound of the true significance.
a. Lilliefors SignificanceCorrection
Based  on  the  table  above,  it  can  be  seen  that  the
significance from the normality test of Shapiro-Wilk shows 0.311.
Therefore, the significant score is higher than 0.05 (0.311 > 0.05).
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It means that H0is accepted so that it can be said that the data is
normally distributed.
b) Normality of Post-Test of Experimental Class
Table 4.7
Normality of Post-test of Experimental Class Tests of Normality
Kelas
Kolmogorov-Smirnova Shapiro-Wilk
Statistic Df Sig. Statistic D
f
Sig.
posttest experiment ,125 32 ,
200*
,956 32 ,207
*. This is a lower bound of the true significance.
a. Lilliefors Significance Correction
Based on the table above, it can be seen that the significant from the
normality test of Shapiro-Wilk shows 0.207. Therefore, the significant score
is higher than 0.05 (0.207. 0.05). It means that H0is accepted so that it can
be concluded that the data is normally distributed.
c) Normality of Pre-Test of Control Class
Table 4.8
Normality of Pre test of Controlled Class Tests of Normality
Kelas
Kolmogorov-Smirnova Shapiro-
Wilk
Statistic Df Sig
.
Statistic D
f
Sig.
pretest control
,091 32 ,
200*
,
972
32 ,560
89
*. This is a lower bound of the true significance
a. Lilliefors Significance Correction
Based on the table above, it can be seen that the significant from the
normality test Shapiro-Wilk shows 0.560. Therefore, the significant score is
higher than 0.05 (0.560 > 0.05). It means that H0 is accepted so that it can be
concluded that the data is normally distributed.
d) Normality of Post-Test of Control Class
Table 4.9
Normality of Post-test Controlled Class Tests of Normality
Kelas
Kolmogorov-Smirnova Shapiro-
Wilk
Statistic D
f
Sig
.
Statistic Df Sig.
Posttest control
,124 32 ,
200*
,
964
32 ,356
*. This is a lower bound of the true significance.
a. Lilliefors Significance Correction
Based on the table above, it can be seen that the significant from the
normality test ShapiroWilk shows 0.356. Therefore, the significant score is
higher than 0.05 (0.356 > 0.05). It means that H0 is accepted so that it can be
concluded that the data is normally distributed.
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8. Homogeneity Test
Homogeneity test was used to know whether the experimental class
and the control class, that were taken from population has relatively same
variant  or  not.  Ho  is  accepted  if  F  ≤  F  (1-a)(nb-1):(nk-1).Based  on  the
calculation of normality, the researcher obtained the result that all data in
pre-test and post-test of both experiment class and controlled class have been
normality  distributed.  The  next  step  of  the  calculation  was  finding  the
homogeneity of that data. The purpose of this calculation was to see whether
the data/ sample in both classes homogenous or heterogeneous.
Hypotheses:
H0: The condition of experiment class is not different from controlled
class
H1: The sample of experiment class is differentfrom controlled class.
Based on the above criteria, it can be concluded that H0is accepted. It
means that the sample in the experimental class and the controlled class were
homogenous.  Moreover,  the  researcher  also  used  SPSS  to  calculate  the
homogeneity  of  the  data.  The  result  of  the  homogeneity  test  of  both
experimental  group and control  group in this research can be seen in the
following table
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Table 4.10
Test of Homogeneity of Variance
Pretest
Levene
Statistic
df
1
df
2
Sig.
,130 1 62 ,720
Based  on  the  table  above,  it  can  be  seen  that  the  result  of
homogeneity  test  Lavene Statistic  score shows 0.130 with  the  significant
0.720. Therefore, the significant score is higher than 0.05 (0.720 > 0.05). It
means that the sample in the experimental class and the controlled class were
homogenous.
Table 4.11
ANOVA Test
Pretest
Sum of Squares Df Mean Square F Sig.
Between 
Groups
58,141 1 58,141 ,
973
,328
Within Groups 3704,594 62 59,752
Total 3762,734 63
Based on the table above, F score from the result of calculation is
0.973  with  the  significant  score  0.328.  The  researcher  found  that  H0 is
accepted from the comparison between Fo (F observation) and F table which
shows  Ftable(1.99)  is  higher  than  Fo  (0.973).  Therefore,  the  researcher
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concluded that the data is homogenous.
9. Hypothesis Test
After examining the data by using the normality and homogeneity
test, then conducted hypothesis test to find out the difference of the pre-test
and post-test of the experimental group and the control group.
In this part, the researcher calculated the data to test hypothesis that 
whether there is any significant different between students’ vocabulary 
mastery using crossword puzzle in the experimental class and students’ 
vocabulary mastery without crossword puzzle in the controlled class. The 
researcher calculated the data using t-test formula. Two classes were 
compared, the experimental class was X variable and the controlled class 
was Y variable. The next table is statistical calculation of the gain score of 
both experimental class using crossword puzzle and controlled class without 
crossword puzzle.
Table 4.12
The Statistical Calculation of the Gain Score of Both the
Controlled and the Experimental Class
Students X Y X = Mx - X Y = My - Y X2 Y2
1 17 7 -3,59 -6,38 289,00 289,00
2 26 29 26,00 29,00 676,00 676,00
3 33 9 11,00 9,00 1089,00 1089,00
4 17 24 17,00 24,00 289,00 289,00
5 12 29 12,00 29,00 144,00 144,00
6 10 26 10,00 26,00 100,00 100,00
7 26 3 26,00 3,00 676,00 676,00
8 34 6 34,00 6,00 1156,00 1156,00
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9 9 9 9,00 9,00 81,00 81,00
10 30 6 30,00 6,00 900.00 900,00
11 22 20 22,00 20,00 484,00 484,00
12 20 14 20,00 14,00 400,00 400,00
13 11 17 11,00 17,00 121,00 121,00
14 11 9 11,00 9,00 121,00 121,00
15 10 6 8,00 6,00 64,00 64,00
16 18 8 18,00 8,00 324,00 324,00
17 17 13 17,00 13,00 289,00 269,00
18 29 12 29,00 12,00 841,00 144,00
19 28 14 28,00 14,00 784,00 196,00
20 16 18 16,00 1,00 256,00 324,00
21 23 22 23,00 22,00 529,00 484,00
22 17 7 17,00 7,00 289,00 49,00
23 37 17 37,00 17,00 1369,00 289,00
24 23 20 23,00 20,00 529,00 400,00
25 22 4 22,00 4,00 484,00 16,00
26 12 13 12,00 13,00 144,00 169,00
27 20 19 20,00 19,00 400,00 361,00
28 37 13 37,00 13,00 1369,00 169,00
29 13 12 13,00 12,00 169,00 144,00
30 20 17 20,00 17,00 400,00 289,00
31 17 0 17,00 0,00 289,00 0,00
32 24 5 24,00 5,00 576,00 25,00
Total 679 428 657,78 414,63 16189,00 7511,64
The table above describes the result of calculation of the gained score
of the experimental class (X) and the controlled class (Y). Based on the table
above, it can be concluded that the total score of the experimental class (X) is
679 and the controlled class (Y) is 428.
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Then, she calculated them base don’t he step of the t-test. The
formulation as follow:
a.  Determining Mean of Variable X, with formula:
M x =
∑  X=
N1
679= 21.21
32
b. Determining Mean of Variable Y, with formula:
My =
∑Y=
N1
428= 13.38
32
c. Determining of Standard of Deviation Score of Variable X, 
with formula:
SDx= ∑ 
X 2
N
= 16189
32 = 22.49
d. Determining Standard of Deviation Score of Variable Y, 
with formula:
e. Determining Standard Error Mean of Variable X, 
withformula:
f. Determining Standard Error Mean of Variable Y, with 
formula:
g. Determining Standard Error Mean of Variable X, with 
formula:
h. Determining of Standard Error Mean of difference Mean of 
Variable X and Mean of Variable Y, with formula:
= 1.09307
i. Determining  to with formula:
j. Determining t–table in significant level 5% and 1% with df.
df = (N1 + N2) – 2 = (32 + 32) – 2
= 64 – 2
= 62
df=62 (see the table of “t” value sat the degree of significant 
of 5% and 1%).
Because the value of 62 is not mentioned in the table, the 
writer as uses the closer value to 62 as degree of freedom (df).
Ttable(tt) at significance level of  5%=1.670
k. Statistic Hypothesis
To prove the hypothesis, the data obtained from the
experimental class and the control class was calculated by using
the t– test formula with the assumption as follow:
to>tt:  
The alternative hypothesis (Ha) is accepted  and the null
hypothesis  (Ho)  is  rejected.  It  means,  there  is  a  significant
difference between the result of using Crossword Puzzle mediain
teaching vocabulary for the eighth grade students and without
using  Crossword  Puzzle  media in  teaching  vocabulary  to  the
eight grade students.
to<tt:   
The alternative hypothesis (Ha)  is  rejected and the null
hypothesis  (Ho)  is  accepted.  It  means,  there is no significant
difference between the result of using Crossword Puzzle mediain
teaching vocabulary for the eight grade students and without
using Crossword  Puzzle  in  teaching  vocabulary  for  the  eighth
grade students.
From  the  result  of  statistic  calculation,  Determining
ttablein the significance level of 5% with df (degree of freedom)
Df = (N1+N2) – 2 = (32+32) – 2 = 62. The value of df 62 at the
degree  of  significance  5%  or  ttableis  1.670.  Itmeans  Ha  is
accepted because to(2.243) is higher than ttable(1.670).
By comparing the values of to=2.243 and tt=1.670.
Thereefore, the researcher made the conclusion so the hypothes
is that to is bigger than tt namely 2.243<1.670,  therefore  the
alternative hypothesis (Ha) is accepted  and the null hypothesis
(Ho) is rejected. It means that there is a significant difference
between using Crossword Puzzle media in teaching vocabulary to
the eighth grade students than without using it.
As Anas Sudijono stated that if the result of calculation
to is higher than tt–to> tt- therefore, the null Ho is rejected. It
means that the experiment media is accepted and if the result of
calculation to is lower than tt, - to< tt- so, the Ho is accepted. It
means that the experiment media is accepted.
Based  on  the  increasing  of  the  students’ achievement
score  after  learning  vocabulary  using  Crossword  Puzzle,  it
proved that the use of Crossword Puzzle media was important to
encourage the students’ in mastering vocabualary.
B. Discussion
The last step of this experimental research was discussing the result of
the  research  findings.  Firstly,  the  researcher  identified  some  problems  as
follow: (1) The students’ vocabulary mastery was still low, (2) The effect of
teaching learning process was not good. The causes of this problem are: (1)
the teacher used the same technique each time in teaching vocabulary which is
called  as grammar  translation method. (2) The technique that  teacher  used
cannot motivate the student to learning English since it is conventional and
boring.  The source that teacher used  was  limited,  only  from  a textbook.  It
made the students feel so bored. Therefore, they were not active and did not
pay attention in teaching learning process.
Based  on  the  problem  found,  one  of  the  appropriate  method  in
teaching vocabulary is using crossword puzzles. The use of crossword puzzle
is  effective  in  teachingEnglish  vocabulary  mastery  especially  in  spelling,
pronouncing,  using  and  meaning.  Crossword  puzzle  was  a  method  to
introduce the new word to students’ especially young learner.
Vocabulary is an important thing in learning a foreign language. It is
impossible for someone who is learning the language to communicate well
without  mastery  correct  vocabulary.  Vocabulary  represents  one  of  most
important skills necessary for teaching and learning a foreign language. It is
the basis for the development of all the other skills: reading comprehension,
listening  comprehension,  speaking,  writing,  spelling  and  pronunciation.
Vocabulary is the main tool for the students in their attempt to use English
effectively. When confronted with a native English speaker, when watching a
movie without subtitle  or when listening to  a favorite  English song, when
reading a text or when writing a letter to a friend, students will always need to
operate with words. 
Talking about the importance of vocabulary, the linguist David Wilkins
argued that:  “without  grammar  little  can  be  conveyed,  without  vocabulary
nothing  can  be  conveyed.”  Indeed,  people  need  to  use  words  in  order  to
express  themselves  in  any  language.  Most  learners,  too,  acknowledge  the
importance of vocabulary acquisition.
The teacher has an essential role in helping students to improve their
vocabulary.  Unfortunately,  vocabulary  teaching  has  not  been  enough
responsive  to  such  problems,  and  teachers  have  not  recognized  the
tremendous  importance  of  helping  their  students  to  develop  an  extensive
vocabulary. In order to be able to master vocabulary effectively, it requires an
accurate  strategy.  According  to  Slaterry  and  Wilis  (2003:  4),  in  helping
learners  who are studying a foreign language especially  English,  there are
several ways that can apply in the classroom. One of them is to create a fun
situation in a learning process. In this case, fun learning vocabulary can be
found in games or Crosswords puzzle games. Since vocabulary is a key basis
on  which  reading  achievement  depends,  various  vocabulary  acquisition
techniques  have  become  pivotal.  Among  the  many  teaching  approaches,
traditional or otherwise, the use of crossword puzzles seems to offer potential
and a solution for the problem of learning vocabulary.
The second  way  is   never   blame  students   who  are   learning
English  if  they  are  wrong  try  to  give appreciation  to  students  to  not
afraid   of   making   mistakes   and  ask   them  in   participating   in   the
classroom; because English is not the mother tongue students of the Faculty of
Computer  Science.  The  third  way  is  to  use  a  lot  of  gestures  or  body
movements, actions, images to show the vocabulary intended so it can be a
clue in guessing the meaning of the intended vocabulary. The next way is to
dominate speaking English as often as possible, so familiarize them at least in
hearing vocabulary words that will get them used to hear it. The next way is
very easy and favoured by students is through games and music. Teaching this
way is a very easy and fun thus the learning process becomes something that
is no longer tense and scary for them.
Crosswords puzzle games are one strategy that aims at improving the
mastery and vocabulary of computer science faculty students in a fun way.
The steps in taking Crosswords puzzle games in general courses English basis
are: some students become a volunteer for a friend. This crosswords puzzle
will  be  prepared  in  English  language  module  or  textbook  in  which  each
student is required to have it. Then, crosswords puzzles will be displayed on
the screen using a laptop media projector or LCD. In every crosswords puzzle
games that are correctly answered, the student is required to make a simple
sentence related to the words that he/she responded. Then he/she should make
a sentence related to the words that he/she guessed.
Crossword puzzle  is  a  game that  can  be  used  to  teach  vocabulary.
According to Webster in Tino (2011) crossword puzzle is an arrangement of
numbered squares to be filled in with words, in where a letteris to each square
so that a letter appearing in a word placed horizontally is usually also part of a
word placed vertically, and numbered synonyms and definitions are given as
clues for the words. Moreover, Njoroge, Ndung’u and Ganthigia (2013: 313-
321)  define  that  the  crossword  puzzle  is  a  game  that  makes  the
teachinglearning  process  attractive  and  funny,  and  also  gives  much
opportunity  for  students  to  practice  and  repeat  the  sentence  pattern  and
vocabulary. Then, crossword puzzle is a suitable game used to help students to
master vocabulary easily by giving opportunity for them to memorize as much
as possible vocabulary, for there will be many words given as cues that should
be understood by them in order to be able to fill the squares with the suitable
words too. 
Crossword  puzzle  is  effective  teaching  tool  of  terminology,
definitions, spelling and pairing key concepts with related names, resulting in
greater retention and memorization of facts (Hadfield, 2004: 89). Because the
need to spell items correctly to complete the puzzle, students will be able too
to use the words correctly because they connect facts as the puzzle clue to the
words which have to be known the spelling. 
Teaching is a teacher’s work and a need of students in order that the
students  can  do  learning.  In  the  case  of  vocabulary,  McCarten  (2007:  21)
states  that  learning vocabulary is  largely about  remembering,  and students
generally need to see, say, and write newly learned words many times before
they can be said to have learned them. The words that have been memorized
need to be called and used correctly not only once but for many times in order
to be used effectively based on the correct context by the learners. In this case,
teaching vocabulary is needed to be done in order that the learners or students
are be able to learn the use of appropriate vocabulary based on the context.
In the description of the data which was taken from 32 students of
experimental  class,  the  researcher  could  explain  briefly  about  the  data
obtained from the students before they were analyzed. The description of the
experimental  class  has  the  mean  of  pre-test  58.71  before  using  crossword
puzzle. It means the mean score is bad because it is lower than the standard
minimum (KKM). After giving 4 times treatments for the experimental class
using crossword puzzle, the researcher obtained the mean of post-test 74.56.
Therefore, the researcher obtained the mean of the gain score 21.03. It is good
because the mean score has reached KKM. The smallest score in the pre-test
was 50 and the highest score was 76. The data showed in the post-test that the
smallest score was 70 and the highest score was 94. It can be concluded that
the lowest and the highest scores in post-test were higher than pre-test.
Meanwhile,  from the description  of score in  controlled  class which
was the researcher obtained the mean of pre-test 61.40. It means the mean
score is bad. In this class, the researcher did not use crossword puzzle, but the
researcher only asked the students to memorize the vocabulary and give the
conventional teaching way as usually done by the teacher. After giving 4 times
treatment without using crossword puzzle, the researcher obtained the mean of
post-test 71.25. It is bad since the mean score is still lower than KKM. The
researcher obtained the mean ofgain score was 15.09. it means that the gain
score of experimental  class  was higher  than controlled  class.  The smallest
score in the pre-test was 51 and the highest score was 78. The data showed in
post-test that smallest score was 54 and the highest score was 94, it can be
summarized that the lowest and the highest were also higher than pre-test.
Before testing the hypothesis,  the researcher analyzed the normality
and homogeneity of the data, the purpose of analyzing the normality was to
see whether the data got in the research has been normally distributed or not.
The result  of normality can be seen by comparing the value of significant
score to 0.05. Meanwhile, the purpose of analyzing the homogeneity was to
see whether the data/ sample in both experimental and controlled class were
homogenous or heterogonous.
In analyzing the normality, the result showed that both the data of pre-
test and post-test in controlled class were distributed normally. According to
criteria of the test, it can be seen in the result that the significant score of pre-
test (0.311) and post-test (0.207) of experimental class was higher than 0.05
(0.311  and  0.207  >  0.05).  Both  the  data  of  pre-test  and  post-test  in
experimental  class  also  showed  that  they  were  distributed  normally.
According to criteria of the test, it can be seen in the result that the significant
score (pre-test and post-test) > 0.05 (0.560 and 0.356 > 0.05). It means that all
the data in both pre-test and post-test of experimental and control class were
distributed normally. The next result that the researcher obtained was from the
calculation of homogeneity, the result showed that (0.720 > 0.05). Based on
the criteria, it can be concluded that H0 is accepted. It means that the sample in
experiment class and controlled class were homogenous.
The final calculation was testing the hypothesis.  This was the main
calculation  to  answer  the  problem  of  this  research  that  whether  there  is
significant  difference between students’ vocabulary using crossword puzzle
and  without  crossword  puzzle.  The  writer  used  t-test formula  in  the
significance degree ( α ) of 5%. The result showed that t-test (to) > t-table (2.13>
1.999).  It  means  that  t-test  was  higher  than  t-table.  Therefore,  the  null
hypothesis  (Ho)  is  rejected.  It  means  that  alternative  hypothesis  (Ha)  is
accepted  that  there  is  significant  difference  between  students’  vocabulary
mastery using crossword puzzle and without crossword puzzle.
The  result  of  this  research  has  proven  that  Crossword  Puzzle  is
effective to teach the English vocabulary mastery of the second grade students
of MTsN 3 Boyolali in the academic year of 2018/ 2019.
Crosswords puzzle has used a game that hones skills and vocabularies
in  every  language  in  the  world.  In  this  study,  this  game  used  mastery
vocabulary in English. The crossword puzzle is a word puzzle in a grid of
black and white squares. The goal is to write one letter in each white square to
make the words given by clues. The black squares tell where the word ends
(Claire, 2010: 6). Crossword Puzzle is a game that makes the learning process
in the classroom attractive and fun. This game provides  opportunities  for
students   in  practicing  and  repeating   vocabulary  and  stringing  a  simple
sentence pattern. Njoroge, Ndung'u and Ganthigia (2013)
The uses  of  this  game need some rules  to  make  it  more  effective.
Crosswords Puzzle gameswill be more attractive and effective when using it
and the way how the teacher gives a definition about  a  topic;  the lecturer
spells   out  the answer  of  Crosswords  puzzle  games  and  the students
memorize  the  vocabulary as  the  answer  of  the  Crosswords  Puzzle.  Davis,
Shepherd,  and Zwiefelhofer  (2009).  There  are  several  advantages  in  using
Crossword puzzle games strategy in improving vocabulary. One of them is
making the students enjoy learning English in class. The next advantage is the
increasing ability to learn vocabulary.   Another advantage is  that  students
better understand the meaning of the word given in Crossword Puzzle games.
Franklin, Peat, and Lewis (2003).
Zaini, Munthe, and Aryani (2008: 71) argue that the Crossword Puzzle
strategy is appropriate learning strategy without losing the ongoing learning
essence.  Even this  strategy can involve the active  participation  of  learners
during the class. Regarding the reason that computer science faculty students
are not  English  department  students,  it  is  very  urgent  for  lecturers  in
determining  the appropriate strategy in conducting the class is supposed to
improve the quality of learning to be better especially in the mastery of simple
vocabulary  which  is  the  course  related  to  the  curriculum  and  learning
materials.
Compared to some previous related studies used in this research, the
current  research  has  obtained  different  result  compared  to  them.  Indah
Muzdalifah  (2018).  Found  that  the  use  of  strategy  Crossword  Puzzle  can
increase the value of English courses in the first-semester students’ faculty of
Computer Science, by using Crossword Puzzle learning strategy can improve
Vocabulary firstsemester students’ faculty of the Computer Science, and by
using Crosswords Puzzle learning strategy can increase student interest of the
first-semester students’ faculty of Computer Science in learning English.
Zunita  Widyasari  (2010)  showed  the research  result that  the  t-test
calculation from the result of pre-test and post-test in cycle I is 5, 97 and in
cycle II is 6, 33. Both of them is greater than ttable with n =26 is 2, 06. It means
that  the  use  of  crossword  puzzle  can  improve  the  students’  vocabulary
mastery.
Finally, this research has proven the theory that  teaching vocabulary
through crossword puzzle may draw on other  problem-solving activities  in
order to reinforce previous lexical items or it may deal with an entirely new
lexical. In learning vocabulary through cross word puzzle is an effective and
interesting  way  that  can  be  applied  in  EFL classroom.  Wahyuningsih  (in
Marin C. Njoroge et.al. 2013: 7). 
Further,  by  using  Crossword  Puzzle  in  EFL classroom is effective
to improve  the vocabulary mastery of student at any level. It was proven in
this  research that  the eighth grade students could have more motivation in
learning English vocabulary and gained better achievement. Yet, by using the
media of Crosswords Puzzle can increase student interest learning English.
CHAPTER V 
CONCLUSION AND SUGGESTIONS
A. Conclusion
Based on the research conducted at MTsN 3 Boyolali in the academic
year of 2018/ 2019, the researcher concluded that:
The result of this experimental research at the eighth grade students of
MTsN 3 Boyolali showed that crossword puzzle can be applied in teaching
vocabulary. It is effective media to improve the vocabulary mastery of the
students.  The  effectiveness  of  the  use  of  Crossword  Puzzle  in  teaching
vocabulary for the eighth grade can be seen from the result of improvement of
the  students’  achievement  score  from  pre-test  and  post-test  of  the
experimental  group. From  the  result  of  the  data  analysis,  it  could  be
concluded that there were a different results between experiment group and
control group by hypothesis test which showed the value of tobtain was higher
than ttable. It could be seen on the value of tobtain was 2.243, meanwhile, the
critical value of ttable on t(0.05)(62) was 1.999, the hypothesis  was accepted.  It
means  that  there  was  a  different  result  between  students’  achievements
vocabulary  had  been  taught  by  using  Crossword Puzzle  and  conventional
teaching or without the media of Crossword Puzzle.
Finally, based on the result,  it  was concluded that  using Crossword
Puzzle is effective in the teaching vocabulary at the eighth grade students of
MTsN 3 Boyolali  in  the  academic  year  of  2018/  2019.  Crossword Puzzle
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game attracts students and facilitates them in imagining the material delivered
by the teacher.
B. Suggestions
Based  on  the  data  described  previously,  the  researcher gives  some
suggestions as follows:
1. For the English Teacher
English is one  of  difficult subject that has to  be  mastered  by  the
students, so the English teacher should make the teaching learning process
more fun and easier. Vocabulary is an important thing in learning a foreign
language. It is impossible for someone who is learning the language to
communicate well without mastery correct vocabulary.   The teacher can
use  crossword puzzles  as  a  media of  teaching vocabulary. In  teaching
vocabulary, the teacher should be creative in using various techniques and
media.  The  teacher  should  be  more  selective  in  choosing  the  useful
technique and media in teaching vocabulary. They should also create a
good atmosphere in the class, so that the teaching and learning process can
run well.
2. For the Institution or School
To improve the quality of the teaching learning of English at school,
the  institution  or  school  must  support  the  teacher  to  use various  media  in
teaching English and give the teacher training about some techniques that can
support the teaching and learning of English. It is necessary to encourage the
English teacher  to improve the quality of teaching.  The use of appropriate
facilities and media in class will support the teaching learning process. So,
teaching learning process can run more effectively.
3. For the Students
The students’ understandings depend on the teachers’ explanation,
therefore,  the  students  must  prepare  the materials  well  and should  pay
attention to the teacher in the classroom. Besides, students must follow the
instruction given by the teacher, particularly the instruction of learning
vocabulary in  order they can use it  to make a  good writing. They can
improve their vocabulary mastery. They should practice more in learning
English.  They  can  implement  in  the  next  chapter  of  English  such  as
listening, speaking, reading and writing.
4. For the Other Researcher
Other  researcher  must  conduct  the  other  related  research  on
technique and media in teaching vocabulary with different subjects and
different sample so that the findings can support the teaching learning of
vocabulary. It  is  hoped that  this  research  can  be  useful  and become a
reference to the next  researcher  that  pictures in teaching vocabulary is
more effective. For suggestion to the next researchers, they can conduct a
research  with  the  same  technique.  The  next  researcher  can  prepare
anything  as  good  as  possible  in  doing  research  in  order  to  cover  the
limitation of this research.
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Appendix 1 Analyzing Data
1. The Calculation of Frequency Distribution of the Pre-test
Case Processing Summary
kelas
Cases
Valid Missing Total
N Percent N Percent N Percent
pretest
experiment
control
32
32
100,0
%
100,0
%
0
0
0,0%
0,0%
32
32
100,0%
100,0%
Descriptives
Kelas Statisti
c
Std. 
Error
pretes
t
experime
nt
Mean 64,25 1,574
95% Confidence Interval for 
Lower Bound Mean
UpperBound
61,04
67,46
5% Trimmed Mean 64,00
Median 66,00
Variance 79,290
Std. Deviation 8,905
Minimum 50
Maximum 83
Range 33
Interquartile Range 12
Skewness ,184 ,414
Kurtosis -,265 ,809
control Mean 57,16 2,188
95% Confidence Interval for 
Lower Bound Mean
52,69
61,62
107
UpperBound
5% Trimmed Mean 57,58
Median 58,50
Variance 153,16
8
Std. Deviation 12,376
Minimum 28
Maximum 78
Range 50
Interquartile Range 18
Skewness -,414 ,414
Kurtosis -,026 ,809
Tests of Normality
kelas
Kolmogorov-Smirnova Shapiro-Wilk
Statisti
c
df Sig. Statisti
c
df Sig.
pretest
experiment
control
,109
,091
32
32
,200*
,200*
,962
,972
32
32
,311
,560
*. This is a lower bound of the true significance.
a. Lilliefors Significance Correction
2. The Calculation of Frequency Distribution of the Post-test
Case Processing Summary
Cases
Valid Missing Total
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kelas
N Percent N Percent N Percent
posttest
experiment
control
32
32
100,0
%
100,0
%
0
0
0,0%
0,0%
32
32
100,0%
100,0%
Descriptives
Kelas Statistic Std. Error
posttest experiment Mean 80,63 1,400
95% Confidence Interval for Lower 
Bound Mean
UpperBound
77,77
83,48
5% Trimmed Mean 80,90
Median 80,00
Variance 62,758
Std. Deviation 7,922
Minimum 60
Maximum 94
Range 34
Interquartile Range 11
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Skewness -,589 ,414
Kurtosis ,268 ,809
control Mean 73,31 1,760
95% Confidence Interval for Lower 
Bound Mean
UpperBound
69,72
76,90
5% Trimmed Mean 73,28
Median 73,50
Variance 99,125
Std. Deviation 9,956
Minimum 54
Maximum 94
Range 40
Interquartile Range 16
Skewness -,054 ,414
Kurtosis -,840 ,809
Tests of Normality
kelas
Kolmogorov-Smirnova Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
posttest experiment
control
,125
,124
32
32
,200*
,200*
,956
,964
32
32
,207
,356
*. This is a lower bound of the true significance.
a. Lilliefors SignificanceCorrection
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3. Homogeneity Test
Test of Homogeneity Variance
pretest
Levene Statistic df1 df2 Sig.
,130 1 62 ,720
ANOVA
pretest
Sum of Squares df Mean Square F Sig.
Between 
Groups
58,141 1 58,141 ,973 ,328
Within Groups 3704,594 62 59,752
Total 3762,734 63
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Appendix 2 Pre Test
Choose the correct answer from the option a, b, c, or d.
1) A school is the place where students … with their teachers.
A. teach
B. work
C. play
D. study
2) Bunga is celebrating her birthday.
Now Bunga feels ……
A. happy
B. easy
C. angry
D. hungry
3) Intan : Amir, your new shoes are good and really fit in your …… . You look 
charming and
cool.
Amir: Thank you Nita.
A. body
B. feet
C. finger
D. hand
4) There is a clown in my friend’s birthday party. He is very … . He makes all 
children laugh and happy.
A. angry
B. noisy
C. funny
D. quiet
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5) My little sister and brother are very hungry, so I …… lunch for them.
A. prepare
B. wear
C. throw
D. kick
6) Thomas ….. the competition in a National Olimpiade. He looks very happy.
A. jumped
B. lost
C. celebrated
D. won
7) My younger brother went to dentist two days ago because his ….. were in pain.
A. teeth
B. ears
C. hands
D. fingers
8) Fena : Can you lend me a hand?
Rissa : Yes, of course. What can I help you?
Fena: Please, ….. these textbooks to my office.
Rissa : Yes sure, Sir.
A. put
B. give
C. bring
D. read
9) The exam was too ….. for her. She got an A!
A. easy
B. expensive
C. difficult
D. high
10) Tina’s bicycle is broken. Tina is really …… now.
A. charm
B. happy
C. sad
D. confused
11) My sister is a nurse. She works in Anak Bunda Hospital. She ….. every patient 
there.
A. sees
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B. thinks
C. ignores
D. helps
12) John : French Fries and fried chicken are my favorite foods.
Vira: Yes, I like them too. These French Fries and fried chicken are very … .
A. salty
B. sour
C. delicious
D. bitter
13) You can find …. in your kitchen.
A. pillow
B. stove
C. television
D. sofa
14) My mother is a tailor. She sews and makes … .
A. books
B. foods
C. chairs
D. clothes
15) My father always reads ….. every morning in living room.
A. newspaper
B. radio
C. computer
D. television
16) The gardener that works at my school … the grass and plants a very beautiful 
flower every Friday.
A. throws
B. plants
C. cuts
D. goes
17) My friend’s …… are sick, so he cannot hear anything well.
A. cheeks
B. nose
C. eyes
D. ears
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18) Candy is … , but honey is sweeter than candy.
A. sweet
B. salty
C. sour
D. smooth
19) Danu is a … . He teaches Biology in our class. Every student loves him.
A. selfish teacher
B. kind teacher
C. emotional teacher
D. arrogant teacher
20) Ahmad : Do you have a ….. ?
Shopkeeper : Of course, we do. You can find it in the book section over here.
A. football shoes
B. black pen
C. red apples
D. drawing book
21) Dina : I will wear my white and blue dress to Frieda’s birthday party. What do 
you think?
Vina : In my opinion, the pink one is better for you.
Dina : Really? Okay I will …… the pink dress.
A. go
B. lose
C. hang
D. wear
22) The classroom looks very … . The students should clean it soon before the 
teacher comes.
A. dirty
B. tidy
C. shiny
D. rough
23) Dino : When do you usually get up in the morning?
Alden : ……
A. I have breakfast with my family
B. I get up at 5 a.m.
C. I go to bed
D. I am sleepy
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24) Aulia : Drake, where do you want to go?
Drake : I want to ….. to Europe with my parents and siblings.
A. walk
B. stay
C. run
D. move
25) Linda did not study hard, so she did not … the exam.
A. study
B. pass
C. break
D. go
Kunci Jawaban:
1. D
2. A
3. B
4. C
5. A
6. D
7. A
8. C
9. A
10. C
11. D
12. C
13. B
14. D
15. A
16. C
17. D
18. A
19. B
20. D
21. D
22. A
23. B
24. D
25. B
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Petunjuk: klik lingkaran yang ada di 
depan jawaban yang benar. Poin 
untuk satu soal adalah 5
1. Mother : " It's raining now. Don't 
forget to wear your .... if you go out."
    winda : " Yes, Mom."
umbrella
jacket
sweater
raincoat
2. The following animals are usually 
kept as pets, except ....
elephant
dogs
horses
cats
3. X : " Look! The waiter is very .... to 
serve the customers."
    Y : " That's right, She is tired too."
sick
busy
strong
pale
4. Life in the country side is more 
relaxed than in the city. You can wake 
up in the morning and have a nice ....
breakfast
lunch
dinner
supper
5. To get on the bus, you do not have to 
fight. You sould ....
call
order
queue
cancel
6. You live on a farm. You work on the 
farm. You are a farmer. You do not have 
to go to the farm ....
slowly
fast
empty
crowded
7. Angga : " Where will you go, 
Hafidz?"
    Hafidz : " I will go to the ....
                   I want to read some books 
and magazines."
    Angga :" Oh, I see."
laboratory
library
hospital
bookstore
8. .... tests a player's knowledge.
Scrabble
Slide
Jig-saw
Playing marble
9. I went to Vina's birthday party last 
night. It lasted until late at night. My 
mother must be angry with me. I was .... 
to go home.
ready
glad
afraid
happy
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10. Computer work trainings will 
produce computer operators, 
programmers, and mechanics. They in 
turn, will create new jobs.
The underlined word "they" refers to ....
Computer work trainigs
Computer courses
Many private institutions
Computer operators., programmers, 
and mechanics
11.She made her maiden voyage from 
Great Britain to New York in May 1936.
The underlined word "maiden" has the 
same meaning as ....
first
second
third
fourth
12. In general we know that the parts of 
plants are root, stem, leaf, flower, seed, 
etc.
The word "we" refers to ....
the writer
the readers
the readers and the writer
the publisher and the readers
13. "My father's office receives letters 
from other towns, and from other 
countries".
The underlined word means ....
gets
takes
buys
brings
14. Ayu always gets up at 05.00 every 
morning.
The word always means ....
many of time
almost never
all of the time
some of the time
15. Equator is not a real line. We can't 
see in reality. It's just a/an .... line.
imitate
original
true
imaginary
16. Mother : " Don't forget to .... the 
right number before making call."
      Liza : " OK, Mom."
take
say
choose
dial
17. If a lion can't see a giraffe, he 
certainly can't eat it.
The underlined word "he" refers to ....
an animal
a giraffe
a lion
someone
18. It was designed to be the largest, 
fastest, and the most luxurious ship in 
the world.
The antonym of the word "largest" is ....
biggest
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smallest
highest
longest
19. The farmers used to use buffaloes to 
plough the fields. But now they use 
tractors instead.
It means they need more .... to own the 
tools because they're expensive."
money
knowledge
experience
preparation
20. Mr. John is my uncle. He has a 
daughter. Her name is Celine. Celine is 
my ....
aunt
sister
niece
cousin
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Appendix 3 Post Test
Fill the blanks with suitable words (number 1-10)
 
Trip to Bandung
Desi and her (1) ______ club had a (2) ______ to Bandung for a national junior
basketball match. The match (3) ______ from Monday to Wednesday. They went
to Jakarta on Sunday morning by (4) ______ . They stayed at a (5) ______ after
they (6) ______ in Bandung. Desi and her team (7) ______ in semi final match.
They didn’t get any (8) ______ from all the matches, but they felt (9) ______ .
Desi and her (10) ______ went home town on Thursday morning.
 
1.a. English                 c. scout
    b. basketball          d. football
2. a. trip                       c. competition
     b. bussiness           d. fight
3. a. finished               c. ended
     b. started                d. entered
4. a. teacher               c. club
     b. money                d. bus
5. a. train station     c. hotel
     b. post office        d. hospital
6. a. attended            c. moved
     b. arrived               d. lived
7. a. stood                   c. loved
     b. slept                    d. lost
8. a. ticket                   c. uniform
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     b. drink                   d. prize
9. a. happy                 c. curious
     b. fear                     d. sad
10. a. brother and sister    c. club
        b. prize                              d. Car
Jawaban :
1. B. Basketball
2. A. Trip
3. B. Started
4. D. Bus
5. C. Hotel
6. B. Arrived
7. D. Lost
8. D. Prize
9. A. Happy
10. C. Club
127
APPENDIX 4 CROSSWORD 
PUZZLE
Activity 1
128
Across
2. Two of the window got the 
thing that Ana’s made by her.
5.The                              makes the
roomwarm.
7. The living roomisvery                  
inwinter.
8. There are a lot of books onthe                     
10. Ana’s homeland.
13. The colour of thecurtains.
14. Ana keep the room cleanand
                           because it her 
favourite roomin thehouse.
Down
1. There 
arelotsof
   above the 
fireplace.
2. Cosy(synonym)
3. The living 
roomisvery
   and bright.
4. Aside from the books, there 
is alsoa
      on theshelf.
6. Tidy(antonym)
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9. The big brown 
carpet isinthe
                                 
of thefloor.
11. Clean(antonym)
12. The colour of
the living room’s 
walls is
Activity 2
Activity 3
Jawaban :
Mendatar :
2. Coat
4. Trousers
5. Sweater
6. Take off
8. Socks
10. Shirt
11. Put on
12. Blouse
13. Scarf
14. Belt
15. Baseball Cap
Menurun :
1. Pants
3. Tie
4. Track Suit
5. Shorts
7. Ear Rings
9. Shoes
10. Skirt
Appendix 5 Tabulation Data of Experimental Group
N
O
NIS NAMA SISWA KELAS
VIII A (EXPERIMENTAL
GROUP)
PRE POST GAIN
SCORE
1 117
17
ADISTY FIFTEEN 
AYUSTIAN
66 83 17 166
2 117
37
ALIF NUR AZIS HUDAYAT 68 94 26 188
3 117
37
AMANDA SILFIANA 
SANTOSO
50 83 33 166
4 117
66
ARFIAN GILANG DAMARA
PUTRA
70 87 17 174
5 117
78
AYU FARACH AULIA 71 83 12 166
6 117
80
AYU SHINTA 
PURBANINGRUM
70 80 10 160
7 117
81
AYUNDA SRI LESTARI 60 86 26 172
8 117
93
BRYAN IBRAHIMOVIC 50 84 34 168
9 118
24
DITA KURNIASARI 66 86 20 172
1
0
118
43
EVA RAHMADINA 60 90 30 180
1
1
118
53
FANY SELVIANA 66 88 22 176
1
2
118
54
FATIMAH NUR KHASANAH 50 70 20 140
1
3
118
70
HAPPY ADELIA PUTRI 76 94 18 188
1
4
118
91
ISMI NURUL HANIFAH 63 74 11 148
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1
5
119
50
MUHAMMAD GHANIS 
ALFARIZHI
66 76 10 152
1
6
119
51
MUHAMMAD HAFIZA 60 78 18 156
1
7
119
53
MUHAMMAD MISBAKHUL 
A'LA
63 80 17 160
1
8
119
57
MUHAMMAD RESWHAN 
WAHYUDI
53 82 29 164
1
9
119
87
PRADIPTA AFFAN 
SEILENDRA
60 88 28 176
2
0
119
92
PUTRI SRI HASTUTIK 66 82 16 164
2
1
120
00
RENDI RAMANDA PUTRA 57 80 23 160
2
2
120
09
RIDWAN SETYA 
RAMADHIKA
66 83 17 166
2
3
120
10
RIFKI YUSUF KURNIAWAN 51 88 37 176
2
4
121
00
RINA DWI HAPSARI 54 77 23 154
2
5
120
14
RISAL NANDA PARLESTA 66 88 22 176
2
6
120
16
RISKA MEILANA 68 80 12 160
2
7
120
21
RITMA RATRI CANDRA 
DEWI
74 94 20 188
2
8
120
25
RIZKI NUR MEILANNY 57 94 37 188
2
9
120
53
TEGAR KURNIAWAN 70 83 13 166
3
0
120
63
MUHAMMAD VIRGIAWAN 
RIZAL P
68 88 20 176
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3
1
120
83
ZAKY ANFASA 
SYAIFUDDIN
63 80 17 160
3
2
120
86
ZENDY FAHRIZAL WIJAYA 60 84 24 168
AVERAGE SCORE 62,75 83,96
875
21,2187
5
TOTAL SCORE 2008 2687 679 5374
119,9
632
160,5
285
40,5652
5735
325,
697
2008 2687 679 5374
MIN AND MAX SCORE 50 70 10 140
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NO NIS NAMA SISWA KELAS III D
(CONTROL GROUP)
PRE POST GAIN
SCORE
1 117
20
ADLAN AL ASHARI 56 63 7 126
2 117
73
ASYIFA FEBRIANA ASMAR 62 83 29 174
3 117
79
AYU NUR KHAFIZAH 65 74 9 148
4 117
92
BERLIAN NAELA AMALIA 62 86 24 172
5 118
04
DAVINA FAUZIYAH WIBOWO 63 84 29 176
6 118
08
DEFRIANA SUKMA 
ARSYARIANI
51 77 26 154
7 118
17
DIAN KURNIADI 57 73 3 133
8 118
83
IMAM FAQIH ARRIJAL 66 60 6 132
9 118
86
INDAH DIAN NUR FATIMAH 54 74 9 137
10 118
97
JAVIERA MAISA SURYA 
ATMAJA
65 60 6 131
11 119 LINTANGADI WILDAN 53 71 20 144
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19 WIRAYUDHA
12 119
26
MAHENDRA YUDHA 
LISTYAWAN
57 68 14 139
13 119
31
MELYNDA PUSPITA DEWI 54 67 17 138
14 119
59
MUHAMMAD RIZQIY 
NAJIBULLAH
68 71 9 148
15 119
78
NOVI AKAS ASTUTI 61 77 6 144
16 119
96
RAHMADINA AULIA SARI 51 66 8 125
17 120
08
RIDWAN CHOIRUL MUSTOFA 67 54 13 134
18 120
92
ROSYIQ FIRSTYO NAFIS 57 80 12 149
19 120
33
SALMA AZIZAH 63 75 14 152
20 120
34
SALSABILA PUTRI ZAHRA 62 77 18 157
21 120
45
SURYA CHANDRA KUSUMA 56 68 22 146
22 120
93
SYIFA SAFIRA CHOIRUNNISA 54 60 7 121
23 120
60
VERY ANDIKA HARITH ABD 
HAMMAM
77 94 17 188
24 121
01
YULIANTI NUR KHOTIMAH 59 63 20 142
25 117
09
ADISTY FIFTEEN AYUSTIAN 56 60 4 120
26 117
36
ALIF NUR AZIZ HIDAYAT 60 73 13 146
27 117
61
AMANDA SILFIANA 
SANTOSO
66 77 19 162
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28 117
74
ARFIAN GILANG DAMARA 
PUTRA
68 73 13 154
29 117
77
AYU FARACH AULIA 71 83 12 166
30 117
98
AYU SHINTA 
PURBANINGRUM
75 84 14 173
31 117
99
AYUNDA SRI LESTARI 51 60 0 111
32 118
05
BRYAN IBRAHIMOVIC 78 83 5 166
AVERAGE SCORE 1965 2318 425 4708
TOTAL SCORE 119,0
909
140,4
848
25,75
758
285,3
333
1965 2318 425 4708
51 54 0 111
MIN AND MAX SCORE 36 36 36 36
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RENCANA PELAKSANAAN PEMBELAJARAN
(RPP)
Satuan Pendidikan : 
Mata Pelajaran : Bahasa Inggris 
Kelas/Smester : VIII/2 ( dua )
Tema : Teks lisan dan tulis yang  menyatakan dan menanyakan 
perbandingan 
   jumlah dan sifat orang, binatang, benda
Alokasi Waktu: 2 x 40 menit
A. KOMPOTENSI INTI
KI.
1
Menghargai dan menghayati  ajaran agama yang dianutnya.
KI.
2
Menghargai  dan  menghayati  perilaku  jujur,  disiplin,
tanggungjawab,  peduli  (toleransi,  gotong  royong),  santun,
percaya  diri,   dalam  berinteraksi  secara  efektif  dengan
lingkungan  sosial  dan  alam  dalam  jangkauan  pergaulan  dan
keberadaannya
KI.
3
Memahami dan menerapkan pengetahuan (faktual,  konseptual,
dan  prosedural)  berdasarkan  rasa  ingin  tahunya  tentang  ilmu
pengetahuan,  teknologi,  seni,  budaya  terkait  fenomena  dan
cxxxix
kejadian tampak mata.
KI.
4
Mengolah,   menyaji,  dan  menalar  dalam  ranah  konkret
(menggunakan,  mengurai,  merangkai,  memodifikasi,  dan
membuat) dan ranah abstrak (menulis, membaca, menghitung,
menggambar, dan mengarang) sesuai dengan yang dipelajari di
sekolah dan sumber lain yang sama dalam sudut pandang/teori
B. KOMPETENSI DASAR 
1.1 Mensyukuri  kesempatan  dapat  mempelajari  bahasa  Inggris
sebagai  bahasa  pengantar  komunikasi  Internasional  yang
diwujudkan dalam semangat belajar
2.1 Menunjukkan perilaku santun dan peduli  dalam melaksanakan
komunikasi interpersonal dengan guru dan teman
3.9 Menerapkan  struktur  teks  dan  unsur  kebahasaan  untuk
melaksanakan  fungsi  sosial  menyatakan  dan  menanyakan
perbandingan jumlah dan sifat orang, binatang, benda, sesuai
dengan konteks penggunaannya
4.1
0
Menyusun  teks  lisan  dan  tulis  untuk  menyatakan  dan
menanyakan  tentang  perbandingan  jumlah  dan  sifat  orang,
binatang, benda, dengan memperhatikan fungsi sosial, struktur
teks, dan unsur kebahasaan yang benar dan sesuai konteks.
C. TUJUAN PEMBELAJARAN :
Melalui pendekatan saintifik dan metode diskusi peserta didik dapat:
1. Menerapkan  struktur  teks  dan  unsur  kebahasaan  untuk  melaksanakan
fungsi  sosial  menyatakan  dan menanyakan  perbandingan  jumlah  dan
sifat orang, binatang, benda, sesuai dengan konteks penggunaannya 
2. Menyusun  teks  lisan  dan  tulis  untuk  menyatakan  dan  menanyakan
tentang perbandingan jumlah dan sifat orang, binatang, benda, dengan
memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan yang
benar dan sesuai konteks.
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D. MATERI PEMBELAJARAN
Teks lisan dan tulis yang  menyatakan dan menanyakan perbandingan jumlah 
dan sifat orang, binatang, benda.
Fungsi sosial
Membandingkan jumlah, sifat orang, binatang dan benda untuk menjaga 
hubungan interpersonal dengan guru dan teman
Struktur teks 
a. Who has more population, China or Indonesia?
China does.
b. Who is taller , your brother or your sister?
My brother is taller than my sister.
a. Bandung  is bigger than Bogor, but 
Jakarta is the biggest 
b. Tiger is the wildest animal in the world
Unsur kebahasaan
Ucapan, tekanan kata, intonasi, kosakata (jumlah, dan sifat orang, binatang 
dan benda) dan tata bahasa (simple present tense)
Topik
Berbagai hal terkait dengan menyatakan dan menanyakan perbandingan 
jumlah dan sifat orang, binatang, benda, di lingkungan sekitar
 
E. PENDEKATAN DAN METODE PEMBELAJARAN
1. Pendekatan  : Saintifik
2. Model  : Cooperatif Learning
3. Metode        : Diskusi 
F. MEDIA PEMBELAJARAN:
1. Media : CD Pembelajaran 
2. Alat /Bahan : Komputer/laptop, LCD,Power Point.
3. Sumber belajar : 
 Buku Teks wajib
cxli
 Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan 
komunikasi interpersonal dengan benar dan akurat
 Contoh peragaan dalam bentuk  rekaman CD/VCD/ DVD/kaset
 Contoh teks tertulis
 Contoh authentic teks undangan dan kartu ucapan.
 Sumber dari internet:
 www.dailyenglish.com
 http://americanenglish.state.gov/files/ae/resource_files
 http://learnenglish.britishcouncil.org/en/
G. LANGKAH-LANGKAH KEGIATAN PEMBELAJARAN
KEGIATAN DESKRIPSI KEGIATAN ALOKASI
WAKTU
Pendahulua
n
a. Persiapan  psikis  dan  fisik
dengan  membuka
pelajaran.dengan
mengucapkan  salam  dan
berdoa  bersama (menghayati
ajaran  agama) dilanjutkan
dengan absensi.
b. Menginformasikan  tujuan
yang  akan  dicapai  selama
pembelajaran  (rasa  ingin
tahu)
c. Menyampaikan secara singkat
garis besar materi yang akan
disajikan  selama
pembelajaran
d. Memberi motivasi siswa untuk
aktif   dalam  proses
10 menit
cxlii
pembelajaran  dengan
mengucapkan  yel  yel  (  jika
ditanya  apa  kabar  dunia  ?,
jawabannya  “tetep  asyik...”
dan  jika  ditanya   “masih
semangat?”,  jawabannya  “
Alhamdulillah...  Allahu
Akbar !”  
Inti Mengamati
 Siswa membaca beberapa teks
undangan  pribadi  dan  ucapan
selamat (greeting card), 
 Siswa  mengidentifikasi
berbagai  informasi  yang
terdapat dalam teks  undangan
pribadi  dan  ucapan  selamat
(greeting  card),  dengan  cara
menjawab  pertanyaan
pemahaman 
 Dengan bimbingan dan arahan
guru,  siswa  mengidentifikasi
ciri-ciri  teks  undangan pribadi
dan  ucapan  selamat  (greeting
card)  (fungsi  sosial,  struktur
teks, dan unsur bahasa)
Menanya 
Dengan  bimbingan  dan  arahan  guru,
siswa mempertanyakan perbedaan antar
berbagai ungkapan yang terdapat dalam
teks  undangan  pribadi  dan  ucapan
100 menit
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selamat (greeting card ) dalam berbagai
konteks
Mengeksplorasi
 Siswa membaca contoh-contoh
lain dari teks undangan pribadi,
dan  ucapan  selamat  dari
sumber lain .
 Siswa  menyalin  beberapa
undangan  pribadi  dan  kartu
ucapan selamat dengan tulisan
tangan yang rapi.
 Siswa  membuat  kartu
undangan  pribadi  dan  ucapan
selamat. 
Mengasosiasi 
 Dalam  kerja  kelompok
terbimbing siswa menganalisis
fungsi  sosial,  makna  dan
fungsi  ungkapan,   struktur
teks, dan  unsur kebahasaan,
serta  format  penulisan  teks
undangan pribadi dan ucapan
selamat (greeting card ) 
 Siswa  menyimpulkan  hasil
analisisnya  tentang  fungsi
sosial, struktur teks dan unsur
kebahasaan  teks  undangan
pribadi  dan  ucapan  selamat
(greeting  card)  yang  telah
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dipelajarinya.
 Siswa  melakukan  perbaikan
terhadap kartu undangan dan
ucapan  selamat  berdasarkan
hasil analisis
 Siswa  meminta  balikan
(feedback)  dari  guru  dan
teman tentang setiap yang dia
sampaikan  dalam  kerja
kelompok.
Mengomunikasikan
 Siswa  mempresentasikan/
menempelkan kartu undangan
dan  ucapan  selamat  yang
mereka  buat  di  majalah
dinding (mading) kelas
 Siswa  menulis  jurnal  untuk
mengungkapkan  pengalaman
yang  mereka peroleh selama
pembelajaran,  hal-hal  yang
sulit dan mudah dipelajari dan
strategi yang sudah atau akan
dilakukan untuk mengatasinya
Penutup a. Peserta  didik  dengan  guru
bersama-sama menyimpulkan
materi pembelajaran.
b. Melaksanakan test tulis.
c. Memberikan  tugas  di  rumah
untuk  membaca  materi  yang
akan  disajikan  pada
pertemuan berikutnya.
15 menit
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d. Mengakhiri  pembelajaran
dengan  mengajak  peserta
didik  menyanyikan  “Dari
sabang  sampai  merauke”
dilanjutkan  dengan berdo’a
sesuai  keyakinan  masing-
masing.
H. PENILAIAN 
1. Sikap spiritual
a. Teknik : Observasi
b. Bentuk Instrumen : Lembar observasi
c. Kisi-kisi:
No. Sikap/nilai Butir Instrumen
1. Mensyukuri 1
Instrumen: lihat Lampiran ...
2. Sikap sosial
a. Teknik : Observasi
b. Bentuk Instrumen : Lembar observasi 
c. Kisi-kisi :
No. Sikap/nilai Butir Instrumen
1. Santun 1
2. Peduli 1
Instrumen: lihat Lampiran ...
3. Pengetahuan
a. Teknik : Tes lisan 
b. Bentuk Instrumen : Quis
c. Kisi-kisi :
NO Indikator Butir
Instrumen
1 1
2 2
   3 3 
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4 4
4. Keterampilan
a. Kisi-kisi :
No. Keterampilan Teknik Bentuk
instrumen
Butir
Instrumen
1. Mengobservasi Produk Rubrik 1
2. Diskusi Observasi Lembar 
observasi
2
3. Presentasi Observasi Lembar 
observasi
3
Mengetahui, …………………………………
Guru Mata Pelajaran Bahasa Inggris Peneliti
Nur Aida Charis Zul Hilmi
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LAMPIRAN
Sikap Spiritual
N
O Nama
Sikap Spiritual Sikap Sosial Total
SkorMensyukuri Santun Peduli
1-4 1-4 1-4
1
2
3
Keterangan:
a. Sikap Spriritual
1) Indikator sikap spiritual “mensyukuri”:
- Berdoa sebelum dan sesudah kegiatan pembelajaran.
- Memberi salam pada saat awal dan akhir presentasi sesuai agama yang 
dianut.
- Memelihara hubungan baik dengan sesama teman sekelas yang berbeda
agama. 
2) Rubrik pemberian skor: 
- 4 =  jika siswa melakukan 4 (empat) kegiatan tersebut.
- 3 =  jika siswa melakukan 3 (empat) kegiatan tersebut
- 2 =  jika siswa melakukan 2 (empat) kegiatan tersebut
- 1 =  jika siswa melakukan salah satu  (empat) kegiatan tersebut
b. Sikap Sosial.
1. Sikap Santun
1)   Indikator sikap sosial “santun”
- Tidak berkata-kata kotor dan kasar
- Tidak menyela pembicaraan.
- Mengucapkan terima kasih setelah menerima bantuan orang lain
- Bersikap 3S (salam, senyum, sapa)
2)   Rubrik pemberian skor
- 4 =  jika siswa melakukan 4 (empat) kegiatan tersebut.
- 3 =  jika siswa melakukan 3 (empat) kegiatan tersebut
- 2 =  jika siswa melakukan 2 (empat) kegiatan tersebut
- 1 =  jika siswa melakukan salah satu  (empat) kegiatan tersebut
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2. Sikap peduli
1)   Indikator sikap sosial “santun”
- Mengingatkan teman jika ada kesalahan 
- Selalu menjaga barang-barang milik sekolah
- Tidak mencorat-coret sembarangan
- Menjaga lingkungan sekolah tetap bersih dan nyaman
2)   Rubrik pemberian skor
- 4 =  jika siswa melakukan 4 (empat) kegiatan tersebut.
- 3 =  jika siswa melakukan 3 (empat) kegiatan tersebut
- 2 =  jika siswa melakukan 2 (empat) kegiatan tersebut
- 1 =  jika siswa melakukan salah satu  (empat) kegiatan tersebut
INSTRUMEN PENILAIAN PENGETAHUAN
Nomor Butir Instrumen
1
2
3
4
Nilai = Jumlah skor
RUBRIK PENILAIAN DISKUSI (KETERAMPILAN)
Tema  : 
Sub Tema : 
Sub sub Tema :   
Kelompok  : ................. 
Kelas /Smt : VIII/2
Alokasi Waktu : 10 menit
No
Uru
t
Kategori
Skor
1 2 3 4
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A KUALITAS
1 Persiapan baik
2 Organisasi jelas
3 Memberikan  informasi  yang
didukung oleh fakta / buku
4 Informasi  disampaikan  dengan
jelas
5 Argumentasi
6 Pernyataan  (statement)  bersifat
persuasif
B ETIKA
1 Menghormati argumentasi teman
dan tidak emosional
2 Saling  mendengarkan  dan
merespon         
3 Tidak  menghina  (menyela
pembicaraan)         
4 Tidak mendominasi pembicaraan
5 Secara aktif ikut terlibat 
C LAIN.-LAIN     
1 Cara  mengevaluasi  atau
mengkritik teman         
2 Membuat kesimpulan sementara
berdasarkan  bukti  yang
disampaikan kedua
Jumlah Keseluruhan
Keterangan: Skor 4: Baik Sekali, Skor 3: Baik, Skor 2: Cukup, Skor 1: Kurang.  
KRITERIA: 
45 ke atas     = A (Baik Sekali & Berkualitas) 
30-44           = B (Baik) 
cl
15-29           = C (Cukup) 
< 14             = D (Kurang memenuhi syarat)                   
KOMENTAR:.. 
....................................................................................................................................
.................
....................................................................................................................................
................. 
....................................................................................................................................
.................
....................................................................................................................................
.................
RUBRIK PENILAIAN KETERAMPILAN (PRESENTASI)
Tema  : 
Sub Tema : 
Sub sub Tema :   
Kelompok  : ................. 
Kelas /Smt : VIII/2 
Alokasi Waktu : 10 menit
N
o
Nam
a
Peser
ta
didik
Kemamp
uan
presenta
si
1 - 4
Kemampua
n
berargume
ntasi
1 – 4
Kemamp
uan
Menjawa
b
1 - 4
Penguas
aan
Materi
1 - 4
Juml
ah
Nilai
1.
2.
3.
cli
4.
ds
t
Keterangan :
Skor rentang antara 1 – 4 dengan rincian :
4 = Amat baik
3 = Baik
2 = Cukup
1 = Kurang
Petunjuk Penskoran :
Skor akhir menggunakan skala 1 sampai 4
Perhitungan skor akhir menggunakan rumus :
Contoh :
Skor diperoleh 14, skor tertinggi 4 x 5 pernyataan = 20, maka skor akhir :
Peserta didik memperoleh nilai :
Sangat Baik : apabila memperoleh skor  3,20 – 4,00
Baik : apabila memperoleh skor  2,80 – 3,19
Cukup : apabila memperoleh skor  2.40 – 2,79
Kurang : apabila memperoleh skor kurang  2.40
RENCANA PELAKSANAAN PEMBELAJARAN
(RPP)
Satuan Pendidikan : 
Mata Pelajaran : Bahasa Inggris 
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Kelas/Smester : VIII/2 ( dua )
Tema : Teks deskriptif lisan dan tulis, pendek dan sederhana, 
tentang orang, 
  binatang, dan benda
Alokasi Waktu: 2 x 40 menit
E. KOMPOTENSI INTI
KI.
1
Menghargai dan menghayati  ajaran agama yang dianutnya.
KI.
2
Menghargai  dan  menghayati  perilaku  jujur,  disiplin,
tanggungjawab,  peduli  (toleransi,  gotong  royong),  santun,
percaya  diri,   dalam  berinteraksi  secara  efektif  dengan
lingkungan  sosial  dan  alam  dalam  jangkauan  pergaulan  dan
keberadaannya
KI.
3
Memahami dan menerapkan pengetahuan (faktual,  konseptual,
dan  prosedural)  berdasarkan  rasa  ingin  tahunya  tentang  ilmu
pengetahuan,  teknologi,  seni,  budaya  terkait  fenomena  dan
kejadian tampak mata.
KI.
4
Mengolah,   menyaji,  dan  menalar  dalam  ranah  konkret
(menggunakan,  mengurai,  merangkai,  memodifikasi,  dan
membuat) dan ranah abstrak (menulis, membaca, menghitung,
menggambar, dan mengarang) sesuai dengan yang dipelajari di
sekolah dan sumber lain yang sama dalam sudut pandang/teori
F. KOMPETENSI DASAR 
1.1 Mensyukuri  kesempatan  dapat  mempelajari  bahasa  Inggris
sebagai  bahasa  pengantar  komunikasi  Internasional  yang
diwujudkan dalam semangat belajar
2.1 Menunjukkan perilaku santun dan peduli  dalam melaksanakan
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komunikasi interpersonal dengan guru dan teman
3.1
0
Menerapkan  struktur  teks  dan  unsur  kebahasaan  untuk
melaksanakan fungsi sosial teks deskriptif dengan menyatakan
dan menanyakan tentang deskripsi orang, binatang, dan benda,
pendek dan sederhana, sesuai dengan konteks penggunaan nya
4.1
1
Menangkap makna dalam teks deskriptif lisan dan tulis, pendek dan sederhana
4.1
2
Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang,
binatang, dan benda, dengan memperhatikan fungsi sosial,  struktur teks, dan
unsur kebahasaan yang benar dan sesuai konteks.
G. TUJUAN PEMBELAJARAN :
Melalui pendekatan saintifik dan metode diskusi peserta didik dapat:
1. Menerapkan  struktur  teks  dan  unsur  kebahasaan  untuk  melaksanakan
fungsi sosial teks deskriptif dengan menyatakan dan menanyakan tentang
deskripsi  orang,  binatang,  dan  benda,  pendek  dan  sederhana,  sesuai
dengan konteks penggunaan nya 
2. Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang
orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur
teks, dan unsur kebahasaan yang benar dan sesuai konteks.
H. MATERI PEMBELAJARAN: 
Teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, binatang, 
dan benda
 Fungsi sosial
Mendeskripsikan orang, binatang dan benda untuk kepentingan menjual, 
membeli, mengenalkan, melaporkan kehilangan.
Struktur teks 
a. Penyebutan nama orang, binatang, benda dan nama bagian-bagiannya yang 
dipilih untuk dideskripsikan
b. Penyebutan sifat orang, binatang, benda dan bagiannya, dan 
c. Penyebutan tindakan dari atau terkait dengan orang, binatang, benda
Panjang teks: kurang lebih 6 (enam) kalimat.
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I have a niece. Her name is Fanny. She is five years old. She has chubby 
cheeks and flat nose. Her eyes are slanted. She looks funny when she smiles. 
Unsur kebahasaan
(1)Pertanyaan dan pernyataan tentang deskripsi
 How does your brother look like?
 He’s short and wears glasses
(2)Penyebutan kata benda singular dengan a dan the, dan plural (-s).
(3)Kata ganti it, they, she, we, dst; our, my, your, their, dst.
(4)Kata sifat, tanpa atau dengan penambahan kata quite, very, atau kombinasi 
seperti dark brown, nice little cat, dan semacamnya.
(5)Ejaan dan tulisan tangan dan cetak yang jelas dan rapi
(6)Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan.
Topik
Berbagai  hal  terkait  dengan  orang,  binatang  dan  benda  di  sekitar  rumah,
sekolah dan lingkungan.
I. METODE PEMBELAJARAN: 
1. Pendekatan : Sceintifik
2. Model : Discovery Learning
J. MEDIA, ALAT DAN SUMBER PEMBELAJARAN :
1. Media : CD Pembelajaran
2. Alat/Bahan : Komputer/laptop, LCD,Power Point, Internet
3. Sumber  Belajar : 
 Buku Teks wajib
 Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan 
komunikasi interpersonal dengan benar dan akurat
 Contoh peragaan dalam bentuk  rekaman CD/VCD/ DVD/kaset
 Contoh teks tertulis
 Sumber dari internet:
 www.dailyenglish.com
 http://americanenglish.state.gov/files/ae/resource_files
 http://learnenglish.britishcouncil.org/en/
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K. LANGKAH-LANGKAH KEGIATAN PEMBELAJARAN 
KEGIATAN DESKRIPSI KEGIATAN
ALOKAS
I
WAKTU
Pendahul
uan
a. Persiapan psikis dan fisik dalam  membuka 
pelajaran dengan mengucapkan salam dan 
berdoa bersama
b. Menginformasikan tujuan yang akan dicapai 
selama pembelajaran.
c. Menyampaikan secara singkat garis besar 
materi yang akan disajikan selama 
pembelajaran 
d. Memberi motivasi siswa untuk aktif dalam 
proses pembelajaran
5 MENIT
Inti Mengamati
 Siswa mendengarkan/dan menirukan beberapa
kalimat  yang  menyatakan  dan  menanyakan
keberadaan orang, benda dan binatang dalam
jumlah yang tidak tertentu , yang dicontohkan
dan  dibacakan  Guru  sesuai  dengan  konteks
penggunaannya
 Siswa  mengidentifikasi  berbagai  makna yang
terdapat dalam kalimat yang menyatakan dan
menanyakan  keberadaan  orang,  benda  dan
binatang  dalam  jumlah  yang  tidak  tertentu,
dengan  cara  menjawab  pertanyaan
pemahaman 
 Dengan  bimbingan  dan  arahan  guru,  siswa
mengidentifikasi  ciri-ciri  kalimat  yang
menyatakan  dan  menanyakan  keberadaan
100
Menit
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KEGIATAN DESKRIPSI KEGIATAN
ALOKAS
I
WAKTU
orang, benda dan binatang dalam jumlah yang
tidak tertentu (fungsi sosial, struktur teks, dan
unsur bahasa)
Menanya 
Dengan  bimbingan  dan  arahan  guru,  siswa
mempertanyakan  perbedaan  antar  berbagai  kalimat  yang
menyatakan dan menanyakan keberadaan orang, benda dan
binatang dalam jumlah yang tidak tertentu dalam berbagai
konteks
Mengeksplorasi
 Siswa  membaca  contoh-contoh  lain  kalimat
yang  menyatakan  dan  menanyakan
keberadaan orang, benda dan binatang dalam
jumlah yang tidak tertentu dari sumber lain .
 Siswa   menyatakan  dan  menanyakan
keberadaan orang, benda dan binatang dalam
jumlah  yang  tidak  tertentu  menggunakan
Bahasa Inggris  dalam konteks  simulasi,  role-
play, dan kegiatan lain yang terstruktur 
Mengasosiasi 
 Dalam  kerja  kelompok  terbimbing  siswa
menganalisis fungsi sosial, makna dan fungsi
ungkapan,   struktur  teks,  dan   unsur
kebahasaan,  serta format penulisan kalimat
yang  menyatakan  dan  menanyakan
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KEGIATAN DESKRIPSI KEGIATAN
ALOKAS
I
WAKTU
keberadaan  orang,  benda  dan  binatang
dalam jumlah yang tidak tertentu 
 Siswa  menyimpulkan  hasil  analisisnya
tentang fungsi sosial, struktur teks dan unsur
kebahasaan  kalimat  yang  menyatakan  dan
menanyakan  keberadaan  orang,  benda  dan
binatang  dalam  jumlah  yang  tidak  tertentu
yang telah dipelajarinya.
 Siswa meminta balikan (feedback)  dari  guru
dan  teman  tentang  setiap  yang  dia
sampaikan dalam kerja kelompok.
Mengomunikasikan
 Siswa  menyatakan  dan  menanyakan  secara
tulis dan lisan keberadaan orang, benda dan
binatang dalam jumlah yang tidak tertentu),
dengan  bahasa  Inggris,  dalam  berbagai
kegiatan  dan  kesempatan  di  dalam  dan  di
luar kelas. 
 Siswa menulis jurnal untuk  mengungkapkan
pengalaman  yang  mereka peroleh selama
pembelajaran, hal-hal  yang sulit  dan mudah
dipelajari dan strategi yang sudah atau akan
dilakukan untuk mengatasinya
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KEGIATAN DESKRIPSI KEGIATAN
ALOKAS
I
WAKTU
Penutup a. Membuat   kesimpulan  berdasarkan  hasil
pengamatan dan analisis tentang materi ajar
dalam pembelajaran yang dilakukan peserta
didik bersama guru
b. Melaksanakan test secara lisan
c. Menutup  pelajaran  dengan  berdoa  sesuai
dengan  agama  dan  keyakinan  masing-
masing.
5 menit
L. PENILAIAN:
1. Sikap Toleransi 
a. Teknik Penilaian : Observasi
b. Bentuk Instrumen : Lembar observasi
2. Sikap Santun
a. Teknik Penilaian : Observasi
b. Bentuk Instrumen : Lembar observasi
3. Pengetahuan
a. Teknik Penilaian
1) Tes : lisan
2) Non Tes : Penugasan kelompok
b. Bentuk Instrumen 
1) Soal tes lisan
2) Proyek  
4. Keterampilan
a. Teknik : Observasi
b. Bentuk Instrumen : Check list
Mengetahui, …………………………………
Guru Mata Pelajaran Bahasa Inggris Peneliti
Nur Aida Charis Zul Hilmi
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LAMPIRAN
Rublik Penilaian Sikap Toleransi
Nama Peserta Didik : ………………….
Kelas : ………………….
Tanggal Pengamatan : …………………..
Materi Pokok : …………………..
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No Aspek Pengamatan
Skor
1 2 3 4
1 Menghormati pendapat teman
2 Menghormati teman yang berbeda suku, agama, ras, budaya, dan gender
3 Menerima kesepakatan meskipun berbeda dengan pendapatnya
4 Menerima kekurangan orang lain
5 Memaafkan kesalahan orang lain
Jumlah Skor
Rublik Penilaian Sikap Santun
Nama Peserta Didik : ………………….
Kelas : ………………….
Tanggal Pengamatan : …………………..
Materi Pokok : …………………..
No Aspek Pengamatan
Skor
1 2 3 4
1 Menghormati guru  atau guru /orang yang lebih tua
2 Mengucapkan terima kasih setelah menerima bantuan orang lain
3 Menggunakan bahasa santun saat menyampaikan pendapat
4 Menggunakan bahasa santun saat mengkritik pendapat teman
5 Bersikap 3S (salam, senyum, sapa) saat bertemu orang lain
Jumlah Skor
Rubrik Penilaian  Diskusi
1. Tema          :    
2. Kelompok : .................
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3. Kelas /Smt : VIII/1
Berilah tanda check ( V ) pada kolom yang sesuai dengan penilaian Anda!
No.
Urut Kategori
Skor
Baik
sekali Baik Sedang Kurang
A. KUALITAS
1. Persiapan baik
2. Organisasi jelas
3. Memberikan informasi yang 
didukung oleh fakta / buku
4. Informasi disampaikan dengan 
jelas
5. Argumentasi 
6. Pernyataan (statement)  bersifat 
persuasif
B. ETIKA
1. Menghormati argumentasi teman 
dan tidak emosional
2. Saling mendengarkan dan 
merespon
3. Tidak menghina (menyela 
pembicaraan)
4. Tidak mendominasi pembicaraan
5. Secara aktif ikut terlibat
C. LAIN-LAIN
1. Cara mengevaluasi atau 
mengkritik teman
2. Membuat kesimpulan sementara 
berdasarkan bukti yang 
disampaikan kedua pihak
Jumlah Keseluruhan
Keterangan: Skor 4: Baik Sekali, Skor 3: Baik, Skor 2: Cukup, Skor 1: Kurang. 
KRITERIA:
45 ke atas          = A (Baik Sekali & Berkualitas)
30-44                 = B (Baik)
15-29                 = C (Cukup)
< 14                   = D (Kurang memenuhi syarat)                  
KOMENTAR   :.................................................................................................................................
...........................................................................................................................................................
...........................................................................................................................................................
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Rubrik Penilaian Keterampilan (Presentasi)
Tema  : 
Sub Tema : 
Sub sub Tema :   
Kelompok  : ................. 
Kelas /Smt : VIII/1 
Alokasi Waktu : 10 menit
N
o
Nam
a
Peser
ta
didik
Kemamp
uan
presenta
si
1 - 4
Kemampua
n
berargume
ntasi
1 – 4
Kemamp
uan
Menjawa
b
1 - 4
Penguas
aan
Materi
1 - 4
Juml
ah
Nilai
1.
2.
3.
4.
ds
t
Keterangan :
Skor rentang antara 1 – 4 dengan rincian :
4 = Amat baik
3 = Baik
2 = Cukup
1 = Kurang
Petunjuk Penskoran :
Skor akhir menggunakan skala 1 sampai 4
Perhitungan skor akhir menggunakan rumus :
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Contoh :
Skor diperoleh 14, skor tertinggi 4 x 5 pernyataan = 20, maka skor akhir :
Peserta didik memperoleh nilai :
Sangat Baik : apabila memperoleh skor  3,20 – 4,00
Baik : apabila memperoleh skor  2,80 – 3,19
Cukup : apabila memperoleh skor  2.40 – 2,79
Kurang : apabila memperoleh skor kurang  2.40
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RENCANA PELAKSANAAN PEMBELAJARAN
(RPP)
Satuan Pendidikan : 
Mata Pelajaran : Bahasa Inggris 
Kelas/Smester : VIII/2 ( dua )
Tema : Teks lisan dan tulis menyatakan dan menanyakan 
tindakan/kejadian 
  yang dilakukan/ terjadi di waktu lampau
Alokasi Waktu: 2 x 40 menit
M. Kompotensi Inti
KI.
1
Menghargai dan menghayati  ajaran agama yang dianutnya.
KI.
2
Menghargai  dan  menghayati  perilaku  jujur,  disiplin,
tanggungjawab,  peduli  (toleransi,  gotong  royong),  santun,
percaya  diri,   dalam  berinteraksi  secara  efektif  dengan
lingkungan  sosial  dan  alam  dalam  jangkauan  pergaulan  dan
keberadaannya
KI.
3
Memahami dan menerapkan pengetahuan (faktual,  konseptual,
dan  prosedural)  berdasarkan  rasa  ingin  tahunya  tentang  ilmu
pengetahuan,  teknologi,  seni,  budaya  terkait  fenomena  dan
kejadian tampak mata.
KI.
4
Mengolah,   menyaji,  dan  menalar  dalam  ranah  konkret
(menggunakan,  mengurai,  merangkai,  memodifikasi,  dan
membuat) dan ranah abstrak (menulis, membaca, menghitung,
menggambar, dan mengarang) sesuai dengan yang dipelajari di
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sekolah dan sumber lain yang sama dalam sudut pandang/teori
N. Kompetensi Dasar dan Indikator Pencapain Kompetensi
1.1 Mensyukuri  kesempatan  dapat  mempelajari  bahasa  Inggris
sebagai  bahasa  pengantar  komunikasi  Internasional  yang
diwujudkan dalam semangat belajar
2.1 Menunjukkan perilaku santun dan peduli  dalam melaksanakan
komunikasi interpersonal dengan guru dan teman
3.1
1
Menerapkan struktur  teks  dan unsur  kebahasaan untuk melaksanakan  fungsi
sosial menyatakan dan menanyakan tindakan/kejadian yang dilakukan/ terjadi
di waktu lampau, sesuai dengan konteks penggunaannya
4.1
3
Menyusun  teks  lisan  dan  tulis  untuk  menyatakan  dan
menanyakan tentang tindakan/kejadian yang dilakukan/ terjadi
di waktu lampau, dengan memperhatikan fungsi sosial, struktur
teks, dan unsur kebahasaan yang benar dan sesuai konteks
O. Tujuan Pembelajaran
Setelah selesai pembelajaran peserta didik dapat :
1. Menerapkan  struktur  teks  dan  unsur  kebahasaan  untuk  melaksanakan
fungsi  sosial  menyatakan  dan  menanyakan  tindakan/kejadian  yang
dilakukan/  terjadi  di  waktu  lampau,  sesuai  dengan  konteks
penggunaannya
2. Menyusun  teks  lisan  dan  tulis  untuk  menyatakan  dan  menanyakan
tentang  tindakan/kejadian  yang  dilakukan/  terjadi  di  waktu  lampau,
dengan memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan
yang benar dan sesuai konteks
P. Materi Pembelajaran
Teks lisan dan tulis  menyatakan dan menanyakan  tindakan/kejadian  yang
dilakukan/ terjadi di waktu lampau 
Fungsi sosial
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 Menyatakan tindakan/kejadian yang dilakukan/ terjadi di waktu lampau 
 Untuk menjaga hubungan interpersonal dengan guru dan teman
Struktur teks 
a. Where were your brothers a few minutes ago?  
They were at home.
b. What did you do after school yesterday?
I took a rest.
c. Where did they spend their last holiday?
They went to Bali
d. Did you and Ali come to the meeting?
No, I didn’t. 
But Ali did
e. What was your mother doing when you came home?
She was cooking in the kitchen
Unsur kebahasaan
Ucapan, tekanan kata,  intonasi,  kosakata (kata tanya: when, where,  while,
kata penghubung before, after) dan tata bahasa (simple past tense  dan past
continuous tense)
Topik
Berbagai hal terkait dengan kegiatan yang terjadi  di sekitar rumah, sekolah
dan lingkungan waktu lampau
Q. Metode Pembelajaran
Metode : Saintifik, PBL ( Problem Based Learning ).
R. Sumber Belajar.
 Buku Teks wajib
 Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan 
komunikasi interpersonal dengan benar dan akurat
 Contoh peragaan dalam bentuk  rekaman CD/VCD/ DVD/kaset
 Contoh interaksi tertulis
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 Contoh teks tertulis
 Sumber dari internet:
 www.dailyenglish.com
 http://americanenglish.state.gov/files/ae/resource_files
 http://learnenglish.britishcouncil.org/en/
S. Media Pembelajaran.
1.    CD Pembelajaran
2.    Presentasi Powerpoint 
3.    Alat dan bahan
-       LCD Projektor
T. Langkah – langkah Kegiatan Pembelajaran.
1. Pendahuluan (15 Menit )
a. Guru mempersiapkan peserta didik dalam pembelajaran dengan kebersihan
kelas, berdoa, absensi.
b. Guru  memotivasi  peserta  didik  dengan  menunjukan  gambar  kemudian
menanyakan gambar tersebut kepada peserta didik.
c. Guru  memberi  informasi  tentang  kompetensi  dan  tujuan  pembelajaran
yang akan dicapai.
2. Kegiatan Inti ( 50 )
Mengamati
 Siswa mendengarkan/ menonton beberapa contoh kalimat /ungkapan yang
menyatakan dan menanyakan tindakan/ kejadian yang dilakukan/ terjadi di
waktu lampau,berdasarkan konteks yang sesuai
 Siswa mengikuti  mengucapkan  kalimat  /ungkapan  yang  menyatakan  dan
menanyakan tindakan/ kejadian yang dilakukan/ terjadi di waktu lampau 
 Siswa membaca untuk memahami  makna dan bentuk  kalimat /ungkapan
yang  menyatakan  dan  menanyakan  tindakan/  kejadian  yang  dilakukan/
terjadi di waktu lampau dengan pengucapan dan intonasi yang baik  
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 Menanya 
 Dengan  bimbingan  dan  arahan  guru,  siswa  mempertanyakan  perbedaan
antar  berbagai  kalimat  /ungkapan  yang  menyatakan  dan  menanyakan
tindakan/ kejadian yang dilakukan/ terjadi di waktu lampau, dalam berbagai
konteks
Mengeksplorasi
 Siswa  membaca  contoh-contoh  kalimat  /ungkapan  yang  menyatakan  dan
menanyakan  tindakan/  kejadian  yang  dilakukan/  terjadi  di  waktu  lampau
dari berbagai sumber lain.
 Siswa  menyatakan  dan menanyakan  tindakan/  kejadian  yang  dilakukan/
terjadi  di  waktu  lampau  menggunakan  Bahasa  Inggris   dalam  konteks
simulasi, role-play, dan kegiatan lain yang terstruktur 
Mengasosiasi 
 Dalam  kerja  kelompok  terbimbing  siswa  menganalisis  fungsi  sosial,
struktur  teks  dan  unsur  bahasa  serta  format  penulisan  yang  digunakan
untuk  kalimat  /ungkapan  yang  menyatakan  dan  menanyakan  tindakan/
kejadian yang dilakukan/ terjadi di waktu lampau.
 Siswa menanyakan balikan (feedback) dari guru dan teman tentang setiap
yang dia sampaikan dalam kerja kelompok.  
 Siswa menyimpulkan hasil analisinya terkait  Fungsi sosial,  struktur teks
dan  unsur  kebahasaan  dari  kalimat  /ungkapan  yang  menyatakan  dan
menanyakan tindakan/ kejadian yang dilakukan/ terjadi di waktu lampau.
 Mengomunikasikan
 Siswa menyatakan dan menanyakan tindakan/  kejadian yang dilakukan/
terjadi di waktu lampau dengan bahasa Inggris, di dalam dan di luar kelas
serta lingkungan sekitar sesuai dengan konteksnya
 Siswa menulis jurnal untuk  mengungkapkan pengalaman  yang  mereka
peroleh selama pembelajaran, hal-hal yang sulit dan mudah dipelajari dan
strategi yang sudah atau akan dilakukan untuk mengatasinya
3. Penutup.
clxix
- Peserta didik dengan bimbingan guru menyimpulkan materi yang telah
dipelajari
- Peserta didik memberikan umpan balik dengan mengajukan pertanyaan.
- Guru menyampaikan informasi pembelajaran yang akan datang 
U. Penilaian
1. Sikap Spiritual 
 Teknik : Penilaian antarteman
 Bentuk Instrumen : 
Pedoman Evaluasi Antar Teman
Nama : ……………………………
Teman yang dinilai : …………….. 
Sikap/Nilai Butir Instrumen
Rubrik
Penilaian
SL S
R
K
D
TP
sikap
beriman  dan
bertakwa
dalam
kehidupan
masyarakat.
a. Melaksanakan ibadah 
tepat waktu
b. Melaksanakan sholat 
berjamaah dengan tertib
c. Berdoa sebelum belajar 
dengan khusyu
d. Berdoa setelah belajar 
dengan khusyu
e. Memperingati hari besar 
agama
2. Sikap Sosial
 Teknik : Observasi 
 Bentuk Instrumen : Pedoman observasi Toleransi
Instrumen Penilaian Observasi
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Nama Peserta didik : …………………………
Kelas          : ………………………..
Materi Pokok           : Toleransi keberagaman
Periode Penilaian     : .........................................
No Pernyataan
RUBRIK
SL SR KD TP
1 Menghargai teman yang berbeda ras 
2 Tidak menghina teman yang berbeda jenis kelamin
3 Dapat menerima kelemahan orang lain
4 Memaafkan kesalahan orang lain
5 Mampu dan mau bekerja sama dengan siapa pun yang memiliki
keberagaman ras dan gender
Jumlah
     
Petunjuk Penskoran :
Keterangan penskoran
Berilah tanda cek (v) pada kolom skor sesuai sikap spiritual  yang ditampilkan
oleh peserta didik, dengan kriteria sebagai berikut :
4 = selalu, apabila selalu melakukan sesuai pernyataan
3 = sering, apabila sering melakukan sesuai pernyataan dan kadang-kadang tidak 
melakukan
2 = kadang-kadang, apabila kadang-kadang melakukan dan sering tidak 
melakukan
1 = tidak pernah, apabila tidak pernah melakukan
Skor akhir menggunakan skala 1 sampai 4
Perhitungan skor akhir menggunakan rumus :
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Contoh :
Skor diperoleh 14, skor tertinggi 4 x 5 pernyataan = 20, maka skor akhir :
Peserta didik memperoleh nilai :
Sangat Baik : apabila memperoleh skor  3,20 – 4,00 
Baik : apabila memperoleh skor  2,80 – 3,19 
Cukup : apabila memperoleh skor  2.40 – 2,79 
Kurang : apabila memperoleh skor kurang  2.40
3. Pengetahuan
 Teknik : Test Tulisan 
 Bentuk Instrumen : Uraian
4. Keterampilan
a. Teknik penilaian  : 
 Penilaian portofolio 
 penilaian kinerja 
b. Bentuk Instrumen : Rubrik penilaian portofolio, rubric penilaian 
diskusi
RUBRIK PENILAIAN PORTOFOLIO
a. Indikator Penilaian  
1. Menunjukkan karakteristik ras dalam masyarakat 
2. Menunjukkan karakteristik gender dalam masyarakat
3. Mengumpulkan informasi dari berbagai sumber tentang permasalahan tentang
keberagaman ras dan gender
4. Menyusun portofolio tayangan tentang permasalahan keberagaman ras dan 
gender.
5. Mempresentasikan tulisan tentang tentang  keberagaman ras dan gender
b. Rubrik penilaian portofolio
No Nama kelompok Aktivitas dalam Pembelajaran Jumla
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h skor
Pe
ne
nt
ua
n 
Ke
la
ng
ka
pa
n 
in
fo
rm
as
i 
Ba
ha
n 
ta
ya
ng
Is
i l
ap
or
an
Pe
ng
gu
na
an
 b
ah
as
a
Skor/nilai
Jumlah
skor
Konversi Predikat Keterangan
100
90-99
80-89
70-79
60-69
50-59
3,67 – 4,00
3,34 – 3,66
3,01 – 333
2,67 – 3,00
2,34 – 2,66
2,01 – 2,33
A
A-
B+
B
B-
C+
SANGAT BAIK
SANGAT BAIK
BAIK
BAIK
CUKUP
CUKUP
RUBRIK PENILAIAN DISKUSI DAN PRESENTASI
No Nama Peserta  Didik Aktivitas dalam Pembelajaran Skor
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Total
K
er
ja
sa
m
a 
Pr
es
en
ta
si
M
en
an
gg
ap
i 
B
er
ta
ny
a
M
en
an
gg
ap
i
M
en
gh
ar
ga
i P
en
da
pa
t
In
is
ia
tif
Skor/Nilai
Petunjuk Penskoran
Jumlah skor Konversi Predikat Keterangan
100
90-99
80-89
70-79
60-69
50-59
3,67 – 4,00
3,34 – 3,66
3,01 – 333
2,67 – 3,00
2,34 – 2,66
2,01 – 2,33
A
A-
B+
B
B-
C+
SANGAT BAIK
SANGAT BAIK
BAIK
BAIK
CUKUP
CUKUP
Mengetahui, …………………………………
Guru Mata Pelajaran Bahasa Inggris Peneliti
Nur Aida Charis Zul Hilmi
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RENCANA PELAKSANAAN PEMBELAJARAN
(RPP)
Satuan Pendidikan : 
Mata Pelajaran : Bahasa Inggris 
Kelas/Smester : VIII/2 (dua)
Tema : Teks lisan dan tulis berbentuk  recount dengan 
menyatakan dan 
  menanyakan tentang kejadian, dan peristiwa, pendek dan 
sederhana
Alokasi Waktu: 2 x 40 menit
V. Kompotensi Inti
KI.
1
Menghargai dan menghayati  ajaran agama yang dianutnya.
KI.
2
Menghargai  dan  menghayati  perilaku  jujur,  disiplin,
tanggungjawab,  peduli  (toleransi,  gotong  royong),  santun,
percaya  diri,   dalam  berinteraksi  secara  efektif  dengan
lingkungan  sosial  dan  alam  dalam  jangkauan  pergaulan  dan
keberadaannya
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KI.
3
Memahami dan menerapkan pengetahuan (faktual,  konseptual,
dan  prosedural)  berdasarkan  rasa  ingin  tahunya  tentang  ilmu
pengetahuan,  teknologi,  seni,  budaya  terkait  fenomena  dan
kejadian tampak mata.
KI.
4
Mengolah,   menyaji,  dan  menalar  dalam  ranah  konkret
(menggunakan,  mengurai,  merangkai,  memodifikasi,  dan
membuat) dan ranah abstrak (menulis, membaca, menghitung,
menggambar, dan mengarang) sesuai dengan yang dipelajari di
sekolah dan sumber lain yang sama dalam sudut pandang/teori
W. Kompetensi Dasar dan Indikator Pencapain Kompetensi
1.1 Mensyukuri  kesempatan  dapat  mempelajari  bahasa  Inggris
sebagai  bahasa  pengantar  komunikasi  Internasional  yang
diwujudkan dalam semangat belajar
2.1 Menunjukkan perilaku santun dan peduli  dalam melaksanakan
komunikasi interpersonal dengan guru dan teman
3.1
2
Menerapkan  struktur  teks  dan  unsur  kebahasaan  untuk
melaksanakan fungsi  sosial  teks  recount dengan menyatakan
dan  menanyakan  tentang  kegiatan,  kejadian,  dan  peristiwa,
pendek dan sederhana, sesuai dengan konteks penggunaannya
4.1
4
Menangkap makna teks recount lisan dan tulis, pendek dan sederhana, tentang
kegiatan, kejadian, peristiwa
4.1
5
Menyusun teks recount lisan dan tulis, pendek dan sederhana, tentang kegiatan,
kejadian,  peristiwa,  dengan  memperhatikan  fungsi  sosial,  struktur  teks,  dan
unsur kebahasaan yang benar dan sesuai konteks.
X. Tujuan Pembelajaran
Setelah selesai pembelajaran peserta didik dapat :
1. Menerapkan  struktur  teks  dan  unsur  kebahasaan  untuk  melaksanakan
fungsi sosial teks  recount dengan menyatakan dan menanyakan tentang
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kegiatan, kejadian, dan peristiwa, pendek dan sederhana, sesuai dengan
konteks penggunaannya
2. Menyusun teks  recount  lisan dan tulis, pendek dan sederhana, tentang
kegiatan,  kejadian,  peristiwa,  dengan  memperhatikan  fungsi  sosial,
struktur teks, dan unsur kebahasaan yang benar dan sesuai konteks..
Y. Materi Pembelajaran
Teks lisan dan tulis berbentuk  recount dengan menyatakan dan menanyakan
tentang kejadian, dan peristiwa, pendek dan sederhana
Fungsi sosial
Menguraikan  pengalaman,  peristiwa,  kejadian  untuk  melaporkan,
meneladani, membanggakan, berbagi pengalaman, dsb.
Struktur teks 
a. Orientasi:  menyebutkan  tujuan  dan  peristiwa/kejadian/  pengalaman
secara umum
b. Uraian tindakan/kejadian secara berurut dan runtut
c. Penutup (seringkali ada): komentar atau penilaian umum.
Unsur kebahasaan
(1)Uraian tindakan dalam Past Tense: Simple and Continuous, woke, took,
went, got, did, had, was waiting, were sleeping
(2)Adverbia penghubung waktu: first, then, after that, before, at last, finally,
dsb.
(3)Adverbia dan frasa preposisional penujuk waktu:  yesterday,  last month,
on Monday, an hour ago, immediately, dsb.
(4)Ejaan dan tulisan tangan dan cetak yang jelas dan rapi
(5)Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan.
Topik
Peristiwa,  kejadian,  pengalaman  yang  terjadi  di  sekolah,  rumah,  dan
masyarakat sekitar siswa, dengan memberikan keteladanan tentang perilaku
disiplin, jujur, peduli, pola hidup sehat, dan ramah lingkungan.
Multimedia
Foto peristiwa,  buku harian,  dekorasi,  yang membuat  tampilan  teks lebih
menarik
Z. Metode Pembelajaran
clxxvii
1. Pendekatan : Scientific
2. Model : Discovery Learning
3. Metode : Diskusi Kelompok
AA. Media, alat dan sumber pembelajaran
1. Media : CD pembelajaran
2. Alat/Bahan : Komputer, laptop , LCD
3. Sumber Belajar : 
 Buku Teks wajib
 Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan 
komunikasi interpersonal dengan benar dan akurat
 Contoh peragaan dalam bentuk  rekaman CD/VCD/ DVD/kaset
 Contoh interaksi tertulis
 Contoh teks tertulis
 Sumber dari internet:
 www.dailyenglish.com
 http://americanenglish.state.gov/files/ae/resource_files
 http://learnenglish.britishcouncil.org/en/
BB. Langkah-langkah Kegiatan Pembelajaran
Kegiatan Deskripsi Kegiatan Alokas
i
Waktu
Pendahulu
an
1. Persiapan  psikis  dan  fisik
membuka  pelajaran  dengan
mengucapkan  salam dan  berdoa
bersama
2. Menginformasikan  tujuan  yang
akan  dicapai  selama
pembelajaran
3. Menyampaikan  secara  singkat
garis  besar  materi  yang  akan
15
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disajikan selama pembelajaran
4. Menyambungkan materi sekarang
dengan materi sebelumnya
5. Memberi  motivasi  siswa  untuk
aktif  dalam proses  pembelajaran
dengan menyanyikan lagu
Inti Mengamati
 Siswa  mendengarkan/  menonton
beberapa  contoh  teks  recount
dengan  menyatakan  dan
menanyakan  tentang  kegiatan,
kejadian,  dan  peristiwa,
berdasarkan konteks yang sesuai
 Siswa  mengikuti  mengucapkan
kalimat dalam teks  recount tentang
kegiatan, kejadian, dan peristiwa,
 Siswa  membaca  untuk  memahami
makna dan bentuk kalimat terdapat
dalam  teks  recount tentang
kegiatan, kejadian, dan peristiwa,  
 Siswa  berlatih  menentukan
informasi rinci 
Menanya 
 Dengan  bimbingan  dan  arahan  guru,  siswa
mempertanyakan  perbedaan  antar  berbagai
teks  recount tentang kegiatan,  kejadian,  dan
peristiwa, dalam berbagai konteks
Mengeksplorasi
 Siswa membaca contoh-contoh teks
recount tentang kegiatan, kejadian,
45
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dan peristiwa dari berbagai sumber
lain.
 Siswa   menceritakan   kegiatan,
kejadian, dan peristiwa yang terjadi
menggunakan Bahasa Inggris  
 Siswa menuliskan pengalam mereka
yang menyenangkan.
Mengasosiasi 
 Dalam kerja  kelompok  terbimbing
siswa  menganalisis  fungsi  sosial,
struktur  teks  dan  unsur  bahasa
serta  format  penulisan  yang
digunakan  dalam  berbagai  teks
recount tentang  kegiatan,
kejadian, dan peristiwa,  .
 Siswa  menanyakan  balikan
(feedback)  dari  guru  dan  teman
tentang setiap yang dia sampaikan
dalam kerja kelompok.  
 Siswa  menyimpulkan  hasil
analisinya  terkait  Fungsi  sosial,
struktur  teks  dan  unsur
kebahasaan  dari  teks  recount
tentang  kegiatan,  kejadian,  dan
peristiwa yang terjadi.
, Mengomunikasikan
 Siswa  mempresentasikan  tulisan
tentang  pengalaman  yang
menyenangkan
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 Siswa  menulis  jurnal  untuk
mengungkapkan  pengalaman
yang   mereka  peroleh  selama
pembelajaran,  hal-hal  yang  sulit
dan mudah dipelajari  dan strategi
yang  sudah  atau  akan  dilakukan
untuk mengatasinya
Penutupa
n
1. Bersama-sama  dengan  peserta
didik  membuat
rangkuman/kesimpulan 
2. Melakukan  penilaian  dan/atau
refleksi  terhadap  kegiatan  yang
sudah dilaksanakan 
3. Memberikan  umpan  balik
terhadap  proses  dan  hasil
pembelajaran.
4. Diadakan Tes Tulis terhadap siswa
5. Memberikan  tugas  individu
sebagai pekerjaan rumah.
6. Doa Tutup.
20
CC.PENILAIAN
1. Jenis/Teknik Penilaian
a. Observasi Proses Pembelajaran
b. Laporan Tugas (Individu/Kelompok)
c. Tes Lisan/Tulis
2. Bentuk Instrumen dan Instrumen
a.    Observasi Proses Pembelajaran
clxxxi
No.
Nama
Siswa
Aspek yang diamati
Jumlah
Nilai
Akhir
Sikap/
Perilaku
Tanggung
jawab
Aktivitas Kerjasama
Berpendap
at/Menang
gapi
b. Laporan Tugas (Individu/Kelompok)
No.
Nama Siswa/
Kelompok
Aspek yang dinilai
Jumlah
Nilai
AkhirKerapihan KetepatanWaktu Kesesuaian Isi
c. Tes tulis
Terlampir 
3. Pedoman Penskoran:
Keterangan Skor:
Masing-masing kolom  diisi dengan 
kriteria: 
4  =  Baik Sekali 
3  =  Baik 
2  =  Cukup 
                ∑ Skor perolehan 
Nilai   =                              X 100 
                 Skor Maksimal 
Kriteria Nilai 
A  =  80 – 100  :  Baik Sekali
B  =  70 – 79    : Baik 
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1  =  Kurang C  =  60 – 69    : Cukup 
D  =  ... <  60    :   Kurang
Keterangan Nilai Akhir:
a. Penilaian Observasi  : Nilai = Jumlah skor yang diperoleh x 100
          Jumlah skor maksimal (16)
b. Penilaian Laporan Tugas  : Nilai = Jumlah skor yang diperoleh x 100
                     Jumlah skor maksimal (12)
c. Penilaian Tes Lisan/Tulis : Nilai = Jumlah skor yang diperoleh x 100
          Jumlah skor maksimal (20)
Nilai akhir yang diperoleh siswa = Nilai observasi + nilai laporan tugas+ nilai 
tes lisan/tulis
Mengetahui, …………………………………
Guru Mata Pelajaran Bahasa Inggris Peneliti
Nur Aida Charis Zul Hilmi
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KURIKULUM 2013 REVISI
SILABUS PEMBELAJARAN
Sekolah Menengah Pertama (SMP)/
Madrasah Tsanawiyah (MTs)
Mata Pelajaran : Bahasa Inggris
Satuan Pendidikan : _________________________
Kelas : VIII / 1- 2
Nama Guru : _________________________
NIP/NIK : _________________________
SILABUS PEMBELAJARAN
Satuan Pendidikan : SMP/MTs 
Mata Pelajaran : Bahasa Inggris
Kelas : VIII (Delapan) 
Kompetensi Inti
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya 
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, 
tanggungjawab, peduli (toleransi, gotong royong), santun, 
percaya diri, dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya.
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak 
mata.
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan 
membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai dengan yang dipelajari di
sekolah dan sumber lain yang sama dalam sudut 
pandang/teori.
Kompeten
si Dasar
Materi 
Pembelajar
an
Kegiatan 
Pembelajaran
Penilaia
n
Alo
kas
i 
Wa
ktu
Sum
ber 
Belaj
ar
1.1 
Mensyu
kuri 
kesemp
atan 
dapat 
mempel
ajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengant
ar 
Pembelajaran KI 
1 dan KI 2 
dilakukan secara 
tidak langsung 
(terintegrasi) 
dalam 
pembelajaran KI 
3 dan KI 4
Penilaian
KI 1 dan 
KI 2 
dilakukan
melalui 
pengama
tan, 
penilaian 
diri oleh 
peserta 
didik, 
penilaian 
teman 
sejawat, 
dan 
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komunik
asi 
Internasi
onal 
yang 
diwujud
kan 
dalam 
semang
at 
belajar
jurnal
2.1. Menunj
ukkan 
perilak
u 
santun 
dan 
peduli 
dalam 
melaks
anakan
komuni
kasi 
interper
sonal 
dengan
guru 
dan 
teman.
3.1 Mener
apkan 
struktu
r teks 
dan 
unsur 
kebah
asaan 
untuk 
melak
sanak
an 
fungsi 
sosial 
menya
takan 
dan 
menan
yakan 
Teks lisan 
dan tulis 
yang  
menyataka
n dan 
menanyaka
n tentang 
(a) 
hubungan 
sebab 
akibat dan 
(b) 
hubungan 
kebalikan
Masing-
masing 
diajarkan 
Masing-masing 
menggunakan 
prosedur yang 
sama
Mengamati
 Terbiasa atau 
sering 
mendengar 
dan 
menyaksikan 
guru dan 
warga sekolah 
lain 
menyebutkan 
dan 
menanyakan 
tentang (a) 
KRITERIA 
PENILAIAN
 Tingka
t 
keterc
apaian
fungsi 
sosial 
menye
butkan
dan 
mena
nyaka
n 
tentan
g (a) 
hubun
gan 
8 
JP
 Buk
u 
Tek
s 
waji
b
 Ket
ela
dan
an 
uca
pan
dan
tind
aka
n 
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hubun
gan 
sebab 
akibat 
dan 
hubun
gan 
kebali
kan, 
sesuai
denga
n 
kontek
s 
pengg
unaan
nya. 
4.9   
Meny
usun 
teks 
lisan 
dan 
tulis 
untuk 
meny
ataka
n dan 
mena
nyaka
n 
tentan
g 
hubun
gan 
sebab
akibat
dan 
hubun
gan 
kebali
kan, 
denga
n 
memp
erhati
kan 
secara 
terpisah.
 Fung
si sosial 
Menjelask
an, 
memberika
n alasan, 
memberi 
keteladana
n, 
memberika
n klarifikasi
 Struk
tur teks
Why didn’t
you go to 
school 
yesterday?
Because I 
got a very 
bad flu. 
Budi was 
late so he 
could not 
get in and 
follow the 
flag 
ceremony. 
Although it
is small, 
our school 
will win 
“The Best 
School of 
the Year” 
trophy 
because it 
is very 
clean. I 
walk to 
school but 
I’m never 
late., dan 
semacamn
hubungan 
sebab akibat 
dan (b) 
hubungan 
kebalikan, 
dalam bahasa 
Inggris, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya.
 Mencontoh 
kebiasaan 
tersebut 
dengan 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
sebab akibat 
dan (b) 
hubungan 
kebalikan, 
dalam bahasa 
Inggris, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya.
Menanya
Dengan 
bimbingan dan 
arahan guru,  
menanyakan 
dan 
mempertanyaka
n antara lain 
tentang 
perbedaan 
antara cara 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
sebab 
akibat 
dan 
(b) 
hubun
gan 
kebali
kan.
 Tingka
t 
keleng
kapan 
dan 
kerunt
utan 
dalam 
menye
butkan
dan 
mena
nyaka
n 
tentan
g (a) 
hubun
gan 
sebab 
akibat 
dan 
(b) 
hubun
gan 
kebali
kan.
 Tingka
t 
ketepa
tan 
unsur 
kebah
asaan:
tata 
bahas
a, 
kosa 
kata, 
ucapa
n, 
tekana
gur
u 
me
ngg
una
kan
seti
ap 
tind
aka
n 
ko
mu
nika
si 
inte
rper
son
al/ 
tran
sak
sion
al  
den
gan
ben
ar 
dan
aku
rat
 Con
toh 
per
aga
an 
dal
am 
ben
tuk 
rek
am
an 
CD/
VC
D/ 
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fungsi
sosial
, 
strukt
ur 
teks, 
dan 
unsur 
kebah
asaan
yang 
benar
dan 
sesua
i 
konte
ks.
ya.
 Unsu
r 
kebahasa
an
(1) Kata 
yang 
menyat
akan 
hubung
an 
sebab 
akibat: 
Why?, 
becaus
e, so
(2) Kata 
yang 
menyat
akan 
hubung
an 
kebalik
an: 
althoug
h, but
(3) Kosa 
kata: 
kata 
benda, 
kata 
kerja, 
dan 
kata 
sifat 
yang 
terkait 
dengan 
orang, 
binatan
g, 
benda 
di 
kelas, 
sekolah
, 
rumah, 
dan 
sekitarn
sebab akibat 
dan (b) 
hubungan 
kebalikan, 
dalam bahasa 
Inggris dengan 
yang ada dalam
bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
akibat jika tidak 
melakukan, dsb.
Mengumpulkan 
Informasi
 Mendengarkan
dan 
menyaksikan 
banyak contoh 
interaksi 
dengan 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
sebab akibat 
dan (b) 
hubungan 
kebalikan 
dalam bahasa 
Inggris dari 
film, kaset, 
buku teks, dsb.
 Menirukan 
contoh-contoh 
interaksi 
dengan 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
sebab akibat 
dan (b) 
hubungan 
kebalikan 
n kata,
intona
si, 
ejaan, 
tanda 
baca, 
tulisan
tanga
n.
 Sikap 
tanggu
ng 
jawab,
kerjas
ama, 
peduli,
dan 
percay
a diri 
yang 
menye
rtai 
tindak
an 
menye
butkan
dan 
menan
yakan 
tentan
g (a) 
hubun
gan 
sebab 
akibat 
dan 
(b) 
hubun
gan 
kebali
kan.
CARA 
PENILAIAN
:
SIKAP
  
Observ
DV
D/k
ase
t
 Con
toh 
inte
rak
si 
tert
ulis
 Con
toh 
teks
tert
ulis
 Su
mb
er 
dari
inte
rnet
, 
sep
erti:
- w
w
w.
d
ail
y
e
n
gli
s
h.
c
o
m
- ht
tp
://
a
m
er
ic
clxxxviii
ya
(4) Penggu
naan 
nominal
singular
dan 
plural 
secara 
tepat, 
dengan 
atau 
tanpa 
a, the, 
this, 
those, 
my, 
their, 
dsb 
secara 
tepat 
dalam 
frasa 
nominal
(5) Ucapan
, 
tekanan
kata, 
intonasi
, 
(6) Ejaan 
dan 
tanda 
baca
(7) Tulisan 
tangan.
Topik
Tindakan, 
kejadian, 
keadaan, 
di kelas, 
sekolah, 
rumah, 
dan 
sekitarnya 
yang 
memberika
n 
dalam bahasa 
Inggris dengan
ucapan, 
tekanan kata, 
intonasi, dan 
sikap yang 
benar.
 Dengan 
bimbingan dan 
arahan guru, 
mengidentifika
si ciri-ciri 
(fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan) 
interaksi 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
sebab akibat 
dan (b) 
hubungan 
kebalikan.
 Secara 
kolaboratif, 
berusaha 
menggunakan 
bahasa Inggris 
untuk 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
sebab akibat 
dan (b) 
hubungan 
kebalikan 
dalam konteks 
pembelajaran, 
simulasi, role-
play, dan 
kegiatan lain 
yang 
terstruktur.
Menalar/Mengas
asi
 Observ
asi 
terhada
p 
kesung
guhan, 
tanggun
g 
jawab, 
dan 
kerja 
sama 
siswa 
dalam 
proses 
pembel
ajaran 
di 
setiap 
tahapan
.
 Observ
asi 
terhada
p 
kepedul
ian dan 
keperca
yaan 
diri 
dalam 
melaks
anakan 
komuni
kasi, di 
dalam 
dan di 
luar 
kelas.
  
Pen
ilaia
n 
diri:
  
Pernyat
aan 
a
n
e
n
gli
s
h.
st
at
e.
g
o
v/
fil
e
s/
a
e/
re
s
o
ur
c
e
_f
ile
s
- ht
tp
://
le
ar
n
e
n
gli
s
h.
br
iti
s
h
c
o
u
n
cil
.o
rg
/e
clxxxix
keteladana
n tentang 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab.
osiasi
 Membandingk
an ungkapan 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
sebab akibat 
dan (b) 
hubungan 
kebalikan yang
telah 
dikumpulkan 
dari berbagai 
sumber.
 Membandingk
an ungkapan 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
sebab akibat 
dan (b) 
hubungan 
kebalikan yang
telah dipelajari 
dengan yang 
ada di sumber-
sumber lain, 
atau dengan 
yang 
digunakan 
dalam bahasa 
lain. 
 Memperoleh 
balikan 
(feedback) dari
guru dan 
teman tentang 
fungsi sosial 
dan unsur 
kebahasaan 
yang 
digunakan.
Mengomunikasik
an
siswa 
secara 
tertulis 
dalam 
jurnal 
belajar 
sederha
na 
berbaha
sa 
Indones
ia 
tentang 
pengala
man 
belajar 
menyeb
utkan 
dan 
menany
akan 
tentang 
(a) 
hubung
an 
sebab 
akibat 
dan (b) 
hubung
an 
kebalika
n, 
termasu
k 
kemuda
han dan
kesulita
nnya
PENGET
AHUAN
 Te
s 
tertulis
 
Membac
n/
cxc
 Menggunakan 
bahasa Inggris
setiap kali 
muncul 
kesempatan 
untuk 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
sebab akibat 
dan (b) 
hubungan 
kebalikan, di 
dalam dan di 
luar kelas, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya. 
 Berupaya 
berbicara 
secara lancar 
dengan 
ucapan, 
tekanan kata, 
intonasi yang 
benar dan 
menulis 
dengan ejaan 
dan tanda 
baca yang 
benar, serta 
tulisan yang 
jelas dan rapi.
 Membicarakan
permasalahan 
yang dialami 
dalam 
menggunakan 
bahasa Inggris
untuk 
menyebutkan 
dan 
menanyakan 
tentang (a) 
hubungan 
a dan 
menulis 
teks 
yang 
menuntu
t 
pemaha
man dan
kemamp
uan 
mengha
silkan 
teks 
yang di 
dalamny
a 
termasu
k 
tindakan 
menyeb
utkan 
dan 
menany
akan 
tentang 
(a) 
hubunga
n sebab 
akibat 
dan (b) 
hubunga
n 
kebalika
n.
KETERA
MPILAN
 Un
juk 
kerja
Simulasi
dan/ata
u 
bermain
peran 
(role 
cxci
sebab akibat 
dan (b) 
hubungan 
kebalikan dan 
menuliskannya
dalam jurnal 
belajar 
sederhana 
dalam bahasa 
Indonesia.
play) 
dalam 
bentuk 
interaksi
dengan 
menyeb
utkan 
dan 
menany
akan 
tentang 
(a) 
hubung
an 
sebab 
akibat 
dan (b) 
hubung
an 
kebalika
n.
 Ob
servasi:
  
(penilai
an yang
bertuju
an 
untuk 
membe
rikan 
balikan 
secara 
lebih 
cepat)
 
Observas
i 
terhadap 
tindakan 
siswa 
menggun
akan 
bahasa 
Inggris 
cxcii
untuk 
menyebu
tkan dan 
menanya
kan 
tentang 
(a) 
hubunga
n sebab 
akibat 
dan (b) 
hubunga
n 
kebalikan
, ketika 
muncul 
kesempat
an, di 
dalam 
dan di 
luar 
kelas.
3.2 Mener
apkan 
struktu
r teks 
dan 
unsur 
kebah
asaan 
untuk 
melak
sanak
an 
fungsi 
sosial 
menya
takan 
dan 
menan
yakan 
perba
ndinga
n 
jumlah
dan 
Teks lisan 
dan tulis 
yang  
menyataka
n dan 
menanyaka
n 
perbanding
an jumlah 
dan sifat 
orang, 
binatang, 
benda
 Fung
si sosial 
Mengidenti
fikasi, 
mengenalk
an, 
memuji, 
mencela, 
mengagu
Mengamati
 Terbiasa atau 
sering 
mendengar 
dan 
menyaksikan 
guru dan 
warga sekolah 
lain 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda, dalam 
bahasa 
Inggris, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
KRITERIA 
PENILAIAN
 Tingka
t 
keterc
apaian
fungsi 
sosial 
menye
butkan
dan 
mena
nyaka
n 
tentan
g 
perba
ndinga
n 
jumlah
dan 
sifat 
orang,
binata
8 
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 Buk
u 
Tek
s 
waji
b
 Ket
ela
dan
an 
uca
pan
dan
tind
aka
n 
gur
u 
me
ngg
una
kan
cxciii
sifat 
orang,
binata
ng, 
benda,
sesuai
denga
n 
kontek
s 
pengg
unaan
nya .
4.10 
Meny
usun 
teks 
lisan 
dan 
tulis 
untuk 
meny
ataka
n dan 
mena
nyaka
n 
tentan
g 
perba
nding
an 
jumla
h dan 
sifat 
orang
, 
binata
ng, 
benda
, 
denga
n 
memp
erhati
kan 
fungsi
mi
 Struk
tur teks
Who is 
taller? 
Your sister
or your 
brother?; 
No one in 
the class 
is big as 
Candra. 
He is the 
biggest. 
He is 
bigger 
than any 
other 
student in 
the class.; 
To me, 
writing is 
more 
difficult 
than 
reading. 
Listening 
is the most
difficult. 
Our library
have more
books than
the 
community
library., 
dan 
semacamn
ya.
 Unsu
r 
kebahasa
an
(1) Kosa 
kata: 
kata 
sosialnya.
 Mencontoh 
kebiasaan 
tersebut 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda, dalam 
bahasa Inggris,
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya.
Menanya
Dengan 
bimbingan dan 
arahan guru, 
menanyakan 
dan 
mempertanyaka
n antara lain 
tentang 
perbedaan 
antara cara 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan sifat 
orang, binatang,
benda, dalam 
bahasa Inggris 
dengan yang 
ada dalam 
bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
ng, 
benda
.
 Tingka
t 
keleng
kapan 
dan 
kerunt
utan 
dalam 
menye
butkan
dan 
mena
nyaka
n 
tentan
g 
perba
ndinga
n 
jumlah
dan 
sifat 
orang,
binata
ng, 
benda
.
 Tingka
t 
ketepa
tan 
unsur 
kebah
asaan:
tata 
bahas
a, 
kosa 
kata, 
ucapa
n, 
tekana
n kata,
intona
si, 
ejaan, 
seti
ap 
tind
aka
n 
ko
mu
nika
si 
inte
rper
son
al/ 
tran
sak
sion
al  
den
gan
ben
ar 
dan
aku
rat
 Con
toh 
per
aga
an 
dal
am 
ben
tuk 
rek
am
an 
CD/
VC
D/ 
DV
D/k
ase
t
 Con
toh 
cxciv
sosial
, 
strukt
ur 
teks, 
dan 
unsur 
kebah
asaan
yang 
benar
dan 
sesua
i 
konte
ks.
.
benda 
dan 
kata 
sifat 
yang 
terkait 
dengan 
orang, 
binatan
g, 
benda 
di 
kelas, 
sekolah
, 
rumah, 
dan 
sekitarn
ya
(2) Perban
dingan 
sifat: as
... as, 
-er, 
-est, 
more ...
, the 
most ...
(3) Perban
dingan 
jumlah: 
more, 
fewer, 
less
(4) Penggu
naan 
nominal
singular
dan 
plural 
secara 
tepat, 
dengan 
atau 
tanpa 
a, the, 
this, 
those, 
my, 
akibat jika tidak 
melakukan, dsb.
Mengumpulkan 
Informasi
 Mendengarkan
dan 
menyaksikan 
banyak contoh 
interaksi 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda dalam 
bahasa Inggris
dari film, kaset,
buku teks, dsb.
 Menirukan 
contoh-contoh 
interaksi 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda dalam 
bahasa Inggris
dengan 
ucapan, 
tekanan kata, 
intonasi, dan 
sikap yang 
benar.
 Dengan 
bimbingan dan 
arahan guru, 
mengidentifika
si ciri-ciri 
(fungsi sosial, 
tanda 
baca, 
tulisan
tanga
n.
 Sikap 
tanggu
ng 
jawab,
kerjas
ama, 
peduli,
dan 
percay
a diri 
yang 
menye
rtai 
tindak
an 
menye
butkan
dan 
menan
yakan 
tentan
g 
perba
ndinga
n 
jumlah
dan 
sifat 
orang,
binata
ng, 
benda
.
CARA 
PENILAIAN
:
SIKAP
inte
rak
si 
tert
ulis
 Con
toh 
teks
tert
ulis
 Su
mb
er 
dari
inte
rnet
, 
sep
erti:
- w
w
w.
d
ail
y
e
n
gli
s
h.
c
o
m
- ht
tp
://
a
m
er
ic
a
n
e
n
gli
s
h.
cxcv
their, 
dsb 
secara 
tepat 
dalam 
frasa 
nominal
(5) Ucapan
, 
tekanan
kata, 
intonasi
, 
(6) Ejaan 
dan 
tanda 
baca
(7) Tulisan 
tangan.
Topik
Sifat orang
dan benda 
di kelas, 
sekolah, 
rumah, 
dan 
sekitarnya 
yang 
memberika
n 
keteladana
n tentang 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab.
struktur teks, 
dan unsur 
kebahasaan) 
interaksi 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda.
 Secara 
kolaboratif, 
berusaha 
menggunakan 
bahasa Inggris 
untuk 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda dalam 
konteks 
pembelajaran, 
simulasi, role-
play, dan 
kegiatan lain 
yang 
terstruktur.
Menalar/Mengas
osiasi
 Membandingk
an ungkapan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda yang 
telah 
  
Obser
vasi
 Observ
asi 
terhad
ap 
kesung
guhan,
tanggu
ng 
jawab, 
dan 
kerja 
sama 
siswa 
dalam 
proses
pembe
lajaran
di 
setiap 
tahapa
n.
 Obser
vasi 
terhad
ap 
keped
ulian 
dan 
keperc
ayaan 
diri 
dalam 
melak
sanak
an 
komun
ikasi, 
di 
dalam 
dan di 
luar 
kelas.
 Pe
nilaian 
diri:
st
at
e.
g
o
v/
fil
e
s/
a
e/
re
s
o
ur
c
e
_f
ile
s
- ht
tp
://
le
ar
n
e
n
gli
s
h.
br
iti
s
h
c
o
u
n
cil
.o
rg
/e
n/
cxcvi
dikumpulkan 
dari berbagai 
sumber.
 Membandingk
an ungkapan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda yang 
telah dipelajari 
tersebut di 
atas dengan 
yang ada di 
sumber-
sumber lain, 
atau dengan 
yang 
digunakan 
dalam bahasa 
lain. 
 Memperoleh 
balikan 
(feedback) dari
guru dan 
teman tentang 
fungsi sosial 
dan unsur 
kebahasaan 
yang 
digunakan.
Mengomunikasik
an
 Menggunakan 
bahasa Inggris
setiap kali 
muncul 
kesempatan 
untuk 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
Pernyat
aan 
siswa 
secara 
tertulis 
dalam 
jurnal 
belajar 
sederha
na 
berbaha
sa 
Indonesi
a 
tentang 
pengala
man 
belajar 
menyeb
utkan 
dan 
menany
akan 
tentang 
perband
ingan 
jumlah 
dan sifat
orang, 
binatang
, benda,
termasu
k 
kemuda
han dan
kesulita
nnya.
PENGET
AHUAN
 Te
s 
tertulis
  
Memba
ca dan 
cxcvii
sifat orang, 
binatang, 
benda, di 
dalam dan di 
luar kelas, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya. 
 Berupaya 
berbicara 
secara lancar 
dengan 
ucapan, 
tekanan kata, 
intonasi yang 
benar dan 
menulis 
dengan ejaan 
dan tanda 
baca yang 
benar, serta 
tulisan yang 
jelas dan rapi.
 Membicarakan
permasalahan 
yang dialami 
dalam 
menggunakan 
bahasa Inggris
untuk 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda dan 
menuliskannya
dalam jurnal 
belajar 
sederhana 
dalam bahasa 
Indonesia.
menulis 
teks 
yang 
menunt
ut 
pemaha
man 
dan 
kemam
puan 
mengha
silkan 
teks 
yang di 
dalamn
ya 
termasu
k 
tindaka
n 
menyeb
utkan 
dan 
menany
akan 
tentang 
perband
ingan 
jumlah 
dan 
sifat 
orang, 
binatan
g, 
benda.
KETERA
MPILAN
 Un
juk 
kerja
Simulasi
dan/ata
u 
bermain
peran 
cxcviii
(role 
play) 
dalam 
bentuk 
interaksi
dengan 
menyeb
utkan 
dan 
menany
akan 
tentang 
perband
ingan 
jumlah 
dan sifat
orang, 
binatang
, benda.
 Ob
servasi: 
(penilaia
n yang 
bertujua
n untuk 
member
ikan 
balikan 
secara 
lebih 
cepat)
Observas
i 
terhadap 
tindakan 
siswa 
menggun
akan 
bahasa 
Inggris 
untuk 
menyebu
tkan dan 
menanya
cxcix
kan 
tentang 
perbandi
ngan 
jumlah 
dan sifat 
orang, 
binatang,
benda, 
ketika 
muncul 
kesempat
an, di 
dalam 
dan di 
luar 
kelas.
3.3 Mener
apkan 
struktu
r teks 
dan 
unsur 
kebah
asaan 
untuk 
melak
sanak
an 
fungsi 
sosial 
teks 
deskri
ptif 
denga
n 
menya
takan 
dan 
menan
yakan 
tentan
g 
deskri
psi 
orang,
Teks 
deskriptif 
pendek dan
sederhana, 
tentang 
orang, 
binatang, 
dan benda
 Fung
si sosial 
Membang
gakan, 
menjual, 
mengenalk
an, 
mengidenti
fikasi, 
mengkritik,
dsb.
 Struk
tur text
  (gagasan 
utama dan
informasi 
rinci)
Mengamati
 Menyalin 
dengan tulisan 
tangan yang 
rapi beberapa 
teks deskriptif 
tentang orang, 
binatang, dan 
benda, sangat 
pendek dan 
sederhana dari 
berbagai 
sumber, 
dengan 
menggunakan 
ejaan dan 
tanda baca 
dengan benar.
 Membaca dan 
mendengarkan 
teks-teks 
tersebut untuk 
memahami isi 
pesannya.
 Dengan 
bimbingan 
guru, 
mengidentifikas
KRITERIA 
PENILAIAN
 Tingka
t 
keterc
apaian
fungsi 
sosial 
teks 
deskri
ptif 
tentan
g 
orang,
binata
ng, 
benda
, 
pende
k dan 
seder
hana.
 Tingka
t 
keleng
kapan 
dan 
kerunt
16 
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 Buk
u 
Tek
s 
waji
b
 Ket
ela
dan
an 
uca
pan
dan
tind
aka
n 
gur
u 
me
ngg
una
kan
seti
ap 
tind
aka
cc
binata
ng, 
dan 
benda,
pende
k dan 
sederh
ana, 
sesuai
denga
n 
kontek
s 
pengg
unaan 
nya .
4.11 
Mena
ngkap
makn
a 
dalam
teks 
deskri
ptif 
lisan 
dan 
tulis, 
pende
k dan 
seder
hana.
4.12 
Meny
usun 
teks 
deskri
ptif 
lisan 
dan 
tulis, 
pende
k dan 
seder
hana, 
tentan
g 
a. Menyebut
kan nama
orang, 
binatang, 
benda 
dan nama
bagian-
bagiannya
yang 
dipilih 
untuk 
dideskrips
ikan
b. Menyebut
kan sifat 
orang, 
binatang, 
benda 
dan 
bagiannya
, dan 
c. Menyebut
kan 
tindakan 
dari atau 
terkait 
dengan 
orang, 
binatang, 
benda 
yang 
semuanya
sesuai 
dengan 
fungsi 
sosial 
yang 
hendak 
dicapai.
Panjang 
teks: 
kurang 
lebih 6 
(tiga) 
kalimat.
 Unsu
r 
kebahasa
i fungsi 
sosialnya, 
struktur teks 
(termasuk a.l. 
gagasan utama
dan informasi 
rinci), dan 
unsur 
kebahasaan 
dari setiap teks
tersebut.
Menanya
Dengan 
bimbingan dan 
arahan guru, 
menanyakan 
dan 
mempertanyaka
n tentang fungsi
sosial, struktur 
teks, dan unsur 
kebahasaan 
dari setiap teks 
tersebut.
Mengumpulkan 
Informasi
 Secara 
kolaboratif, 
mencari dan 
mengumpulan 
beberapa teks 
deskriptif 
tentang orang, 
binatang, dan 
benda, sangat 
pendek dan 
sederhana dari 
berbagai 
sumber, 
termasuk dari 
internet, film, 
koran, majalah,
buku teks, dsb.
 Membaca 
rujukan dari 
berbagai 
sumber, 
utan 
dalam 
menye
butkan
dan 
mena
nyaka
n 
tentan
g 
deskri
psi 
orang,
binata
ng, 
benda
dalam 
teks 
derkri
ptif.
 Tingka
t 
ketepa
tan 
unsur 
kebah
asaan:
tata 
bahas
a, 
kosa 
kata, 
ucapa
n, 
tekana
n kata,
intona
si, 
ejaan, 
tanda 
baca, 
kerapi
han 
tulisan
tanga
n.
 Sikap 
tanggu
ng 
n 
ko
mu
nika
si 
inte
rper
son
al/ 
tran
sak
sion
al  
den
gan
ben
ar 
dan
aku
rat
 Con
toh 
teks
dari
su
mb
er 
ote
ntik
 Su
mb
er 
dari
inte
rnet
, 
sep
erti:
- w
w
w.
d
ail
y
e
n
cci
orang
, 
binata
ng, 
dan 
benda
, 
denga
n 
memp
erhati
kan 
fungsi
sosial
, 
strukt
ur 
teks, 
dan 
unsur 
kebah
asaan
yang 
benar
dan 
sesua
i 
konte
ks.
an
(1) Penyeb
utan 
kata 
benda 
singular
dengan 
a dan 
the, dan
plural (-
s).
(2) Kata 
ganti it, 
they, 
she, 
we, 
dst.; 
our, my,
your, 
their, 
dst.
(3) Kata 
sifat 
tentang 
orang, 
binatan
g, 
benda 
dalam 
kehidup
an 
siswa di
rumah, 
sekolah
, dan 
sekitarn
ya, 
dengan 
atau 
tanpa 
kata 
keteran
gan 
quite, 
very.
(4) Frasa 
nominal
seperti 
dark 
termasuk buku 
teks, untuk 
mengetahui 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
dari teks 
deskriptif 
tentang orang, 
binatang, dan 
benda.
 Membaca 
semua teks 
deskriptif 
tentang orang, 
binatang, dan 
benda yang 
telah terkumpul
tsb., secara 
lebih cermat 
dengan cara 
mengidentifikas
i dan 
menyebutkan:
- fungsi 
sosial 
setiap teks
- nama 
orang, 
binatang, 
benda yang
dideskripsik
an
- sifat orang, 
binatang, 
benda yang
dideskripsik
an
- tindakan 
orang, 
binatang, 
benda yang
dideskripsik
an
- kosa kata, 
tata 
bahasa, 
jawab,
kerjas
ama, 
cinta 
damai,
dan 
percay
a diri 
yang 
menye
rtai 
tindak
an 
menye
butkan
dan 
menan
yakan 
tentan
g 
deskri
psi 
orang,
binata
ng, 
benda,
dalam 
teks 
deskri
ptif.
CARA 
PENILAIAN
:
SIKAP
 Ob
servasi
 Obser
vasi 
terhad
ap 
kesun
gguha
n, 
tangg
ung 
jawab,
dan 
gli
s
h.
c
o
m
- ht
tp
://
a
m
er
ic
a
n
e
n
gli
s
h.
st
at
e.
g
o
v/
fil
e
s/
a
e/
re
s
o
ur
c
e
_f
ile
s
- ht
tp
://
le
ar
n
e
n
gli
s
ccii
brown, 
cute 
little 
cat, 
beautif
ul red 
flower
(5) Kata 
kerja 
untuk 
menyat
akan 
keadaa
n dan 
tindaka
n rutin 
dalam 
simple 
present 
tense: 
be, 
have, 
go, 
play,get
, take, 
dll.
(6) Penggu
naan 
nominal
singular
dan 
plural 
secara 
tepat, 
dengan 
atau 
tanpa 
a, the, 
this, 
those, 
my, 
their, 
dsb 
secara 
tepat 
dalam 
frasa 
nominal
(7) Ucapan
ucapan, 
tekanan 
kata, ejaan,
tanda baca 
yang 
digunakan
 Secara 
kolaboratif 
meniru contoh-
contoh yang 
ada untuk 
membuat teks 
deskriptif 
sangat pendek 
dan sederhana 
tentang orang, 
binatang, dan 
benda untuk 
mencapai 
fungsi sosial 
yang berbeda-
beda, dengan 
struktur teks, 
dan unsur 
kebahasaan 
yang sesuai 
konteks. 
Menalar/Mengas
osiasi
 Membandingka
n fungsi sosial, 
struktur teks 
(termasuk a.l. 
gagasan utama
dan informasi 
rinci), dan 
unsur 
kebahasaan 
dari beberapa 
teks deskriptif 
tentang orang, 
binatang, 
benda yang 
telah 
dikumpulkan 
dari berbagai 
sumber 
tersebut di 
atas.
kerja 
sama 
siswa 
dalam 
proses
pemb
elajara
n di 
setiap 
tahap
an.
 Obser
vasi 
terhad
ap 
keped
ulian 
dan 
keperc
ayaan 
diri 
dalam 
melak
sanak
an 
komun
ikasi, 
di 
dalam 
dan di 
luar 
kelas.
 Pe
nilaian 
diri:
Pernyata
an siswa 
secara 
tertulis 
dalam 
jurnal 
belajar 
sederhan
a 
berbahas
a 
Indonesia
tentang 
h.
br
iti
s
h
c
o
u
n
cil
.o
rg
/e
n/
- ht
tp
s:
//
w
w
w.
g
o
o
gl
e.
c
o
m
/
cciii
, 
tekanan
kata, 
intonasi
(8) Ejaan 
dan 
tanda 
baca
(9) Tulisan 
tangan
Topik
Orang, 
binatang, 
benda di 
sekitar dan
relevan 
dengan 
kehidupan 
siswa, 
dengan 
memberika
n 
keteladana
n tentang 
perilaku 
jujur, 
disiplin, 
percaya 
diri, 
kerjasama,
dan 
bertanggu
ng jawab.
 Memperoleh 
balikan 
(feedback) dari 
guru dan 
teman tentang 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang 
digunakan 
dalam teks 
deskriptif yang 
mereka 
hasilkan. 
Mengomunikasik
an
 Membuat 
beberapa teks 
deskriptif 
sangat pendek 
dan sederhana 
tentang orang, 
binatang, 
benda yang 
ada dalam 
kehidupan 
siswa di rumah,
kelas, sekolah, 
dan sekitarnya 
dalam bahasa 
Inggris, dengan
struktur teks 
dan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosial nyata 
yang hendak 
dicapai 
(membanggaka
n, 
mengenalkan, 
mengidentifikas
i, memuji, 
mengkritik, 
dsb).
 Berupaya 
berbicara 
pengala
man 
belajar 
memaha
mi dan 
menghasi
lkan teks 
deskriptif 
tentang 
orang, 
binatang,
benda, 
termasuk
kemudah
an dan 
kesulitan
nya.
PENGET
AHUAN
 Te
s 
tertulis
Membac
a dan 
menulis 
teks 
deskripti
f yang 
menunt
ut 
pemaha
man 
dan 
pemapa
ran 
tentang 
deskrips
i orang, 
binatang
, benda.
 Po
rtofolio
 Menilai 
cciv
secara lancar 
dengan 
ucapan, 
tekanan kata, 
intonasi yang 
benar dan 
menulis 
dengan ejaan 
dan tanda baca
yang benar, 
serta tulisan 
yang jelas dan 
rapi.
 Membicarakan 
permasalahan 
yang dialami 
dalam 
membuat teks 
deskriptif 
tentang orang, 
binatang, 
benda  dan 
menuliskannya 
dalam jurnal 
belajar 
sederhana 
dalam bahasa 
Indonesia.
penggun
aan 
fungsi 
sosial, 
unsur 
kebahas
aan, dan 
struktur 
teks 
melalui 
karya-
karya 
peserta 
didik 
dalam 
bentuk 
teks 
deskriptif 
sangat 
pendek 
dan 
sederhan
a tentang
orang, 
binatang,
benda 
yang 
telah 
dibuat.
KETERA
MPILAN.
 Un
juk 
kerja
  Simulasi
dan/atau
bermain 
peran 
(role 
play) 
dalam 
bentuk 
ccv
interaksi
dengan 
menyeb
utkan 
dan 
menany
akan 
deskripsi
orang, 
binatang
, benda
 Po
rtofolio
Penilaia
n melalui
karya-
karya 
peserta 
didik 
dalam 
bentuk 
teks 
deskriptif
sangat 
pendek 
dan 
sederha
na 
tentang 
orang, 
binatang
, benda 
yang 
telah 
dibuat 
melalui 
tahap 
draf, 
telaah, 
perbaika
n sampai
mengha
silkan 
karya 
terbaik 
ccvi
sesuai 
dengan 
fungsi 
sosialny
a.
 Ob
servasi:
   
(penilai
an yang
bertuju
an 
untuk 
membe
rikan 
balikan 
secara 
lebih 
cepat)
  
Observas
i 
terhadap 
tindakan 
siswa 
menggun
akan 
bahasa 
Inggris 
untuk 
menyebu
tkan dan 
menanya
kan 
deskripsi 
orang, 
binatang,
benda, 
ketika 
muncul 
kesempat
an, di 
dalam 
dan di 
ccvii
luar 
kelas.
3.4 Mener
apkan 
struktu
r teks 
dan 
unsur 
kebah
asaan 
untuk 
melak
sanak
an 
fungsi 
sosial 
menya
takan 
dan 
menan
yakan 
tindak
an/kej
adian 
yang 
dilaku
kan/ 
terjadi 
di 
waktu 
lampa
u, 
sesuai
denga
n 
kontek
s 
pengg
unaan
nya 
4.13  
Meny
usun 
teks 
lisan 
dan 
tulis 
Teks lisan 
dan tulis 
untuk 
menyataka
n dan 
menanyaka
n 
tindakan/kej
adian yang 
dilakukan/te
rjadi di 
waktu 
lampau
 Fung
si sosial 
Melaporka
n, 
menceritak
an, 
menjelask
an
 Struk
tur teks
What did 
you do 
after 
school 
yesterday?
My brother
and I went 
fishing in 
the river.; 
Who 
opened 
the box? 
Yusuf did.;
She got an
accident. 
She was 
riding on 
her 
Mengamati
 Terbiasa atau 
sering 
mendengar 
dan 
menyaksikan 
guru dan 
warga sekolah 
lain 
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadi
an yang 
dilakukan/terja
di di waktu 
lampau, dalam
bahasa 
Inggris, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya.
 Dituntut untuk 
mencontoh 
kebiasaan 
tersebut 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadi
an yang 
dilakukan/terja
di di waktu 
lampau, dalam 
bahasa Inggris,
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya.
KRITERIA 
PENILAIAN
 Tingka
t 
keterc
apaian
fungsi 
sosial 
menye
butkan
dan 
mena
nyaka
n 
tentan
g 
tindak
an/kej
adian 
yang 
dilaku
kan/te
rjadi di
waktu 
lampa
u.
 Tingka
t 
keleng
kapan 
dan 
kerunt
utan 
dalam 
menye
butkan
dan 
mena
nyaka
n 
tentan
g 
tindak
an/kej
adian 
8 
JP
 Buk
u 
Tek
s 
waji
b
 Ket
ela
dan
an 
uca
pan
dan
tind
aka
n 
gur
u 
me
ngg
una
kan
seti
ap 
tind
aka
n 
ko
mu
nika
si 
inte
rper
son
al/ 
tran
sak
sion
al  
den
gan
ben
ccviii
untuk 
meny
ataka
n dan 
mena
nyaka
n 
tentan
g 
tindak
an/kej
adian 
yang 
dilaku
kan/ 
terjadi
di 
waktu
lampa
u, 
denga
n 
memp
erhati
kan 
fungsi
sosial
, 
strukt
ur 
teks, 
dan 
unsur 
kebah
asaan
yang 
benar
dan 
sesua
i 
konte
ks
motorcycle
and hit the
lamp post.,
dan 
semacamn
ya.
 Unsu
r 
kebahasa
an
(1) Kata 
kerja 
dalam 
Simple 
Past 
Tense, 
Past 
Continu
ous 
Tense
(2) Kata  
sambun
g: 
when, 
while, 
after, 
before, 
dll.
(3) Penggu
naan 
nominal
singular
dan 
plural 
secara 
tepat, 
dengan 
atau 
tanpa 
a, the, 
this, 
those, 
my, 
their, 
dsb 
secara 
tepat 
dalam 
Menanya
Dengan 
bimbingan dan 
arahan guru, 
menanyakan 
dan 
mempertanyaka
n antara lain 
tentang 
perbedaan 
antara cara 
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadia
n yang 
dilakukan/terjadi
di waktu 
lampau, dalam 
bahasa Inggris 
dengan yang 
ada dalam 
bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
akibat jika tidak 
melakukan, dsb.
Mengumpulkan 
Informasi
 Mendengarkan
dan 
menyaksikan 
banyak contoh 
interaksi 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadi
an yang 
dilakukan/terja
di di waktu 
yang 
dilaku
kan/te
rjadi di
waktu 
lampa
u.
 Tingka
t 
ketepa
tan 
unsur 
kebah
asaan:
tata 
bahas
a, 
kosa 
kata, 
ucapa
n, 
tekana
n kata,
intona
si, 
ejaan, 
tanda 
baca, 
tulisan
tanga
n.
 Sikap 
tanggu
ng 
jawab,
kerjas
ama, 
peduli,
dan 
percay
a diri 
yang 
menye
rtai 
tindak
an 
menye
butkan
dan 
ar 
dan
aku
rat
 Con
toh 
per
aga
an 
dal
am 
ben
tuk 
rek
am
an 
CD/
VC
D/ 
DV
D/k
ase
t
 Con
toh 
inte
rak
si 
tert
ulis
 Con
toh 
teks
tert
ulis
 Su
mb
er 
dari
inte
rnet
, 
sep
erti:
ccix
frasa 
nominal
(4) Ucapan
, 
tekanan
kata, 
intonasi
, 
(5) Ejaan 
dan 
tanda 
baca
(6) Tulisan 
tangan.
Topik
Kegiatan 
dan 
tindakan 
yang 
terjadi di 
masa lalu 
di sekolah,
rumah, 
dan 
sekitarnya 
dan yang 
relevan 
dengan 
kehidupan 
siswa 
sebagai 
pelajar dan
remaja, 
dengan 
memberika
n 
keteladana
n tentang 
perilaku 
jujur, 
disiplin, 
percaya 
diri, dan 
bertanggu
ng jawab.
lampau dalam 
bahasa Inggris
dari film, kaset,
buku teks, dsb.
 Menirukan 
contoh-contoh 
interaksi 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadi
an yang 
dilakukan/terja
di di waktu 
lampau dalam 
bahasa Inggris
dengan 
ucapan, 
tekanan kata, 
intonasi, dan 
sikap yang 
benar.
 Dengan 
bimbingan dan 
arahan guru, 
mengidentifika
si ciri-ciri 
(fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan) 
interaksi 
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadi
an yang 
dilakukan/terja
di di waktu 
lampau.
 Secara 
kolaboratif, 
berusaha 
menggunakan 
bahasa Inggris 
untuk 
menan
yakan 
tentan
g 
tindak
an/kej
adian 
yang 
dilakukan/
terjadi di 
waktu 
lampau.
CARA 
PENILAIAN
:
SIKAP
    
Observ
asi
 Obser
vasi 
terhad
ap 
kesun
gguha
n, 
tangg
ung 
jawab,
dan 
kerja 
sama 
siswa 
dalam 
proses
pemb
- w
w
w.
d
ail
y
e
n
gli
s
h.
c
o
m
- ht
tp
://
a
m
er
ic
a
n
e
n
gli
s
h.
st
at
e.
g
o
v/
fil
e
s/
a
e/
re
s
o
ur
c
e
_f
ile
s
- ht
tp
ccx
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadi
an yang 
dilakukan/terja
di di waktu 
lampau dalam 
konteks 
pembelajaran, 
simulasi, role-
play, dan 
kegiatan lain 
yang 
terstruktur.
Menalar/Mengas
osiasi
 Membandingk
an ungkapan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda yang 
telah 
dikumpulkan 
dari berbagai 
sumber 
tersebut di 
atas.
 Membandingk
an ungkapan 
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadi
an yang 
dilakukan/terja
di di waktu 
lampau yang 
telah dipelajari 
tersebut di 
atas dengan 
elajara
n di 
setiap 
tahap
an.
 Obser
vasi 
terhad
ap 
keped
ulian 
dan 
keperc
ayaan 
diri 
dalam 
melak
sanak
an 
komun
ikasi, 
di 
dalam 
dan di 
luar 
kelas.
 Pe
nilaian 
diri:
  
Pernyat
aan 
siswa 
secara 
tertulis 
dalam 
jurnal 
belajar 
sederha
na 
berbaha
sa 
Indonesi
a 
tentang 
pengala
man 
://
le
ar
n
e
n
gli
s
h.
br
iti
s
h
c
o
u
n
cil
.o
rg
/e
n/
ccxi
yang ada di 
sumber-
sumber lain, 
atau dengan 
yang 
digunakan 
dalam bahasa 
lain. 
 Memperoleh 
balikan 
(feedback) dari
guru dan 
teman tentang 
fungsi sosial 
dan unsur 
kebahasaan 
yang 
digunakan.
Mengomunikasik
an
 Menggunakan 
bahasa Inggris
setiap kali 
muncul 
kesempatan 
untuk 
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadi
an yang 
dilakukan/terja
di di waktu 
lampau, di 
dalam dan di 
luar kelas, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya. 
 Berupaya 
berbicara 
secara lancar 
dengan 
ucapan, 
tekanan kata, 
intonasi yang 
belajar 
menyeb
utkan 
dan 
menany
akan 
tentang 
tindakan
/kejadia
n yang 
dilakuka
n/terjadi 
di waktu
lampau, 
termasu
k 
kemuda
han dan
kesulita
nnya.
PENGET
AHUAN
 Te
s 
tertulis
Memba
ca dan 
menulis 
teks 
yang 
menunt
ut 
pemaha
man 
dan 
pemapa
ran 
yang di 
dalamn
ya 
termasu
k 
tindaka
n 
menyeb
ccxii
benar dan 
menulis 
dengan ejaan 
dan tanda 
baca yang 
benar, serta 
tulisan yang 
jelas dan rapi.
 Membicarakan
permasalahan 
yang dialami 
dalam 
menggunakan 
bahasa Inggris
untuk 
menyebutkan 
dan 
menanyakan 
tentang 
tindakan/kejadi
an yang 
dilakukan/terja
di di waktu 
lampau dan 
menuliskannya
dalam jurnal 
belajar 
sederhana 
dalam bahasa 
Indonesia.
utkan 
dan 
menany
akan 
tentang 
tindaka
n 
/kejadia
n yang 
dilakuka
n/terjadi
di waktu
lampau.
KETERA
MPILAN
 Un
juk 
kerja
Simulasi
dan/ata
u 
bermain
peran 
(role 
play) 
dalam 
bentuk 
interaksi
dengan 
menyeb
utkan 
dan 
menany
akan 
tentang 
tindakan
/kejadia
n yang 
dilakuka
n/terjadi 
di waktu
lampau.
 Ob
servasi:
ccxiii
  
(penilai
an yang
bertuju
an 
untuk 
membe
rikan 
balikan 
secara 
lebih 
cepat)
  
Observa
si 
terhada
p 
tindakan
siswa 
menggu
nakan 
bahasa 
Inggris 
untuk 
menyeb
utkan 
dan 
menany
akan 
tentang 
tindakan
/kejadia
n yang 
dilakuka
n /terjadi
di waktu
lampau, 
ketika 
muncul 
kesemp
atan, di 
dalam 
dan di 
luar 
ccxiv
kelas.
3.5 Mener
apkan 
struktu
r teks 
dan 
unsur 
kebah
asaan 
untuk 
melak
sanak
an 
fungsi 
sosial 
teks 
recou
nt 
denga
n 
menya
takan 
dan 
menan
yakan 
tentan
g 
kegiat
an, 
kejadi
an, 
dan 
peristi
wa, 
pende
k dan 
sederh
ana, 
sesuai
denga
n 
kontek
s 
pengg
unaan
nya
4.14 
Mena
Teks 
recount 
pendek dan
sederhana 
tentang 
kegiatan, 
kejadian, 
dan 
peristiwa
-Fungsi 
sosial 
Melaporka
n, 
meneladan
i, 
membang
gakan, 
berbagi 
pengalama
n, dsb.
- Struktur 
text
  (gagasan 
utama dan
informasi 
rinci)
a. Memberik
an 
pendahul
uan 
(orientasi)
dengan 
menyebut
kan 
orang(-
orang) 
yang 
terlibat, 
tempat, 
waktu, 
dsb dari 
peristiwa/
kejadian/p
engalama
n yang 
Mengamati
 Menyalin 
dengan tulisan 
tangan yang 
rapi beberapa 
teks tentang 
kegiatan, 
kejadian, dan 
peristiwa, 
pendek dan 
sederhana dari 
berbagai 
sumber, 
dengan 
menggunakan 
ejaan dan 
tanda baca 
dengan benar.
 Membaca dan 
mendengarkan 
teks-teks 
tersebut untuk 
memahami isi 
pesannya.
 Dengan 
bimbingan 
guru, 
mengidentifikas
i fungsi 
sosialnya, 
struktur teks 
(termasuk a.l. 
gagasan utama
dan informasi 
rinci) dari 
setiap teks 
tersebut.
Menanya
Dengan 
bimbingan dan 
arahan guru, 
menanyakan 
dan 
mempertanyaka
n tentang fungsi
sosial, struktur 
KRITERIA 
PENILAIAN
 Tingka
t 
keterc
apaian
fungsi 
sosial 
teks 
teks 
recou
nt 
tentan
g 
kegiat
an, 
kejadi
an, 
dan 
peristi
wa, 
pende
k dan 
seder
hana.
 Tingka
t 
keleng
kapan 
dan 
kerunt
utan 
dalam 
menye
butkan
dan 
mena
nyaka
n 
tentan
g 
kegiat
an, 
kejadi
an, 
dan 
peristi
wa 
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 Buk
u 
Tek
s 
waji
b
 Ket
ela
dan
an 
uca
pan
dan
tind
aka
n 
gur
u 
me
ngg
una
kan
seti
ap 
tind
aka
n 
ko
mu
nika
si 
inte
rper
son
al/ 
tran
sak
sion
al  
den
gan
ben
ar 
dan
ccxv
ngkap
makn
a teks
recou
nt 
lisan 
dan 
tulis, 
pende
k dan 
seder
hana, 
tentan
g 
kegiat
an, 
kejadi
an, 
peristi
wa.
4.15 
Meny
usun 
teks 
recou
nt 
lisan 
dan 
tulis, 
pende
k dan 
seder
hana, 
tentan
g 
kegiat
an, 
kejadi
an, 
peristi
wa, 
denga
n 
memp
erhati
kan 
akan 
disampaik
an
b. Mengurai
kan 
urutan 
kejadian 
secara 
kronologis
, urut dan 
runtut.
c. Menutup 
dengan 
memberik
an 
komentar 
atau 
penilaian 
umum 
tentang 
peristiwa/
kejadian/p
engalama
n yang 
telah 
disampaik
an 
(opsional)
.
Panjang 
teks: 
kurang 
lebih 6 
(tiga) 
kalimat.
- Unsur 
kebahasa
an
(1) Kata 
kerja 
dalam 
Simple 
Past 
tense, 
Past 
Continu
ous 
Tense
teks, dan unsur 
kebahasaan 
dari setiap teks 
tersebut.
Mengumpulkan 
Informasi
 Secara 
kolaboratif, 
mencari dan 
mengumpulan 
beberapa teks 
tentang 
kegiatan, 
kejadian, dan 
peristiwa, 
pendek dan 
sederhana dari 
berbagai 
sumber, 
termasuk dari 
internet, film, 
koran, majalah,
buku teks, dsb.
 Membaca 
rujukan dari 
berbagai 
sumber, 
termasuk buku 
teks, untuk 
mengetahui 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
dari teks 
tentang 
kegiatan, 
kejadian, dan 
peristiwa, 
pendek dan 
sederhana.
 Membaca 
semua teks 
tentang 
kegiatan, 
kejadian, dan 
peristiwa, 
pendek dan 
dalam 
teks 
recou
nt.
 Tingka
t 
ketepa
tan 
unsur 
kebah
asaan:
tata 
bahas
a, 
kosa 
kata, 
ucapa
n, 
tekana
n kata,
intona
si, 
ejaan, 
tanda 
baca, 
kerapi
han 
tulisan
tanga
n.
 Sikap 
tanggu
ng 
jawab,
kerjas
ama, 
cinta 
damai,
dan 
percay
a diri 
yang 
menye
rtai 
tindak
an 
menye
butkan
dan 
aku
rat
 Con
toh 
teks
dari
su
mb
er 
ote
ntik
 Su
mb
er 
dari
inte
rnet
, 
sep
erti:
- w
w
w.
d
ail
y
e
n
gli
s
h.
c
o
m
- ht
tp
://
a
m
er
ic
a
n
e
n
gli
s
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fungsi
sosial
, 
strukt
ur 
teks, 
dan 
unsur 
kebah
asaan
yang 
benar
dan 
sesua
i 
konte
ks.
(2) Kosa 
kata: 
kata 
kerja 
yang 
menunj
uk 
tindaka
n atau 
kegiata
n
(3) Adverbi
a 
penghu
bung 
waktu: 
first, 
then, 
after 
that, 
before, 
at last, 
finally, 
dsb.
(4) Adverbi
a dan 
frasa 
preposi
sional 
penujuk
waktu: 
yesterd
ay, last 
month, 
on 
Monday
, an 
hour 
ago, 
immedi
ately, 
dsb.
(5) Penggu
naan 
nominal
singular
dan 
plural 
secara 
sederhana 
yang telah 
terkumpul tsb., 
secara lebih 
cermat dengan 
cara 
mengidentifikas
i dan 
menyebutkan:
- fungsi 
sosial 
setiap teks
- orang(-
orang) yang
terlibat, 
tempat, 
waktu, dsb 
dari 
peristiwa/ke
jadian/peng
alaman 
yang akan 
disampaika
n 
- urutan 
kejadian 
secara 
kronologis, 
urut dan 
runtut
- komentar 
atau 
penilaian 
umum 
tentang 
peristiwa/ke
jadian/peng
alaman 
yang telah 
disampaika
n (opsional,
jika ada)
- kosa kata, 
tata 
bahasa, 
ucapan, 
tekanan 
kata, ejaan,
menan
yakan 
tentan
g 
kegiat
an, 
kejadi
an, 
dan 
peristi
wa 
dalam 
teks 
recou
nt.
CARA 
PENILAIAN
:
SIKAP
- Observ
asi
 Obser
vasi 
terhad
ap 
kesun
gguha
n, 
tangg
ung 
jawab,
dan 
kerja 
sama 
siswa 
dalam 
proses
pemb
elajara
n di 
setiap 
tahap
an.
 Obser
vasi 
terhad
ap 
keped
h.
st
at
e.
g
o
v/
fil
e
s/
a
e/
re
s
o
ur
c
e
_f
ile
s
- ht
tp
://
le
ar
n
e
n
gli
s
h.
br
iti
s
h
c
o
u
n
cil
.o
rg
/e
n/
- ht
tp
s:
//
w
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tepat, 
dengan 
atau 
tanpa 
a, the, 
this, 
those, 
my, 
their, 
dsb 
secara 
tepat 
dalam 
frasa 
nominal
(6) Ucapan
, 
tekanan
kata, 
intonasi
(7) Ejaan 
dan 
tanda 
baca
(8) Tulisan 
tangan
Topik
Peristiwa, 
kejadian, 
pengalama
n yang 
terjadi di 
sekolah, 
rumah, 
dan 
sekitarnya 
dan yang 
relevan 
dengan 
kehidupan 
siswa 
sebagai 
pelajar dan
remaja, 
dengan 
memberika
n 
tanda baca 
yang 
digunakan
 Secara 
kolaboratif 
meniru contoh-
contoh yang 
ada untuk 
membuat teks 
tentang 
kegiatan, 
kejadian, dan 
peristiwa, 
pendek dan 
sederhana 
untuk 
mencapai 
fungsi sosial 
yang berbeda-
beda, dengan 
struktur teks, 
dan unsur 
kebahasaan 
yang sesuai 
konteks. 
Menalar/Mengas
osiasi
 Membandingka
n fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
dari beberapa 
teks recount 
tentang 
kegiatan, 
kejadian, dan 
peristiwa, 
pendek dan 
sederhana 
yang telah 
dikumpulkan 
dari berbagai 
sumber 
tersebut di 
atas.
 Memperoleh 
balikan 
(feedback) dari 
ulian 
dan 
keperc
ayaan 
diri 
dalam 
melak
sanak
an 
komun
ikasi, 
di 
dalam 
dan di 
luar 
kelas.
- Penilaia
n diri:
Pernyat
aan 
siswa 
secara 
tertulis 
dalam 
jurnal 
belajar 
sederha
na 
berbaha
sa 
Indonesi
a 
tentang 
pengala
man 
belajar 
memah
ami dan 
mengha
silkan 
teks 
recount 
tentang 
kegiatan
, 
kejadian
, dan 
w
w.
g
o
o
gl
e.
c
o
m
/
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keteladana
n tentang 
perilaku 
jujur, 
disiplin, 
percaya 
diri, 
kerjasama,
dan 
bertanggu
ng jawab.
guru dan 
teman tentang 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang 
digunakan 
dalam teks-
teks yang 
mereka 
hasilkan. 
Mengomunikasik
an
 Membuat 
beberapa teks
tentang 
kegiatan, 
kejadian, dan 
peristiwa, 
pendek dan 
sederhana 
yang ada 
dalam 
kehidupan 
siswa di 
rumah, kelas, 
sekolah, dan 
sekitarnya 
dalam bahasa 
Inggris, 
dengan 
struktur teks 
dan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosial nyata 
yang hendak 
dicapai 
(melaporkan, 
meneladani, 
membanggak
an, berbagi 
pengalaman, 
dsb).
 Berupaya 
berbicara 
secara lancar 
peristiw
a, 
termasu
k 
kemuda
han dan
kesulita
nnya.
PENGET
AHUAN
 Tes 
tertulis
Membac
a dan 
menulis 
teks 
recount 
yang 
menunt
ut 
pemaha
man 
dan 
pemapa
ran 
tentang 
kegiatan
, 
kejadian
, dan 
peristiw
a.
KETERA
MPILAN
 Portofol
io
- Penila
ian 
melal
ui 
karya-
karya 
pesert
a 
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dengan 
ucapan, 
tekanan kata, 
intonasi yang 
benar dan 
menulis 
dengan ejaan 
dan tanda 
baca yang 
benar, serta 
tulisan yang 
jelas dan rapi.
 Membicarakan
permasalahan
yang dialami 
dalam 
membuat teks 
tentang 
kegiatan, 
kejadian, dan 
peristiwa, 
pendek dan 
sederhana 
dan 
menuliskanny
a dalam jurnal 
belajar 
sederhana 
dalam bahasa 
Indonesia.
didik 
dalam
bentu
k teks
recou
nt 
tentan
g 
kegiat
an, 
kejadi
an, 
dan 
peristi
wa 
nyata 
di 
lingku
ngan 
sekita
r yang
telah 
dibuat
melal
ui 
tahap 
draf, 
telaah
, 
perbai
kan 
samp
ai 
meng
hasilk
an 
karya 
terbai
k 
sesua
i 
denga
n 
fungsi
sosial
nya.
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- Kump
ulan 
karya 
teks 
recou
nt 
pende
k dan 
sederh
ana 
tentan
g 
kegiat
an, 
kejadi
an, 
dan 
peristi
wa 
yang 
telah 
dibuat.
- Kump
ulan 
hasil 
analisi
s 
tentan
g 
beber
apa 
teks 
recou
nt 
karya 
pesert
a 
didik.
- Lemb
ar 
soal 
dan 
hasil 
tes
Observas
i:  
(penilaia
n yang 
ccxxi
bertujuan
untuk 
memberi
kan 
balikan 
secara 
lebih 
cepat)
Observas
i 
terhadap 
tindakan 
siswa 
menggun
akan 
bahasa 
Inggris 
untuk 
menyebu
tkan dan 
menanya
kan 
tentang 
kegiatan, 
kejadian, 
dan 
peristiwa,
ketika 
muncul 
kesempat
an, di 
dalam 
dan di 
luar 
kelas.
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ccxxiii
ccxxiv
ccxxv
